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Abstract. The article analyses Velta Riike-Dravina’s most essential conclusions of
preschool age and primary school-age children’s language and speech development
and their relationship with the international project LAMBA results.

Preschool age is considered to be the most significant for a child’s language
and speech development, especially the first four years. The recordings within the
LAMBA indicate that a child intensively acquires the language grammatical system,
social environment essentially affects his language and speech development as well
as a child and adult relationship. The key competences of the language acquisition
content are of great importance. Creating or selecting texts for listening and reading
skill acquirement, the main emphasis should be focused on the text content and
language resources in order to perceive the proper understanding of the world around
us, to comprehend and distinguish words and sound correlations along with positive
emotions.

The native language is the basis of value orientation system, the basis of
learning other languages. Despite the fact that each language acquisition requires a
psychological effort, the early bilingualism is more a benefit rather than a loss for a
physically and mentally healthy child. Learning other languages contributes into
deeper understanding the native language and enlarges a child’s mental horizon in
particular.
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Ievads. Velta Rake-Dravina tiek uzskatita par vienu no ievérojamaka-
jam 20. gadsimta valodniecém. Plasi tiek popularizéti vinas veiktie valod-
niecibas véstures, dialektologijas u. c. valodniecibas jautajumu pétijumi.
Zinatniece pazistama ari ka literataras, folkloristikas, rakstnieku valodas
un bérnu valodas pétniece.

V. Ruakes-Dravinas pedagogiskajam atzinam par to, ka palidzét bér-
nam valodas un runas apguves procesa, ir nozimiba ari starptautiska
Norvégijas finan$u instrumenta atbalstita projekta (nr. NFI/R/2014/053)
»Latvie$u valodas monolingvala un bilingvala apguve: riki, teorijas un
lietojums” (LAMBA) pétjjumos.

Veltas Rukes-Dravinas aprakstitie vérojumi par to, ka bérnam kops
dzimsanas soli pa solim veidojas valoda un no ka tas ir atkarigs, sakrit ar
21. gadsimta bérnu valodas un runas izpété iegitajiem rezultatiem. Bér-
na valodu un runu ietekmé vina dzim$anas un dzives apstakli, veselibas
stavoklis, vecaku socialais statuss, izglitibas limenis u.c. nozimigi faktori
(Markus, Bérzina 2015). Taja pasa laika ari 21. gadsimta, lidzigi ka raksta
V. Ruke-Dravina, pieaugusais $o procesu var palidzét paatrinat. Lai cik
$kietami viegli un nemanot bérns iemacas savu vecaku valodu, ari dzim-
ta valoda ir jamacas (Ruke-Dravina 1992).

Gan V. Rakes-Dravinas pétijumu, gan LAMBA pétjjumu rezultati lie-
cina, ka sociala vide, bérna un pieauguso attiecibas butiski ietekmé ne ti-
kai bérna valodu un runu, bet ari vina personibas veido$anos veseluma
(Vulane 2015; Rake-Dravina 1992). Ne mazak nozimigi ir konkréti bér-
na runas darbibas ierosinataji un pedagogiskie lidzekli, kas tiek pétiti
lingvodidaktika jeb valodas didaktika ka valodniecibas un pedagogijas
starpnozareé.

Raksta meérkis ir analizét Veltas Rakes-Dravinas atzinas par pirms-
skolas vecuma bérnu un jaunaka skolas vecuma bérnu valodas un runas
attistibu un to saistibu ar starptautiska projekta LAMBA rezultatiem.

Raksta metodologiskais pamats ir lingvodidaktikas, psiholingvistikas
un attistibas psihologijas teorijas par pirmsskolas vecuma bérnu un jau-
naka skolas vecuma bérnu valodas un runas attistibu, ka ari LAMBA ie-
tvaros iegito empirisko pétijjumu rezultati.

Pienemot par pamatu, ka lingvodidaktika péta valodas apguves, ma-
ciSanas un macisanas procesa teorétiskos pamatus, mérl,(us, uzdevumus,
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valodas macibu saturu, valodas macibu principus, pieejas, metodes, me-
todiskos panémienus, ka ari valodas macibu organizacijas formas un va-
lodas maci$anas un maci$anas sasniegumu vértésanas sistému (Skujina,
Anspoka, Kalnbérzina, Salme 2011), veikta Veltas Rakes-Dravinas atzinu
un starptautiska projekta LAMBA aprakstito teoriju kontentanalize.

Rezultati

Cilvékam piemitosa valodspéja kop$ dzimsanas lauj iemacities jebku-
ru valodu. Tacu $is process nav ne tik vienkarss, ne tik viegls, ka varétu
sakotnéji 8kist. ,Lai ari cilvéks saistiba ar valodu doma, un domas tiek ie-
térptas vardos un gramatiskas kategorijas, ir svarigi apgut valodas struk-
turalos modelus, nosacijumus, ka lietot valodu noteiktas runas situacijas.
Tatad nevar noliegt, ka valodas apzinata macianas ir svariga” (Ai¢isone
2015: 26). Valodas apguve norit miza garuma, un tas ir rados$s process,
kam pamata ir genétiski mantotas valodas spéjas un iedzimti universalas
gramatikas likumi (Chomsky 2002).

Valodas apguves procesa ipasa nozime ir pirmsskolas vecumpos-
mam, jo $aja posma veidojas prieksstats par valodas sistému vispar. Va-
loda klast par bérna sazinas, izzinas un pasizpausmes lidzekli. Valodas
attistiba jetekmé ari bérna kognitivo, socialo un emocionalo attistibu
(Borrotckmit 1999; Iluaxke 1999). Velta Rike-Dravina akcenté to pasu
domu, noradot, ka pirmsskolas vecums, ipasi pirmie cetri gadi, ir ,,..vien-
reizéjs un neatkartojams process. Vélakajos gados gan skola, gan dzivé
cilvéks var piemacities klat vél kadu jaunu valodu, ari daudzas citas va-
lodas, bet tad vinam jau pamata ir izveidojusies VALODA - prieksstats
par kadas valodas uzbuvi, pieredze par skanam un to veidos$anu, par
to, ka funkcioné, sazinoties ar apkartni, runatais un dzirdétais vards”
(Ruke-Dravina 1992: 9).

Pirmsskolas vecuma bérns runatprasmi isteno komunikacija. Projekta
LAMBA veikto pétjjumu laika pieaugusajam ar bérnu bija ciesa sadarbi-
ba un komunikacija. Pétijuma iegutie rezultati liecina, ka bérna dzimtas
valodas apguve ietver runas iemanu veido$anos, komunikativo un ru-
nas darbibas funkciju pilnveido$anos (pamatojoties uz valodas lidzeklu
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praktisko apguvi), ka ari valodas istenibas izpratnes veidosanos, kas var
tikt nosaukta par bérna lingvistisko attistibu, un tie$i komunikacija,
veidojot dialogus ar pieaugu$o un vienaudziem, bérnam nozimé pirmo
dzimtas valodas apgusanas skolu (Stangaine 2016).

Nemot véra, ka valodas apguve ir daudzveidigs psihologisks, pedago-
gisks un socials process, kura bérns pakapeniski apgust zinasanas par
valodas likumsakaribam, prasmi tas izmantot, attistit valodas izjatu ka
runataja un rakstitaja spéju uz iegtto zinasanu pamata apzinaties un no-
vértét savu un citu cilvéku runu, vienlaikus apgut ari attiecigas kulttras
un citu kultaru faktus un vértibas (Laiveniece 2003), pétot bérnu valodas
attistibu, gan V. Rake-Dravina, gan 21. gadsimta bérnu valodas un ru-
nas pétnieki uzsver, cik svarigi ir nemt véra, ka reizé ar valodu attistas
ari bérna jédzieniska domasana, pasaules uztvere un attieksme pret to. Ja
vélamies, lai bérna valodas attistibas process tiek stimuléts, nav pareizi,
ja ar bérnu cen$amies runat, parnemot vina vél nepilnigi attistito runas
veidu, nemotivéti lietojot deminutivus vai sacito vairakkart atkartojot
u.tml, ka ari vinam prieksa lasamajos tekstos vai vinam pasam lasisa-
nai paredzétajos tekstos izmantojam vardus, teikumus, kas atbilst tikai
pasreizéjai vina ka klausitaja vai lasitaja pieredzei (Rike-Dravina 1995;
Ruake-Dravina 1992; Rike-Dravina, Bravere 1983; Markus 2007; Frei-
berga 2016; Vulane 2015).

Par idealu batu uzlikojama darbosanas ar bérnu, kura pieaugusais iz-
manto tadu izteiksmes veidu, kas ir nedaudz augstaks par to, kadu pat-
laban sava aktivaja runa lieto bérns (Ruke-Dravina, Bravere 1983). Tas
saskan ari ar Leva Vigotska atzinu par ta saucamo orienté$anos uz tuva-
ko attistibas zonu. Pazistot bérnu un novértéjot vina pasreizéjo attistibas
limeni, svarigi atrast veidu, ka palidzét vinam dzilak un plagak apgut pa-
sauli, valodu un runu (Vigotskis 2002). Ari 21. gadsimta bérnu valodas
un runas pétijjumi apliecina to pasu, proti, jo vairak bérns attista savu
valodu, jo bagataks ir vina vardu krajums, jo plasak ,,.. attistas domasa-
na - vardi rosina jaunus domasanas modelus, rada asociacijas. .. ierobe-
zots vardu krajums ne tikai nelauj izteikties, bet ari kavé bérna domasa-
nu” (Markus 2007). Tikai bagatas valodas vides radisana un uzturésana ir
valodas sekmigas apguves priek$nosacijums. Bérnam svarigi dzirdét un
macities pakapeniski uztvert un izprast valodai raksturigo skanéjumu,
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semantiku, tekstveides un stilistiskas ipatnibas. Nekada gadjjuma neva-
jadzétu ignorét ari sinonimus un télainas izteiksmes lidzeklus. Tiesi otra-
di - bérnam svarigi pierast pie izteiksmes lidzek]u dazadibas. Jutot bérna
apmulsumu, neizpratni, pieaugusajam vienmér ir iespéjams mainit runas
veidu, piedavat skaidrojumu un izmantot citus pedagogiskos lidzeklus
(Anspoka, Tubele 2015).

Par to bija iespé&ja parliecinaties projekta LAMBA, veidojot dialogu ar
bérnu gan fonému producésanas testa izpildes laika, gan veicot mono-
lingvalu un bilingvalu latviski runajo$u bérnu gramatiskas un (morfo)
fonologiskas apguves eksperimentalo pétijumu. Tiem bérniem, ar kuriem
vecaki vairak parruna gan ikdienas norises, gan lasito un redzéto, bija vé-
rojams bagataks vardu krajums, vini spéja veiklak nosaukt dazadas reali-
jas, izveéléties atbilstosakus krasu nosaukumus u. tml. Bérni, kuri radusi
sarunaties ar pieaugusajiem, testa laika jutas daudz brivak un atrak atbil-
déja uz jautajumiem, tiecas plasak komentét attélos redzéto.

Arl musdienas lidzigi, ka raksta V. Rake-Dravina, valodas apguves
procesa svarigs labas runas paraugs, jo vienkarsotu valodu pat gratak uz-
tvert un apgut (Rake- Dravina 1992).

Lingvodidaktika aktuals jautajums ir valodas macisanas pieeja. Mas-
dienas par dominéjoso pieeju dzimtas valodas apguvei tiek uzskatita ko-
munikativa pieeja ka veids, kas paredz mérktiecigi organizéta valodas
macibu procesa pilnveidot sazinas prasmi, savstarpéja saistiba apgut va-
lodas kompetenci, komunikativo kompetenci un sociokultaras kompe-
tenci. Ta paredz integrét ari strukturalas pieejas lidzsvarotu un radosu
izmanto$anu, ka ari planot sistémisku un péctecigu darbibu, kura tiek ie-
vérota gan konkrétas valodas daba un tas lietojuma normas, gan valodas
apguvéja spéjas, vajadzibas un valodas macisanas pieredze. Komunikati-
vaja pieeja svarigi valodu macities uztvert no konteksta, jo tikai kontek-
sta atklajas ne tikai varda nozime, bet ari lietu un paradibu ipasibas, to
daudzums, stavokli vai seciba. Pat apgut vardu gramatiskas formas, var-
du atvasinajumus, saliktenus u. c. bérnam ir vieglak tad, ja $ie vardi tiek
lietoti konkréta konteksta. Vienlaikus bérns macas izprast, ka vardam
ir divas svarigas pazimes — skanéjums un nozime. Mehaniska vardu ie-
gaumésana, macisana bez to nozimes izpratnes nedod vélamo rezultatu.
Bérna apzina svarigi radit téla un varda atbilstibu (Anspoka 2008; 2014;
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Laiveniece 2003). Saja sakara var apgalvot, ka ari V. Rike-Dravina regu-
lari atgadina par konteksta lomu varda nozimes un ta skanéjuma apguve.
Bérns no dzimsanas ir radinams uztvert runas situaciju un izmantot va-
lodas lidzeklus atkariba no tas (Riake-Dravina 1992).

V. Rukes-Dravinas un LAMBA pétjjumos caurviju atrodamas atzinas
par to, ka valodas maci$anas ir konstruktivs, pasreguléjoss, individualizéts,
meérktiecigs un socials process (Ruke-Dravina 1995; Rike-Dravina 1992;
Rike-Dravina, Bravere 1983; Markus 2007; Vulane 2015). Lingvodidakti-
ka aktuals jautajums ir klausamo vai lasamo tekstu ka valodas maci$anas
satura izvéle. V. Rake-Dravina tam pievérsusies no diviem batiskiem vie-
dokliem: kadam jabut tekstam no satura viedokla un ka bérna valodas un
runas attistibas kvalitati nodrosina teksta forma, taja skaita izvéléto vardu,
vardformu, teikumu sintakses u. c. valodas vienibu lieto$ana. Zinatnieces
atzina, ka teksta lasiSanas svarigakais uzdevums ir bérna audzinasana, vina
personibas attistiba (Rike-Dravina, Bravere 1983), saskan ar pédéjos gados
lingvodidaktika popularizétajam teorijam gan par to, ka valodas macisa-
nas mérkis ir palidzét bérnam attistities ka personibai, izmantojot valodas
macibu saturu ka lidzekli, gan par to, ka jégpilns teksts valodas macisanas
un maciSanas procesa vienlaicigi ir valodas vieniba un didaktiska vieniba
(Anspoka, Tubele 2015; Laiveniece 2003).

Lingvodidaktika nozimigas ir V. Rakes-Dravinas atzinas par to, ka
pirmsskola pirmslasitprasmes jeb pirmsabeces apguves posma liela vér-
tiba ir prieksa lasiSanai. Pieaugusa ka lietpratiga lasitaja balss intonacijas,
tembrs un temps bérna rada asociacijas, vin$ parnem teksta paustas ver-
tibas, padarot tas par savas personibas ieguvumu. Klausoties lasitaja, bér-
na aktivizéjas iztéle, rodas emocionals pardzivojums, ,rodas saskare ar
musu literaras valodas izteiksmi, .. pamostas dziva interese par iespiesto
un rakstito tekstu” (Rake-Dravina 1992: 14).

Ari pédéjo gadu pétijumi liecina, ka bérnam, kurs tiek radinats mérk-
tiecigi klausities, sekot lidzi lasitajam tekstam, paveras iespéja ne tikai
iegit jaunu informaciju, vérot un atdarinat lasitaja pieredzi, bet ari lasit,
it ka fotograféjot vardus un uztverot tos veseluma. Klausoties, sekojot
un lasot (runajot) lidzi, bérns vingrinas lasit un apjégt vardu nozimi péc
ilustracijam, konteksta, ka ari atceréties varda izskatu, lai izmantotu to
cita situacija (Anspoka 2008; Freiberga 2016). Saja sakara véra nemami ir
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V. Rikes-Dravinas un Maigas Braveres pétijumi par rakstnieku valodu
bérnu literatara (Rake-Dravina, Bravere 1983). Kaut ari kopuma atzini-
gi tiek vertéti Jazepa Osmana ,Spridisa abecé” (izdota Riga 1977. gada)
makslinieciski baudamie teksti, tajos ietverto vardu izvéle, teikumu kon-
strukcijas, kas lauj virzit bérnu pozitivu pardzivojumu virziena, paplasi-
nat vina zinasanas par apkartéjo pasauli, veicina etnosa kultiiras tradiciju
apguvi, bet didaktiski pamatoti tiek noradits uz tadu problému ka nelo-
gisku apgalvojumu izmantosana $o tekstu lasitprasmes un rakstitprasmes
apguves procesa, ja bérnam veél nav radies pareizs prieksstats par pasauli
un taja notiekoso. Te domati teikumi, kuros visi vardi ir ar vienu un to
pasu sakuma skanu (Ciekurs ¢ab ¢iba. Dzeguze dzer dzérvenu sulu. Odze
gatavo olu omleti.), tadi nezinatniski apgalvojumi ka ezis uzlasija nomes-
tas lapas, Zirafei garso zemenu Zeleja u. c.

V. Rikes-Dravinas pétijumos par macibu teksta valodu tiek aktualizeé-
ta tada lingvodidaktika véra nemama probléma ka skanu un burtu attie-
cibas vardos. Valodas apguves procesa bérns ir radinams pareizi saklausit
un saskatit runato un rakstito formu saistibu un atkiribu, ja vienai un
tai pasai burta zimei atbilst vairaki (divi vai pat tris) dazadi izrunas va-
rianti, pieméram, ods, omlete, ést, éd. Ipasi pardomati tas darams, ja bér-
nam ir maza attiecigas valodas lietotaja pieredze.

Respektéjamas ir bérna spéjas noteikta vecuma uzvert un izprast vardu
nozimes noteikta apjoma tekstos, ka ari pardomajams, cik apjomigam ja-
bat vardu skaitam, ko bérns var jégpilni uztvert un apgut tam atvélétaja
laika (Rike-Dravina, Bravere 1983).

V. Rikes-Dravinas un vinas lidzgaitnieku pétijumi, ka ari LAMBA ietva-
ros veiktie pétjjumi parliecina, ka ari muasdienas ir svarigi paplasinat tekstu
lasamibas izpéti saistiba ar pirmsskolas vecuma un jaunaka skolas vecuma
bérnu attistibas virzibu, izstradat ieteikumus macibu lidzeklu veidotajiem
un skolotajiem par tadiem jautajumiem ka teksta apjomu, vidéjo vardu
skaitu teikuma, vidéjo zilbju skaitu varda, vardu etimologiju, taja skaita ari
internacionalismu proporcionalitati teksta u. c. nosacijjumiem, lai bérns ne
tikai pakapeniski apgitu apzinatu lasitprasmi un rakstitprasmi, bet ari no
lasi$anas un rakstiganas procesa giitu pozitivas emocijas. Sada rakstura péti-
jumi musdienas nepiecie$ami ari tekstiem, kas paredzami klausitiesprasmes
pakapeniskai apguvei (Ruke-Dravina, Bravere 1983; Atvars 2015).
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Véra nemams ir V. Rukes-Dravinas atgadinajums, ka visi bérni valo-
du neapgiist vienadi atri un vienadi pilnigi. Jatama starpiba $ai zina ir
vérojama ari starp bérniem, kas aug tai pasa gimené un skietami loti li-
dzigos apstaklos (Ruke-Dravina 1992). Ari §is domas apstiprinajumu gust
LAMBA pétijuma iegitie rezultati, jo projekta piedalijas bérni ar |oti at-
$kirigu valodas prasmes limeni (Vulane, Taurina, Zirina 2016).

Lingvodidaktikas pétijjumos tiek noradits, ka valodas apguves pa-
mats — bérna runas darbibas aktivitate. Ari V. Ruke-Dravina popularizé
jau 17. gadsimta pausto Jana Amosa Komenska ideju par to, ka gudriba
jameklé daba, un sakums valodas un runas attistibai ir zinatkare, savu-
kart atmodinata zinatkare atmodina patstavigas domasanas spéjas (Ko-
menskis 1992). Svarigi nenokavét bridi, kad bérnam ir vislielaka interese
rakstpratibas apguvei (Rike-Dravina 1992). Sis zinatnieces atzinas bitis-
kas, nodrosinot péctecibu valodas pamatprasmju apguves procesa pirms-
skola un skola, ka ari padzilinot skolotaju izpratni par to, ka lasitprasmes
un rakstitprasmes apguve nesakas ar skanu un burtu attiecibu noskaid-
ro$anu, pakapenisku mazo un lielo iespiesto un rakstito burtu pazisanu
un to savilk$anu ar citiem jau ieprieks apgutajiem burtiem varda. Ieprieks
nosaukto pamatprasmju apguves kvalitati daudz biezak ietekmeé citi no-
sacijumi, pieméram, spéja kontrolét un vadit savu uzvedibu, ievérot kon-
krétus noteikumus, prast klausities, uztvert dzirdéta saturu un sakotnéji
atbilstigi reagét tikai mutvardos, macities parvarét gritibas, ja tadas ro-
das, pabeigt iesakto darbu, precizi un konsekventi ievérot elementaras
klausitaja un runataja kultiiras normas, apgit prasmi 10-15 minttes kon-
centrét uzmanibu, prasmi novérot apkartéjo pasauli, stastit par redzéto
un dzirdéto, uztvert objektus, tos salidzinat, pretstatit, jautat, atbildeét,
secinat u. tml., prast saklausit vardu, ar kuru tiek nosaukts objekts, para-
diba vai process, apjégt ta nozimi konkréta konteksta, ieklausities varda
skanéjuma, analizét skanas varda u. tml. (Anspoka 2008).

Domajot par vides ietekmi uz bérna valodas apguvi, V. Rike-Dravina
norada uz pozitivi emocionalo fonu, piedava dazadus metodiskos pané-
mienus vardu krajuma aktivizé$anai, tekstveidei (prieksa lasiana un
meérktiecigas sarunas par dzirdéto, runas ieraksti, valodu attistosas spé-
les un rotalas, verbalo un neverbalo lidzeklu izmanto$ana atbilstosi si-
tuacijai u. c.). Zinatnieces piedavatie metodiskie panémieni ir aktuali ari
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musdienas, kad gadu no gada pirmsskolas vecuma bérnu grupas un sa-
kumskolas klases klast lingvali un etniski heterogénakas (Anspoka 2015).
Atbilstosi LAMBA pétijumu rezultatiem ir nepiecieS$ams augsts valodas
lietojuma biezums, lai aktivizétu atseviskas gramatiskas formas un mor-
féemas (Tomme-Jukeévica 2015).

Izvértéjot V. Rukes-Dravinas pétijumus lingvodidaktiska aspekta, pie-
minésanas vérta ir vairaku valodu apguve jau pirmsskola, nebaidoties par
kadu kaitéjumu bérnam. Fiziski un psihiski veselam bérnam, augot starp
divam valodam un divam kultaram, attistas augstakas metalingvistiskas
spéjas, vins apgust lielaku sociokulttiras pieredzi un prasmi labak adapté-
ties dazadas kultarvidés. Neap$aubami, nevar noliegt ari psihologiska un
sociala rakstura problémas, bet tas ir risinamas, ja zinam to izcelsmi un
esam gatavi bérnam palidzét. ,,Nav $aubu, ka otras valodas prasme bla-
kus dzimtajai valodai paplasina garigo apvarsni, jo atlauj parliecinaties,
ka ir iespéjama ari pavisam citada uztvere. Cilvéks ierauga it ka ari savas
valodas ipatnibu, kas lidz §im vinam likusies tik pagsaprotama, ka $kitusi
vieniga iespéjama” (Ruke-Dravina 1954: 207).

Bilingvala procesa nevaram izvairities no valodu savstarpéjas ietekmes,
bet taja pasa laika ir jaapzinas, ka ,valodas neatskiras cita no citas tikai ar
to, ka kadai lietai viena valoda ir viens vards, cita valoda - cits vards. Vardu
krajums vispar nav kadas valodas butiskaka dala, kaut ari nevalodniekam
ir tieksme drizak pamanit taisni izolétus vardus. Svarigaks par atseviskiem
vardiem ir tas veids, ka katra valoda tos apvieno vardu grupas un kurus ko-
pojumus izraugas konkréta gadijuma” (Rake- Dravina 1954: 206). Divva-
lodigam bérnam vispirms ir japalidz formulét domu, macities izvéléties at-
bilstosus vardus, ,,ne vienmér mehaniski mekléjot katram izolétam vardam
atbildumu otra valoda” (Riake-Dravina 1954: 206).

No lingvodidaktiska viedokla svariga V. Riukes-Dravinas atzina par va-
lodas apguves péctecibu un sistémiskumu, jo, ka atzist zinatniece, valo-
das attistiba ir péctecigs process, un visadi attistitam bérnam, kas pirms-
skolas vecuma iemacijies dzimtas valodas pamatus, arl nakamie gadi
nozimé talaku valodas paplasinajuma un izsmalcinajuma posmu, lai ..
gan runa, gan rakstos prastu rikoties ar savu valodu ka labu instrumentu,
spéjot ar to izpaust gan smalkus niansétus jatu tonus, gan precizi formu-
lét savas domas (Rake-Dravina 1992). Ties$i §ada skatijuma starptautiskaja
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zinatniskaja projekta LAMBA veiktie pirmsskolas vecuma bérnu runas
pétjjumi ir lielisks pamats gan problému analizei, gan runas pilnveides
profilakses un attistibas darbam.

Secinajumi

Lidzas Veltas Rukes-Dravinas valodniecibas véstures, dialektologijas
u. c. valodniecibas jautajumu, literataras, folkloristikas, rakstnieku valo-
das un bérnu valodas attistibas pétljumiem véra nemami ari vinas ling-
vodidaktiskie atzinumi par bérna valodas un runas attistibu.

Lai ari bérnam atbilstosi vinam piemito$ajai valodspéjai kops$ dzim-
$anas soli pa solim veidojas valoda, tas apguves kvalitati ietekmé tas, cik
veiksmigi pieaugusais vinam spéj $aja procesa palidzét. Janem véra, ka
valodas maci$anas ir konstruktivs, pasreguléjoss, individualizéts, mérk-
tiecigs un socials process.

Liela nozime valodas apguves procesa ir pirmsskolas vecuma posmam,
ipasdi dzives pirmajiem Cetriem gadiem, jo $aja posma veidojas prieksstats
par valodas sistému vispar, valoda klast par bérna sazinas, izzinas un
pasizpausmes lidzekli. Reizé ar valodu attistas ari bérna jédzieniska do-
masana, pasaules uztvere un attieksme pret to.

Ja vélamies, lai bérna valodas attistibas process tiek stimuléts, nav parei-
zi, ja ar bérnu cenSamies runat, parnemot vina vél nepilnigi attistito runas
veidu, izmantojot vardu krajumu un teikumus, kas atbilst pasreizéjai vina
ka klausitaja vai lasitaja pieredzei. Par idealu uzlikojams panémiens, kad
pieaugusais izmanto tadu izteiksmes veidu, kas ir nedaudz augstaks par to,
kadu patlaban sava aktivaja runa lieto bérns. Tikai bagatas valodas vides
radi$ana un uzturé$ana ir valodas sekmigas apguves priek$nosacijums.

Varda nozimes un ta skanéjuma apguvé svarigs ir konteksts. Bérns no
dzimsanas radinams uztvert runas situaciju un izmantot valodas lidzek-
lus atkariba no tas.

Pirmslasitprasmes apguves posma liela vértiba ir prieksa lasisana. Pie-
augusais ka lietpratigs lasitajs bérna rada asociacijas, emocionalo pardzi-
vojumu, palidz saklausit literaras valodas izteiksmi un rada interesi par
iespiesto un rakstito tekstu.
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Svarigi nenokavét bridi, kad bérnam ir vislielaka interese par lasisanu
un raksti$anu, ka ari saglabajama pécteciba, lai tos valodas pamatus, ko
bérns apguvis pirmsskolas vecuma, nakamajos gados var paplasinat un
izsmalcinat tada veida, ka gan runa, gan rakstos bérns prot rikoties ar
savu valodu ka labu instrumentu, spéjot ar to izpaust gan smalkus nian-
sétus jatu tonus, gan precizi formulét savas domas.

Lasitprasmes apguvei paredzétajos tekstos atbilstosi bérna uztveres un
spéju limenim izvértéjams tekstu apjoms, vidéjais vardu skaits teikuma, vi-
déjais zilbju skaits varda, vardu etimologija, taja skaita ari internacionalis-
mu proporcionalitate u.c. nosacjjumi, lai bérns ne tikai pakapeniski apgutu
apzinatu lasitprasmi, bet ari lasiS$anas procesa gutu pozitivas emocijas.

Norvégijas finansu instrumenta atbalstita projekta (nr. NFI/R/2014/053)
»Latviesu valodas monolingvala un bilingvala apguve: riki, teorijas un lie-
tojums” ietvaros veikta pétijjuma rezultati liecina, ka agrinais bilingvisms
nenodara nekadu kaitéjumu fiziski un psihiski veselam bérnam. Otras va-
lodas prasme blakus dzimtajai valodai paplasina garigo apvarsni, jo cilveks
labak ierauga ari savas valodas Ipatnibas. Psihologiska un sociala rakstura
problémas bilingvala procesa ir risinamas, ja zinam to izcelsmi un esam
gatavi bérnam palidzét.

Summary

Velta Rike-Dravina’s researches in linguistic history, dialectology, literature,
folklore studies, writers’ language, children’s language development and other
linguistic problems have commonly been assessed hitherto. However, her
conclusions of children’s language acquisition are less analysed according to
pedagogical viewpoint.

The aim of the article is to analyse V. Rakes-Dravina’s conclusions of preschool
age and school-age children’s language and speech development and their
relationship with the international project Latvian Language in Monolingual and
Bilingual Acquisition: Tools, Theories and Applications (LAMBA) results.

The methodological basis of the article is the theories of psycholinguistics,
linguodidactics, development psychology about preschool and primary school-age
children’s language and speech development as well as empirical research results
within the LAMBA.
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The content analysis of the conclusions by V. Riake-Dravina and the LAMBA
research has been accomplished. The results of the research indicates V. Rike-
Dravina’s analysis of child’s speech development, environment impact on children’s
speech development, the significance of a child and adult relationship in the process
of personality formation and language and speech development as well as specific
child’s speech performance stimuli and other important pedagogical tools in the
process of language and speech acquirement since birth. The above mentioned and
other problems described in the scientist’s publications are assumed to affirm that
they are connected with the results of the LAMBA studies.

Although a child’s language has been formed step by step accordingly his
language aptitude since his birth, its acquisition quality is influenced by an adult
who is succesfully able to assist in this process. It should be taken into consideration
that language learning is a constructive, self-regulating, individualised, purposeful
and social process.

Preschool age, especially the first four years of life, represents the highest
importance due to the fact that the conception about language system is being
developed in general, the language alters a means of a child’s communication,
cognition and self-expression. A child’s conceptual mentality, perception and
attitude to the world develop simultaneously with the language.

If a child’s language is stimulated, it is not appropriate to speak with a child
using his incompletely developed manner of speech as well as his vocabulary and
sentences corresponding to his present experience as a listener or reader. An adult
is supposed to use an ideal method of expression being slightly higher than the one
used by a child in his active speech. Creation and maintenance of a rich language
environment is the most successful precondition of language acquisition.

The context is a significant factor in the acquirement of a word meaning and
its sounding. A child should be adapted to perceive speech situations and apply a
means of language depending on it.

Reading for a child is a great value prior literacy acquisition period. An adult as a
proficient reader creates associations and emotional feelings, assists to perceive the
expression of literary language and creates his interest in a printed and written text.

It is important not to impede the right moment of a child’s essential interest
in reading and writing as well as the succession should be maintained in order to
enlarge the basic language acquired in preschool period, thus a child learns to
approach freely his written and spoken language in the course of next years.

The text length, average word amount, average syllable amount in words,
vocabulary, word etymology including international word proportion and other
conditions should be assessed in the texts for literacy acquisition accordingly a
child’s perception and language aptitude in order to gradually acquire conscious
reading skills as well as gain positive emotions.
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The results of the project LAMBA assure that early bilingualism does not cause
any harm for a psysically and psychologically healthy child. The knowledge of a
second language alongside with the native one enlarges a child’s mental horizon,
helps to better perceive the peculiarities of his native language. The psychological
and social problems are to be solved in case we know their origins and we are
willing to help a child.
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PEDAGOGU UN VECAKU SADARBIBA
BERNA VARDU KRAJUMA ATTISTIBAS
IETEKMESANAI

Teachers and Parents Cooperation as an Impact upon
Child’s Vocabulary Development

AGRITA TAURINA

Abstract. Preschool teachers and parents communication, which is bilateral
information exchange to provide mutual understanding, is intensive enough.
Carrying their children to a preschool institution every work day, parents speak
with teachers, however, it cannot always be regarded as successful. In fact, the
communication to ensure mutual understanding occurs only when the idea formed
in one’s consciousness reaches another person’s mind in a way that ensures its
comprehension and usage. The most widely used communication forms are the verbal
and written ones. In this article, we will clarify teachers and parents’ communication
consolidation options appealing to the adults involved in childcare, to exercise a
child’s communication development tests and share this information with teachers,
consequently, apply both verbal and written interpersonal communication forms.

The aim of the research: to analyse teachers and parents cooperation of preschool
aged child vocabulary development assessment using the method of parents
questionnaire survey of the project No. NFI/R/2014/053 “Latvian Language in
Monolingual and Bilingual Acquisition: Tools, Theories and Applications” as well
as provide recommendations for vocabulary development promotion. Appealing to
parents to participate in the questionnaire survey, a teacher is able to ascertain about
parental interest in the facilitation of a child’s development, is able to receive praise
about teacher’s purposefully guided work or, vice versa, get acquainted with parents’
indifference or negativity solving this problem. The results of the research indicate
that, in case teachers face parents’ indifference in a child’s vocabulary development,
it is a significant information, so this fact can be used to explain parental duties and
responsibilities repeatedly.

Keywords: child aged 8-36 months characteristics, vocabulary, communication
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Ievads. Musdienas pedagogus satrauc jautajums, ka veicinat pirmssko-
las izglitibas iestades un vecaku sadarbibu. Diemzél plassazinas lidzek-
los plasi tiek risinatas sarunas, atainoti notikumi, kur redzamas pedago-
giska darba neveiksmes, kas nevie§ sabiedriba parliecibu un uzticésanos
pedagoga profesionalajai darbibai. Lidz ar to pedagogs izjut lielaku sprie-
dzi un saprot, ka katrs ierosinajums ir precizi japamato un saskarsmé ar
vecakiem ir prasmigi jaargumenté izteiktais viedoklis. Piedavajot veca-
kiem vai bérna aprapétajiem veikt Makartura-Beitas komunikativas at-
tistibas testu, pedagogs var pilnveidot ari savu informacijas snieg§anas
prasmi, parliecinaties par profesionalo kompetenci un vecaku atbalstu.
Starptautiska Latvijas un Norvégijas zinatnieku grupa projekta LAMBA
ir piemérojusi Makartura-Beitas komunikativas attistibas testu jeb KAT
(MacArtur-Bates Communicative Development Inventories - CDI) (Fen-
son et al. 2006) latviesu valodas parbaudei.

Viens no pétjjuma aktualiem jautdjumiem ir prasme vienoties par
objektivaku bérna sasniegumu redz&umu gan no pedagoga, gan vecaku
skatijuma. Vienotas prasibas nodrosina pakapenisku un emocionali lidz-
svarotu bérna izaugsmi, bérns jutas pasargats un necensas izvairities no
dazadu gratibu parvaré$anas. Lidz ar to vin$ aug un pienem saskarsmes
noteikumus, veiksmigak isteno komunikaciju. Vecuma no 8 lidz 36 me-
nesiem bérns ne tik daudz tver informaciju no vecaku vardiski izteikta-
jiem skaidrojumiem, bet vairak pievienojas pieauguso istenotajam dar-
bibam. Saja komunikacija nozimigas ir emocijas, ar kuram bérns pauz
savu attieksmi pret vecakiem, vienaudziem, citiem cilvékiem un tuvako
apkartni. Ta bérns izsaka savu apmierinatibu vai neapmierinatibu, prie-
ku vai bédas. Ir noveérots, ka bérni, kuriem triitkst emocionala kontakta ar
gimeni, vienaudZiem vai kuriem ir nepietiekama vardu krajuma attistiba,
biezi vien cen$as pievérst sev uzmanibu ar sliktu uzvedibu - agresivitati,
dusmam vai naidu. Bérnam ir batiskas vajadzibas, kuras apmierinat var
vecaki, pedagogi, vienaudzu vide, tomér jaatzimeé, ka masdienu tehnolo-
gijas lietosanas laikmeta mazinas tie$a emocionala komunikacija. Vecaki
sazina ar pirmsskolas izglitibas iestadi arvien vairak lieto elektroniskos
lidzeklus, lidz ar to pasu bérns ne tik biezi gast mutiskas komunikacijas
pieredzi. Tiesi tapéc aktuals ir pétijjuma jautajums, ka izraisit un stiprinat
vecaku interesi, lidzatbildibu par bérna vardu krajuma attistibu.
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Pétijuma merkis: analizét pedagogu un vecaku sadarbibu pirmssko-
las vecuma bérna vardu krajuma attistibas izvérté$ana, lietojot projekta
Nr. NFI/R/2014/053 ,Latviesu valodas monolingvala un bilingvala ap-
guve: riki, teorijas un lietojums” (LAMBA) izstradato un parbaudito ve-
caku aptaujas metodi, ka ari sniegt ieteikumus vardu krajuma attistibas
sekmésanai.

Pétijuma metodes: Pétijuma izmantota teorétiskas pétniecibas meto-
de - zinatniskas literatairas analize - un empiriska metode — 104 vecaku
un bérna aprupé iesaistito pieauguso aptauja jeb Makartura-Beitas komu-
nikativas attistibas tests. Pétjjuma tika analizétas ari 99 pedagogu esejas
par pieredzi komunikacija ar vecakiem.

Bérna vardu krajums un komunikacija
8-36 ménesu vecuma

Pieaugusie, kuri riipéjas par tiesas, nedalitas uzmanibas nodrosinasa-
nu, sniedz pienacigu acu un roku kontaktu, ir emocionali atsaucigi saru-
nas, prasmigi stasta pasakas, runa skaitampantus vai iepazistina bérnu ar
gramatu saturu, ir tie, kuri pozitivi veicina bérna vardu krajuma attisti-
bu. Savukart tie vecaki, kuri ir parsteigti, ka viena vai divu gadu vecuma
tiek izzinats un vértéts bérna vardu krajums, iespéjams, lidz §im ir uz-
skatijusi, ka bérns ir parak mazs un nav pietiekami mérktiecigi virzijusi
sarunas ar bérnu, lai papildinatu vina vardu krajumu.

Valodniece Velta Riake-Dravina skaidro, ka jau pusgada vecuma bérns
saprot daudzus no tiem izteicieniem, ko vin$ ik dienas dzird sava tuvaka-
ja apkartné; biezi vien vins ari atbild uz vecaku jautajumu vai mudinaju-
mu ar attiecigu kustibu vai zestu (Ruke-Dravina 1992: 9). Lai bérns veik-
smigak paustu savu viedokli un vinam labak izdotos sniegt informaciju,
uzklausit un vienoties, ir vajadziga milestiba, uzmaniba, ripes, ciena un
pacietigs, mérktiecigi virzits pedagogiskais darbs. Dace Medne ir pétijusi
emociju regulésanas prasmes veido$anos un norada, ka zidaina vecuma
ta notiek caur piesaistes personu:

o sakot no apméram seSu méne$u vecuma: pieaugo$a pasregulésana
(skatiena novér$ana, pieskar§anas sev, novér$anas u. c.);
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o ar valodas apguvi iespéjama arvien lielaka verbala regulésana
(diskutésana);

o pieaugo$a kustibu, uzmanibas kontrole, pieauguso gaidas veicina
emociju regulé$anas panémienu palielinaanos (Medne 2015: 119).

Anastasija Irbe un Sarma Linderberga skaidro, ka lidz divu gadu vecu-
mam vardu krajums veidojas no tuvakaja apkartné iepazita - cilvékiem,
rotallietam, sadzives priek§metiem, dabas objektiem, dzivniekiem. Bérns
sak sistematiskak izmantot darbibas vardus, kurus lieto ikdiena - dzert,
est, gulet — un ipasibas vardus - liels, mazs, auksts, silts. Svarigi, lai bérns,
apgustot krasu nosaukumus, spéj to saistit ar jau iepazitu priek$metu,
tapéc vajadzétu aicinat - liidzu, iedod kluciti ka tomatu un otru ka koku
lapas u. tml. (Irbe, Linderberga 2014: 91).

Pieaugu$o prasme iepazistinat ar tuvakaja apkartné eso$ajiem prieks-
metiem, dzivniekiem, notikumiem, vinu aicinajumi tos salidzinat, pa-
skaidrot vienado un atskirigo, liek bérnam pamanit objektu pazimes, do-
mat, veidot noteiktu attieksmi, vértéjumu, ta veicinot ari vardu krajuma
attistibu.

V. Rike-Dravina norada, ka aktivais vardu krajums pieaug un izsmal-
cinas pamazam noteikta seciba. Starp pirmajiem vardiem, ko sak lietot
mazs bérns, ir lietvardi (un izsauksmes vardi, ipasi, ja tos bagatigi sarunas
ar vinu lieto ari pieaugusie). Veélak $iem pirmajiem vardiem pievienojas ari
kadas verbu formas un (nedaudzi) adjektivi, turpretim krietni vélak bérns
sak lietot personas un piederibas pronomenus, ka ari skaitlenus (Ritke-Dra-
vina 1992: 13). Pétijumu par 3-4 gadus vecu latviski runajosu bérnu vardu
krajumu 2015. gada ir veikusas zinatnieces Dace Markus, Santa Daume un
Ilona Buksa. Vinas norada, ka pétnieku uzdevums bija pierakstit vardus,
kurus bérni izmanto ikdienas runa, oreiz aprakstot rita célienu. Analizé
pievérsta uzmaniba bérnu stastijumos izmantotajam vardskiram, seviski -
ipasibas vardiem, kuru uzskaitijuma mekléti krasu apziméumi (Markus,
Daume, Buksa 2016: 73). Pétjjuma rezultati liecina par faktiem, kas sasau-
cas ar Veltas Rakes-Dravinas pétijjumiem, bet ienes ari atskirigu informaci-
ju, pieméram, par ipasibas vardu un izsauksmes vardu lietojumu.

D. Markus, S. Daume un I. Buksa skaidro, ka 3-4 gadus veci bérni ko-
puma prot pastastit par savam darbibam un izjatam no rita. Vardskiru
izvéle bérnu stastijumos ir tuva vardskiru lietojuma biezumam pieauguso
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runa, tomér vérojamas ari atSkiribas: bérnu runa ipasibas vardi saklausa-
mi biezak neka vietniekvardi un saikli. Varétu domat, ka bérni ir vértéjo-
$aki, jo biezak sava runa nosauc dazadas ipasibas, tomér janem véra, ka
vismaz $aja pétijuma bérni sava runa lieto mazak vietniekvardu, saiklu
un apstakla vardu, kas lauj ipasibas vardiem iepemt lietojuma biezuma
zina treso vietu (Markus, Daume, Buksa 2016: 74).

Bérna vardu krajuma attistibu ietekmé gan pieauguso izpratne par bérna
attistibas likumsakaribam, gan ieinteresétiba sarunaties ar bérnu un pras-
migi virzit iepazistinasanu ar lietam un notikumiem. Valodniecibas pa-
matterminu skaidrojosaja vardnica ir raksturots jédziens vardu krajums -
kadas valodas vardu kopums, ko $is valodas lietotdjs saprot un izmanto
runa vai rakstos (VPSV 2007: 437). Vecuma no 8-36 méneSiem bérna var-
du krajums vértéjams tikai runa, jo rakstit $aja posma vins vél nemak.

Roberts Fisers atzist, ka tagad més zinam, ka mazi bérni spéj redzét
daudz skaidrak, neka tika domats agrak. Tomér bérni parasti médz tikai
parlaist skatienu apkartnei. Japalidz viniem iemacities koncentrét uztveri
un uzmanibu. Sakuma to dara mate, pierunajot bérnu pievérst uzmanibu
objektam, uz kuru skatas un norada vina pati (Fisher 2005). Bérnam sva-
rigie cilveki ietekmé vina skatfjumu, attieksmi un pardzivojumus, ta tiek
sekmeéts ari aktivais vardu krajumus.

Vecaku viedoklis par bérna vardu krajuma izzinasanu

Vecaku aptauja, ko sauc par Makartura-Beitas komunikativas attisti-
bas testu jeb KAT, tika adaptéta, ievérojot divus pamatprincipus:

« saglabat péc iespéjas lielaku lidzibu ar originaltestu, lai iegttu preci-
zus sastatamos datus;

o izvéléties musdienu latvie$u bérnu valodas videi un dzives pieredzei
atbilstosas leksiskas un gramatiskas vienibas, lai iegatu péc iespéjas
precizakus bérna valodas attistibas raditajus (Vulane, Taurina, Zirina
2016: 491).

Tatad vecakiem vai bérna aprupétajiem, piedaloties §is aptaujas isteno-
$ana, bija iespéja veikt bérna vardu krajuma izzinasanu. Pedagogi veca-
kiem skaidroja, ka aptaujai ir divas dalas. Komunikativas attistibas tests I
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ir izveidots 8;0 — 16;0 ménesus vecu bérnu runas attistibas novértésanai,
bet KAT II ir izstradats 17;0 — 36;0 ménes$u vecu bérnu latviesu valodas
vardu krajuma izzinasanai (Vulane 2016; Vulane, Markus, Ureka 2016).
Pedagogi galvenokart individuali uzrunaja vecakus un bérna aprupéta-
jus, tuviniekus veikt $o darbu, bet lidzas tam tika izteikts aicinajums ari
vecaku sapulcés, skaidrots aptaujas galvenais nolaks.

Izvértéjot iepazito pieredzi, skolotaji rakstija esejas par komunika-
ciju ar vecakiem, kuras noradija gan sakotnéjo pieauguso reakciju, uz-
klausot aicinajumu, gan vinu pieredzi $1 darba istenosana ilgaka laika
posma.

Atzinigus vardus par piedavato pieredzi un ieinteresétibu atkartoti
veikt $o aptauju izteica 78 vecaki jeb 75% aptauja ieklauto gimenu. Par to
liecina $adi izteikumi:

o Labprat péc gada aizpildisu anketu vél vienu reizi, lai redzétu izmainas;

o Ikdiena ir [oti griiti saprast, kas bérnam ir jaruna un ka. Ja ir iespe-
ja datora piedalities aptauja un noklikskinat kadu variantu, tad uzreiz
tam var pievérst uzmanibu. Ir redzams, pie ka ir japiestrada.

Ari tad, ja kads no vecakiem ir saskaries ar ne tik sekmigiem rezul-
tatiem, bérna vardu krajuma izzinaanas pieredze lauj aplukot bérna iz-
augsmes dinamiku objektivak. Konkrétais vecaks izsaka viedokli: ,,Es
nesatraucos par to, ka mans bérns vél dazus vardus nelieto, jo redzu, ka
katru dienu ar vardu lieto$anu un runasanu iet labak. Péc gada es vélreiz
pildisu aptauju.”

Nozimigi ir tas, ka piedavata testa isteno$ana var nodrosinat radinie-
ku lielaku saliedétibu un ieinteresétibu bérna pieredzes vérté$ana. Viena
gimene skaidro: ,Aptauju veicu meitinas varda dienas svinibu laika. Tas
bija jautri, jo visi radinieki piedalijas un izteica savus vérojumus, atceréjas
dazadus notikumus.”

Savukart cita gimene bija parsteigta, ka testa pildidana spéj satuvinat
cilvékus. Izradas, ka ,,tétis vienmeér ir iegrimis darbos un seviski neatrod
laiku, lai pasédétu tapat vien blakus un paniekotos ar jautajumiem un at-
bildém”. Mamina atzist, ka svarigakais nav testa atbildes. Svarigakais ir
ieklausities sava bérna. Vina uzdod jautajumu ari citiem vecakiem: ,Vai
jas sadzirdat, ko saka jusu bérns?”
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Loti nozimigs ir kadas maminas viedoklis par vecaku attieksmi pret bér-
na patstavibas veidosanos, kas liecina gan par ieinteresétibu iepazit bérna
vardu krajumu, gan audzinasanas mérku precizésanu gimené. Mamina ap-
galvo: ,Man loti patika, ka tests liek ari padomat par to, cik biezi més mu-
dinam bérnu uz kadu darbibu, veicinam patstavibu. Vecakiem biezi vien
vieglak izdarit pasiem, nevis iesaistit bérnu kada kopiga darbiba.”

Gandarijuma pilni vardi par bérna attistibu izskan citas maminas iz-
teikumos, tas ari ir veiksmes stasts, istenojot testa pieredzi. Vina skaid-
ro: ,Man ir prieks, ka meitina labi attistas, jo uz daudziem jautdjumiem
varéju atbildét ar ,saprot un lieto”, kas nozimé, ka bérns vardus lieto
patstavigi, nevis tikai atkarto pieauguso teikto.” Vél cita mamina stasta:
»Atklajums bija tas, ka mana bérna lietota valoda ir tik bagata. Vinai nav
problému atbildét vai uzturét dialogu. Ja, ir lietas, ko vina jauc, piem., lai-
ki - dienas (vakar, rit....). Vina vél nesaprot, cik ilgi ir tas, ja pasaku, ka
svétku saltts biis péc nedélas, vina labak saprot, ja saku, ka tas bas péc
7 dienam. Zinu, ka vardu krajums ir attistijies, ari pateicoties saskarsmei
ar apkartéjiem un izglitojosam multfilmam un dziesmam. Lasot vakara
pasaku, ari tas ir palidzéjis vardu krajuma pilnveidei.” Tomér janorada,
ka dazas gimenes tie$i bérna sekmes vardu krajuma attistibas zina nora-
dija par iemeslu, kapéc atteicas piedalities testa pildisana. Péc vinu do-
mam vardu krajums bérnam ir pietickams un nav javelta papildu laiks
$adai nodarbei. Tas izraisa pardomas par gimenes vieglpratigu un, iespé-
jams, subjektivu pieeju vardu krajuma noteiksanai.

Savukart ieintereséta attieksme un vecaku pieredzes izvértéjums ir sa-
klausams sadas atzinas:

o Déla valodas apguve izveidojusies apkartéjas vides ietekmé - vieta, kur
dzivojam, éSanas paradumi un manas pasas runas ipatnibas. Tam ir
batiska nozime déla runas attistiba;

o Esmu maz pavadijis laika kopa ar meitu, tapéc ir grutibas atceréties, ko
berns jau mak runat;

o Nebiju domajusi, ka tik mazi bérni lieto tik daudz dazadu vardu.

Izradas, ka paveiktais darbs, istenojot aptauju, ir sekméjis ciesaku sa-
darbibu ar pirmsskolas izglitibas skolotajam. Kada mamma atzinas: ,,Péc
aptaujas aizpildiSanas man radas daudz vairak jautajumu, kurus uzdevu
skolotajam bérnudarza.”
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Pamatotas atzinas izsaka mamma, kura norada, ka ,piedalities aptau-
ja ir Joti pozitiva pieredze ikvienam vecakam, kas vélas pievérst lielaku
uzmanibu vardu krajuma paplasinasanai. Ta var labak pamanit, ja bér-
nam ir vajadziga palidziba kada varda izruna. Vecaks var labak atbalstit,
lai bérns izteiktos pareizi, skaidri un saprotosi”. Vienlaicigi vina skaidro:
»Vecakam jasaprot, ka bérnu ar varu piespiest to darit, atdarinat nevar,
tam janotiek ikdiena neuzkritosi, atkartojot problematiskos vardus, to
darot léni un bérnam saprotama veida. Lai ari var likties, ka bérns ne-
klausas, tomér bérna domas $ie vardi it ka aizkeras, un péc kada laika
vins tos sak lietot precizi. Més pasi, vecaki, esam atbildigi par bérna ru-
nas attistibu.”

Par skolotaja un vecaku veiksmigas sadarbibas norisi liecina $adi fakti.
Pirmsskolas skolotaja skaidro, ka parliecinat piedalities vecakus aptauja
nebija grati, jo, ka minéts KAT testa norades, tests ir svarigs vairaku ie-
meslu dél:

o tiks palidzéts noskaidrot, ka attistas 8-36 ménesu vecu bérnu latvie-

$u valodas apguve un izstradati apguves raditaji;

« iegatie dati tiks izmantoti, lai izstradatu pirmsskolas vecuma bérnu
valodas apguves prasmju pilnveido$anas materialus un padomus ve-
cakiem un pedagogiem, ka sekmigak attistit bérna komunikativas
prasmes;

« bus iespéja iepazities ar apkopotajiem bérnu komunikativas attistibas
raditajiem un salidzinat sava bérna valodas prasmi ar tada pasa ve-
cuma bérnu komunikativas attistibas limeni.

Cita skolotaja dalas pieredzé, kas liecina par vecaku atsaucibu un at-
bildigo attieksmi. Vina stasta: ,Sanému parsteidzo$u prieku un atsauci-
bu par piedavato iespéju veikt aptauju.” Bérna mamina bija parsteigta, ka
$ads pétijums pastav, jo par to ieprieks nebija dzirdéjusi. Vecaki atzinas,
ka ne vienmeér iedzilinas bérna runas attistiba ikdiena un biezi bérna var-
du krajums liekas nemainigs. Sis pétijums lava vecakiem izvértét un ap-
kopot bérna vardu krajumu. Aptaujas veicamas darbibas bija vienkarsas
un érti lietojamas elektroniskaja vidé. Mamina atzinas, ka $i aptauja ir at-
gadinajusi vecakiem par to, cik daudz vai maz més komunicéjam ar savu
bérnu, lietojot precizu valodas izteiksmes veidu, to, ,ka pasi biezi vien
vardus izrunajam nepareizi gan skanu izrunas zina, gan stilistiski”.
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Veiksmigu sadarbibu un uzaicinajumu pedagogam paciemoties gime-
nes vidé sanéma pirmsskolas skolotaja, kura piedalijas aptaujas istenosa-
nas darba. Vina skaidro, ka, ,ierodoties ciemos, vecaki un mazais mani
sagaidija priecigi. Domaju, ka loti labi bija tas, ka ari tétis véléjas piedali-
ties aptauja. Bija brizi, kad vecaki saskatijas un godigi atbildéja - es nezi-
nu, tad palidzéja saruna ar bérnu un dazadu lietu demonstrésana”.

Lidzigu situaciju raksturo ari cita skolotaja, kura norada, ka aptaujas
isteno$ana mamina aktivi iesaistijja bérnu. ,Sakuma bérnam bija inte-
resanti, jo més piedavajam dazadus attélus gan gramatas, gan datora un
bérns $is lietas nosauca. Nedaudz vélak §i darbiba bérnam apnika un més
turpinajam veikt aptauju, uzdodot ari jautajumus tétim par to, vai $is
vards ir dzirdéts bérna izteikumos.”

Vél viens pedagogs skaidro, ka ,,gimene, pie kuras biju ciemos, ir loti
draudziga, labvéliga un situéta. Vecaki biezi dod prieksroku rotalam ar
bérniem un pastaigam brivaja laika. Si gimene neatsakas ari no kopigas
televizijas parraizu skati$anas. Meitenite katru nedélu pavada laiku ari
kopa ar vecmaminu. Vecaki atri piekrita veikt aptauju, ko istenoja ma-
mina, bet ik pa bridim vaicaja ari téva domas, vai ari pati méginaja at-
ceréties kadu notikumu. Kopuma testa pildisana noritéja raiti. Mamma
izteicas, ka maza meitina zina diezgan daudz vardu, tomér gimenei ir vél
vairak japievér§ uzmaniba tam, ka ar bérnu sazinas pieaugusie, ne visi
izteikumi ir pardomati. Mamma atzinas, ka ari vinai raksturigs straujs
runas temps, bttu jaruna lénak un skaidri, izsakot katru vardu. Savukart
vecamamma pastastija, ka reizém vina ir neizpratné par to, kapéc maz-
meitina vinu nesadzird”.

Bija vecaki, kuri centas izteikt vértéjumu anketas veidotajiem un nora-
dija, ka aptauja ir parociga, apjomiga un interesanta. Viens no vecakiem
skaidroja, ka bija ari jautajumi, ,pie kuriem nacas apstaties un padomat,
ka tad isti ir, vai mans bérns to prot vai neprot. Varéju saprast, ka visi var-
di un jautadjumi veidoti tie$i no dzives. Pieméros bija doti tie§am tie vardi
un darbibas, kurus mans bérns jau prot vai tiesi $aja bridi apgust. Man
patika un iesaku visiem vecakiem aizpildit $o aptauju par savu bérnu”.

Skolotaja, kura strada kriZzu centra, piedavaja maminai veikt aptauju
un noskaidroja, ka $1 darbiba, iedzilinoties bérna vardu krajuma, dod ie-
spéju lietderigi pavadit laiku un gat pozitivas emocijas par bérna sekmém
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un labi attistito vardu krajumu. Tas ir kaut vai viens no panémieniem, ka
dzives grutos brizos ieraudzit ari veiksmi un ceribas par bérna izaugsmi
un jaunam iespéjam.

Atzinigus vardus istenotas aptaujas pieredzei minéja mamina, kura
bija parsteigta, ka bérns nezina putnu sugu nosaukumus, pieméram, uz
jautajumu par varnu un zvirbuli, bérns atbildéja, ka tadus nezina. Vecaki
ieprieks tam nebija pievérsusi uzmanibu, jo bérna vardu krajums kopuma
ir pietiekami plass, sarunas tiek lietoti dazadu veidu teikumi un izteikta
doma ir viegli saprotama.

Sadarbibu ar divam gimeném raksturo pirmsskolas izglitibas skolotaja,
kura bija uzrunajusi piedalities KAT testa istenosana savas bérnu grupas
vecakus. Vina norada, ,ka sakuma abas gimenes bija loti atsaucigas, tei-
ca, ka aizpildis anketu un pastastis par to, ka ir veicies. Vienas meitenes
mamina ari raiti veica So darbu un jau nakamaja diena man bazigi vaica-
ja, vai tas nekas, ka vinai ir sanacis tik daudz nepareizas ailites aizpildit.
Nacas vinu mierinat, ka tur nebut nav ta, ka ir nepareizas ailites, bet ir
lietas, kuram japievérs lielaka uzmaniba bérna attistibas veicinasanai. Si
mamina atzinas, ka bijis grati piespiesties 1idz galam aizpildit anketu un
vienu bridi bija jaaicina paliga tétis, jo vinai licies, ka neko isti par savu
bérnu nezina. Péc nedélas §1 mamina priecigi skaidroja, ka vina ir pama-
nijusi, ka bérns jau daudz vairak precizi runa un varétu veiksmigak So-
brid veikt aptauju.

Savukart ar otro gimeni negaja tik gludi. Kadu laiku liku vinus mie-
ra, bet redzot, ka nekas nemainas, saku atgadinat, tomér bez rezultatiem.
Tad piedavaju palidzét aizpildit anketu. Vecaki piekrita, izvéléjamies ko-
pigi piepemamu laiku, uzvariju téju un bérnu diendusas laika uzaicinaju
kopigi paveikt $o darbu. Mamma ieradas, sakam pildit anketu, bet péc
15 minatém es jutu, ka vina sak attalinaties no visa notiekosa, un vél péc
10 minGtém vina pazinoja, ka galigi vairs nav laika un ir jaskrien. Sagla-
bajam informaciju, un vina apsolija, ka varésim $o darbu turpinat. Tomeér
tas nenotika, jo mamma nebija pierunajama veltit kadu bridi laika anke-
tas pildisanai. Domaju, ka tas bija tadél, ka vinas 2 gadus un 8 ménesus
vecais déls runa loti maz un vardus izsaka neskaidri. Vardu krajums ir
loti neliels, slikti tiek veidoti teikumi, lieto neprecizas gramatiskas for-
mas. Lai gan, istenojot KAT testa vienu darba dalu, mamina pienéma
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informaciju par bérna nepietieckamo vardu krajumu, tomér vélme kaut ko
mainit netika izteikta”.

Vecakiem ir grati pienemt informaciju, kas liecina, ka bérnam ir ja-
nodrosina daudz lielaks atbalsts, ka vairak javelta uzmaniba sadarbi-
bai ar bérnu. Tapéc $ada pieredze, iesaistot vecakus vardu krajuma iz-
zinadana, ir nozimiga, jo ta var palidzét kaut vai péc kada ilgaka laika
vecakiem apdomaties un but ieinteresétakiem savu pienakumu veik-
$ana. Tatad tiek sniegta informacija, kas ir nozimiga bérna attistibas
sekmésanai.

Par sarezgitu situaciju sadarbiba ar vecakiem stasta skolotaja, kura,
piedavajot veikt aptauju, sakuma ir sanemusi piekrisanu, bet, kad vecaki
uzzinajusi, ka darbam ir javelta ilgaks laiks par 20 minatém, aizbildino-
ties ar laika trakumu, ir atteikusies to veikt. ,Viena mamina ir bijusi ap-
némibas pilna, tomér noradija, ka tests tie$am ir gars§ un prasa laiku, lai
to izpilditu. Vina skaidro, ka neesot bijis tik viegli aizpildit to ka parastu
aptauju, jo esot daudz japiedoma un pat japakonsultéjas ar viru un bérna
aukli. Paveikusi §o darbu, mamina ir priecajusies par déla pietiekami lie-
lo vardu krajumu, bet loti véléjas sanemt no KAT testa veidotajiem kadu
diagrammu, likni vai tabulu par bérna vardu krajumu. Vina noradija,
ka labi butu bijis visu izpildito tekstu izprintét, Sobrid tas nav vienkarsi
paveicams.”

Maminas vélme ir pamatota, un péc projekta $o iespéju butu vélams
nodrogdinat. Diemzél doma, ka bérna vardu krajumu varétu izzinat un
veikt aptauju 20 minutés, nav istenojama. Tas drizak liecina par neiein-
teresétu un pavir$u vecaku attieksmi. Domajam, ka nevis bérna attistiba,
bet kadas citas intereses ir domingjosas $adas situacijas.

Gimenes, kur bérns vél neapmeklé pirmsskolas izglitibas iestadi, pie-
daloties $aja aptauja, stasta, ka ir vardi, kuru lieto$anai vini nav pieveér-
susi uzmanibu, pieméram, visparinosie vardi apgerbs, apavi, mebeles, to
izskaidrosana. Viena mamina priecajas, ka testa pildisanas laika saruna
ar mammu meitina ir apguvusi jaunus vardus, pieméram, skropstas, lau-
nags. Vel mamina atzistas, ka ieprieks ir daudz centusies atkartot meitas
teiktos vardus, turpinot izteikt vardus neprecizi, $obrid ir sapratusi, ka
vardi ir jaizruna precizi un skaidri, ta, lai meita varétu pievienoties un
sekmigak atkartot $os vardus.
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Ir vecaki, kuri patiesi loti ieintereséti izmantoja aptaujas iespéjas. Ta
viena mamina analizéja katru tematiku un ir atziméjusi $adus rezultatus.
»Meitina prot atdarinat visu dzivnieku raksturigas skanas, var nosaukt
gandriz visus dzivniekus, bet dazus izruna neprecizi, pieméram, pingvins
ir pinpins. Rotallietas un gramatas parzina labi, ari dalu no transporta li-
dzekliem, tikai dazus vardus izruna neprecizi, pieméram, kelikopters un
mocis. Apskatot partikas produktus, lieto gandriz pusi no vajadzigajiem
vardiem. Nelieto, pieméram, kompots, sviestmaize, tas vieta saka tikai
maize, ari ievarijums ir zapte. Kermena dalas nosauc visas, iznemot var-
du elkonis. Runajot par majas, saimniecibas piederumiem, lielako dalu no
vardiem lieto, bérns nav izteicis tikai vardus palags un atkritumi. Runajot
par dzivojamam telpam un meébelém, nelieto tikai vardus balkons, lifts,
lodzija, gaitenis, kapnes ir bérna izteikumos trepes, bet krasns ir plits. Ari
par vietu un pasikumu nosaukumiem netiek izteikti tikai dazi vardi -
baznica, ietve, niija. Bérns izsaka visus darbibas vardus, tikai apskaut, ap-
kampt vieta saka samilot. No vietniekvardiem nelieto tikai jisu, $i, Sie, $is.
Daudzuma izteik$anai nelieto ikviens, katrs. Ka jau trisgadigai meitinai,
loti labi sokas ar vajadzibu izteik$anu. Paligvardus lieto visus. Sazinoties
biezi stasta par notikumiem, kas ir piedzivoti vakar vai no rita. Var stastit
ari par lietam, kas taja bridi neatrodas redzesloka, ka ari saprot, ja tiek
stastits par lietam, kuras vina neredz. Reizém stastot nepasaka pareizi
darbibas vardus pagatné, bet lieto darbibas vardus nenoteiksmeé. Visga-
rakais nesen dzirdétais teikums: Vins man iedeva bucu (runa par mazo
suniti). Gribu speélet smiltinas (kinétiskas smiltis). Es paradisu savai mam-
mai (kad ir uzziméts kads ziméjums).”

Izradas, ka testa pieredze ir likusi vecakiem objektivak vértét bérna
sasniegumus. Ta viena mamina atzinas: ,Man likas, ka mans bérns ir pa-
raks (gudraks) par vienaudziem, bet, aizpildot testu, es sapratu, ka man
vél japiestrada pie daudzam lietam. Ha, ha, ha!”

Kada skolotaja sadarbiba ar zénu centusies lietot KAT testa materialu
un konstaté, ka ,,pirmaja tiksanas reizé, kad jau bijam ilgaku laiku saru-
najusies, zéns pats pateica, ka nu ir piekusis, bet péc briza atkal jau naca
klat un velgjas komunicét. So testu pildijam vairakos piegajienos. Zéns
zinaja lielako dalu no piedavatajiem vardiem, bet bija ari dazi vardi, ku-
rus vin$ uzzinaja vai drizak precizéja to nozimi, jo bija tos dzirdgjis, bet
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nebija izpratis, kas tas ir, pieméram, péc vina izpratnes tramvajs un trolej-
buss ne ar ko neatskiras, 1idz detalizéti noskaidrojam, ar ko tie atskiras.
Izradas, ka tas zénam bija neskaidrs.

Saruna sapratu, ka zénam ir problémas ar skanu ¢ $, r, [ izrunu. Bija
vél viens atklajums, ka draudzigi, rotalas veida, vairakas reizes runa iz-
mantojot vardu, kas sagada gratibas, kuru bérns sakuma runa neprecizi,
vairakkart to lietojot un atkartojot, vina izruna uzlabojas. Secinu, ka pat
maza laika spridi ir iespéja jau gt kadus konkrétus rezultatus. Viss atkarigs
no ta, cik daudz laika veltam bérnam, aktivi un mérktiecigi darbojoties”.

Kada cita skolotaja dalas pieredzé, ka sakuma, uzrunajot vecakus, ir
sanémusi noraidijumu, bet vélak §1 mamina ir pati uzsakusi sarunu un
atvainojusies. Vina skaidro, ka ,,uzrunata mamma sakuma bija diezgan
pikta un noburkskéja, ka vinai nav laika tadam mulkibam. Ta ka es ne-
kur nesteidzos, pastastiju, ka $is tests palidzés labak saprast savu bérnu.
Uz manu paskaidrojumu uzrunata mamma tikai pasmaidija un atsveici-
najas. Sapratu, ka viss velti, mamma nav ieintereséta. Tacu péc paris die-
nam §1 mamina uzmekléja mani un pazinoja, ka testu esot izpildijusi un
atvainojas par savu noraidoso un nepieklajigo attieksmi. Mamina izteica
pateicibu par manu neatlaidibu, jo tests ties$am esot bijis interesants. Testa
pildisana esot piedalijusies visa gimene. Un vél testa adresi vina ir iede-
vusi ari citam mammam”.

Dazkart vecaki nav ieintereséti piedalities aptauja, jo uzskata, ka testi
ir veidoti, lai salidzinatu bérnus un, sanemot atbildi, varétu uzzinat kaut
ko nepatikamu. Sadas baZas izteica viena mamina, kura bija noraizéjusies
par to, ka bérns varétu parak léni attistities. Vina noradija, ka ,visi bér-
ni nav mérami péc vienas vértibu un attistibas skalas. Vina uzsvéra, ka
neuzskata, ja bérns $aja vecuma daudzus vardus neruna, vinam ir kada
vaina. Ar to vina véléjas pateikt, ka vinas meita attistas dabiski un tiei ta,
ka tam vajadzétu bat, neuzspiezZot bérnam neko”.

Pedagogiem nakas saskarties ar noraidosu attieksmi, kas ir izveidoju-
sies jau iepriek$ un nav saistita ar konkreéto situaciju. Ta vél viena mami-
na skaidroja, ka vinai nepatik pildit dazadas aptaujas, jo uzskata, ka tas
neko nemainis valsts sistéma.

Cita mamina atteicas pildit testu, jo netic konfidencialitatei, ka ari vinas
mazulim ir tikai devini méne$i un vin$ vél runa tikai atseviskas skanas.
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Iespéjams, ka tas ir atrunas vai parspilétas bailes par personigas infor-
macijas negodpratigu izmanto$anu. Tatad pedagogam ir jabut pacietigam
ar1 tad, ja komunikacija ar vecakiem, kas ir informacijas divpuséja ap-
maina, Sobrid nav nodro$inajusi savstarpéju saprasanos. Péc kada laika
atkartoti ir jauzsak saruna par vecaku lidzatbildibu bérna vardu krajuma
paplasinasana, jasekmé lielaka gimenes palaviba un uzticé$anas pedago-
ga profesionalajam viedoklim.

Secinajumi

Zinatniskaja literatiira ir pamatota atzina, ka pieauguso prasme iepa-
zistinat ar tuvakaja apkartné esosajiem priek$metiem, dzivniekiem, noti-
kumiem, vinu aicinajumi tos salidzinat, paskaidrot vienado un atskirigo,
liek bérnam pamanit objektu pazimes, domat, veidot noteiktu attieksmi,
vértéjumu, ta veicinot ari vardu krajuma attistibu.

Komunikativas attistibas testa KAT lietoana nodrosina iespéju veca-
kiem veértét bérna vardu krajumu un komunikativas attistibas dinamiku,
ka ari sekmé gimenes lielaku iesaistiSanos sadarbiba ar pedagogiem. Ta
tiek meérktiecigi precizéts bérna viedoklis par varda nozimi, ka ari papla-
$inats vardu krajums, lietojot saruna ar bérnu KAT piedavatas tematikas
un dazadu vardskiru vardus. Pedagogu un vecaku izpratne par bérna at-
tistibas likumsakaribam un ieinteresétiba sarunaties ar bérnu, prasmigi
virzit lietu, notikumu iepazistinasanu sekmé vardu krajuma attistibu.

Empiriskaja pétijjuma tika analizéta pedagogu un vecaku sadarbiba
pirmsskolas vecuma bérna vardu krajuma attistibas izvérté$ana, lietojot
projekta Nr. NFI/R/2014/053 ,Latvie$u valodas monolingvala un biling-
vala apguve: riki, teorijas un lietojums” LAMBA istenoto vecaku aptaujas
metodi. Iegutie rezultati liecina, ka, aicinot vecakus piedalities aptauja,
pedagogs var parliecinaties par gimenes ieinteresétibu bérna izaugsmes
sekmeésana, var sanemt no vecakiem uzslavu par pedagoga meérktieci-
gi virzito darbu vai ari pretéji — iepazit vecaku vienaldzigu vai negativu
nostaju $1 jautajuma risinasana. Ari tad, ja pedagogi saskaras ar vecaka
neieintereséto nostaju bérna vardu krajuma attistibas sekmésana, ta ir
nozimiga informacija un $o faktu pedagogs var nemt veéra, lai atkartoti
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péc kada laika skaidrotu vecakiem vinu atbildibu, pienakumus un mu-
dinatu vecakus sarunaties ar bérnu, istenot tuvakaja apkartné redzamo
objektu vai attélu, ilustraciju aplikosanu.

Summary

In the scientific literature, the conclusions about adults’ ability to acquaint a child
with the surrounding things, animals, events, their appeals to compare them, to
explain the similarities and differences, are to discern the object features, to think,
to make a certain attitude, thus encouraging vocabulary development.

The usage of communicative development test ensures the possibility for parents
to assess a child’s vocabulary and its communicative development dynamics as well
as guides a higher parental participation in the cooperation with teachers. This way
a child’s opinion about word meaning is purposefully specified as well as vocabulary
is enlarged using CDI (MacArthur-Bates Communicative Development Inventories)
themes and different parts of speech in communication with a child. Teachers and
parents’ comprehension about a child’s development conformity and involvement
into conversation, guidance skills to acquaint with things and events succeed
vocabulary development.

The aim of the research is to analyse teachers and parents’ cooperation in
preschool aged child vocabulary development assessment using the method of
parents’ questionnaire survey of the project No. NFI/R/2014/053 Latvian Language
in Monolingual and Bilingual Acquisition: Tools, Theories and Applications as well as
provide recommendations for vocabulary development promotion.

In this research, the theoretical study method has been applied: the analysis
of scientific literature and empiric method, 104 parents and adults involved in
childcare questionnaire survey - MacArthur-Bates Communicative Development
Inventories test. Ninety nine teachers’ essays about their communication experience
with parents are analysed as well.

In the empirical research, teachers and parents cooperation in preschool child
vocabulary development assessment was evaluated applying the project No.
NFI/R/2014/053 Latvian Language in Monolingual and Bilingual Acquisition: Tools,
Theories and Applications and implementing parents questionnaire survey method.
The results confirm that, inviting parents to participate in the survey, a teacher
is able to ascertain about parental interest in generating a child’s development,
can obtain parents’ praise for the purposefully targeted work or, vice versa, face
parental indifference or negativity concerning this issue. Even though teachers face
parental disinterested position in a child’s vocabulary development, it is a significant
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information, and this fact can be taken into consideration in order to explain the
obligations of parental responsibility repeatedly as well as to encourage parents to
communicate with a child, to implement surrounding objects, figures, pictures or
illustrations.

It is rather difficult for some parents to accept information indicating more
support, more attention to communication with a child. Therefore, this experience
involving parents to gain more knowledge about their children vocabulary
cognition is important due to the fact that it could help parents reconsider their
attitude and be more interested in their children even after a longer time period.
Thus, the information is provided to facilitate a child’s development.

The following facts indicate successful teachers and parents’ cooperation. A
preschool teacher clarifies that to convince parents to participate in the survey was
not difficult since, as mentioned in CDI (Latvian — KAT) test instructions, the test
is important for several reasons:

o It will help to elicit how the Latvian language development proceeds for

8-36 month-old children and the acquisition rates will be elaborated;

o The obtained data will be used to work out the materials for preschool age
children language development skills improvement as well as advice for parents
and teachers in order to successfully develop children’s communicative skills;

o The opportunity to become acquainted with the summarised children’s
communicative development indicators and compare children’s language skills
with their peer communicative development level.

Such substantiation of the offered cooperation has persuaded 78 families or 75 %
of 104 families involved in the survey, later expressing appreciation on the necessity
of the survey as well as a desire to participate repeatedly and receive test results or
print out the completed survey.
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LIDZSKANU FONEMU UN TO
SAVIENOJUMU APGUVE LATVIESU BERNU
RUNA: IZMEGINAJUMA UN NORMATIVO
REZULTATU SALIDZINAMA ANALIZE

Acquisition of Consonants and Consonant Clusters
by Latvian Children: Comparison of Pilot
and Normative Study Results

SOLVEIGA CEIRANE, DACE MARKUS, OLGA UREKA,
ILZE AUZINA, MARTINS KREMERS

Abstract. In this article, the results of the pilot articulation accuracy study (N = 21)
were compared with the results obtained in a large-scale cross-sectional study based
on the Latvian Phoneme Test (LPT) and involving a gender-balanced sample of 492
monolingual Latvian-speaking children. The development of singletons and clusters in
different prosodic positions (word-initial, intervocalic, word-final) and in different age
groups (3;2 to 5;11) is discussed. The results indicate that position significantly affects
the accuracy of production, with intervocalic singletons and clusters emerging earlier
than word-initial and final ones. We also discuss the asymmetries in the acquisition of
different cluster types and singleton classes.

Keywords: articulation accuracy, consonants, clusters, Latvian

Ievads. Starptautiska pétniecibas projekta ,,Latviesu valodas monoling-
vala un bilingvala apguve: riki, teorijas un lietojums” (LAMBA) noslégu-
ma posma esam ieguvusi apjomigas fonému izrunas parbaudes kvantita-
tivos rezultatus un atzinas, kuras varam salidzinat ar secinajumiem, ko
izdarijam péc 21 bérna runas izméginajuma parbaudes projekta sakuma.
Raksta meérkis ir salidzinat rezultatus un secinajumus par latviesu valo-
das lidzskanu un to savienojumu izrunu. Atseviskas vokalisma konstaté-
tas atkdpes no pareizrunas ka statistiski nenozimigas netiks analizétas.
Izmantotie materiali ir 2015. gada veiktas 21 bérna runas izméginajuma
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parbaudes rezultati un 2016. gada istenotas 492 monolingvalu latviesu
bérnu izrunas parbaudes rezultati, ka ari abas parbaudés iegutas atzinas.
Izmantota sastatama pétniecibas metode.

Rezultati

Ja salidzinam abu parbauzu rezultatus atkariba no izrunatas foné-
mas vai fonému savienojuma atrasanas vietas varda, tad kopuma no loti
daudzveidigajiem latviesu valodas lidzskanu veidiem (Markus, Ceirane,
Ureka, Kremers 2016: 173-185) bérniem precizak izdodas izrunat lidz-
skanus un to savienojumus pozicija starp vokaliem, nevis varda sakuma.

Lidzskanu savienojumi. Ipasi parliecinosi tas vérojams lidzskanu sa-
vienojumu izruna: varda sakuma neviena vecuma grupa visi aptaujatie
bérni neuzrada 100% precizu neviena lidzskanu savienojumu izruna.
Aptaujatie bérni vecuma no 3 lidz 4 gadiem varda sakuma labakos re-
zultatus uzrada lidzskanu savienojumu sv- (60%), sm- un kl- (tuvu 50%)
izruna, bet 4-5 gadu vecuma 70-80% bérnu precizi izrunajusi lidzskanu
savienojumus sm-, sv-, st-, sn-, sp-, zv- un kl- (sk. 1. att.). No nosauktajiem
savienojumiem kl- izruna ir vismazaka precizitate. Sie dati liecina, ka
bérniem 4-5 gadu vecuma izveidojusas labas iemanas izrunat tadus var-
dus, kuru inicialsavienojuma pirmais komponents ir priekséjais mélenis
spraudzenis s vai z. Tapat 1. attéla redzams, ka 5-6 gadu vecuma ir daudz
labaki kopéjie rezultati, tomér 100% pareiza lidzskanu savienojuma izru-
na nav vérojama. Vislielakas gratibas joprojam ir tr-, kr-, dv- izruna, sa-
vukart paréjo lidzskanu savienojumu rezultati ir virs 70%. Salidzinot ar
jaunakiem bérniem, ari vecako bérnu datos redzams, ka savienojumi ar
spraudzeniem s vai z ir vieglaki.

Toties pozicija starp vokaliem lidzskanu savienojuma -mb- korekta iz-
runa ir tuvu 100% gadijumu, savienojumus -mp-, -ng-, -nt- un -ps- vecu-
ma grupa no 3 lidz 4 gadiem precizi izruna 80-90% aptaujato bérnu, bet
4-5 gadu vecuma grupa - pari par 90% bérnu (sk. 2. att.). Janem veéra, ka
latviesu valoda nav vardu, kas saktos ar Siem lidzskanu savienojumiem
(ps- ir aizgitos vardos), tomér ari no tiem lidzskanu savienojumiem, kuri
saklausami gan varda sakuma, gan starp vokaliem, parliecino$i precizak
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izrunati starp vokaliem esosie -bl-, -gl-, -kn-, -sk-, -8k-, -st-, -tr-, nevis var-
da sakuma esosie (sk. 1. att.). Iznémums ir virda sakuma runatais savie-
nojums kl-, kura izruna starp vokaliem uzraditi sliktaki rezultati. Atcere-
simies ari, ka pozicija starp vokaliem lidzskanu savienojuma komponenti
atrodas katrs cita zilbé, kameér varda sakuma abi lidzskani jaizruna bez
zilbes robezas. Lidzigas tendences var novérot ari 5-6 gadu vecuma. Ta-
pat dati rada, ka butiski uzlabojusies visu savienojumu izruna salidzina-
juma ar jaunakiem bérniem, jo ari lidzskanu savienojumu rd-, rk-, rn-,
rp-, rv- rezultati ir virs 70%.

Kopuma bérni vecuma no 3 lidz 6 gadiem ievérojami uzlabo lidzskanu
savienojumu izrunu, it seviski kr-, sm-, zv-, ka ari gl-, $k-, sn-, sp- varda
sakuma un -rn-, -rp-, -8k-, ka ari -tn-, -rv-, -rd-, -lv- starp vokaliem (sk. 1.
un 2. att.). Tomer tiesi lidzskanu savienojumu izruna ir gratakais parbau-
dijjums fonému izrunas apguvé, tadé] bérnu runa konstatéjama liela izru-
nas panémienu daudzveidiba (par to sk. Markus, Ureka 2016: 138-145).

Atseviskie lidzskani. Ari atsevisko lidzskanu parskata vérojama lidzi-
ga tendence, pieméram, griti izrunajamo lidzskani r varda vida korekti
izruna gandriz 40% aptaujato bérnu vecuma no 3 lidz 4 gadiem, bet varda
sakuma tikai nedaudz vairak neka 30% bérnu. Gan vecuma no 3 lidz 4,
gan no 4 1idz 5 gadiem lielaks skaits bérnu uzrada labaku lidzskanu ¢, d,
& j k. I, m, S t, v, z, Zizrunu pozicija starp vokaliem, nevis varda sakuma
(sk. 3. un 4. att.), tomér $i starpiba nav tik izteikta ka lidzskanu savieno-
jumu izruna. Ari 5-6 gadu vecuma nedaudz labaki rezultati ir lidzskanu
datos varda vida, tomeér atskiribas atkariba no pozicijas mazinas, jo batis-
ki uzlabojas visu lidzskanu izruna. Lielakas gratibas vecakiem bérniem
vérojamas lidzskanu 7, ¢ un k rezultatos (ap 70%), savukart paréjos datos
ir 80-100% precizitate.

Atskiribas vérojamas ari dazadu lidzskanu grupu izruna. Pieméram,
visagrak bérni apgust lapenu m, p, b izrunu - jau tris gadu vecuma $os
lidzskanus gan vardu sakuma, gan vardu vida korekti izruna 98-100%
bérnu. Sameéra atri bérni iemacas korekti izrunat ari nebalsigo troksneni,
eksplozivo slédzeni t.

Abu aptauju salidzinajums. Analizéjot izméginajuma testé$anas re-
zultatus, noradijam, ka latvie$u bérnu runas analizes rezultati analizétaja
pétijjuma atbilst lidzskanu savienojumu apguves tipologijas sistémai un
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ka sC- savienojumi nav vienveidigi, tapéc ir atskiribas to apguvé (Mar-
kus, Ureka 2016), turklat sC- savienojumi ir ipa$i gan normala, gan trau-
céta fonologiskaja attistiba (sk. Yavas et al. 2008, Barlow 2001 un atsauces
minétaja darba). Raksta (Markus, Ureka 2016) secinajam, ka ari latviski
runajosie bérni lidzskanu savienojumus ar iniciali s- uztver ka atsevisku
paradibu, kas at$kiras no cita tipa lidzskanu savienojumiem varda saku-
ma, ka arf jau tris gadu vecuma bérniem vieglak izdodas izrunat sC- sa-
vienojumus neka paréjos, kaut ari piecu gadu vecuma $i starpiba izlidzi-
nas (Markus, Ureka 2016). Gala parbaudes dati tomér skaidri liecina (sk.
1. un 2. att.), ka gan bérniem 4-5 gadu, gan 5-6 gadu vecuma izveidoju-
$as ipasi labas iemanas izrunat tiesi vardus, kuru inicialsavienojuma pir-
mais komponents ir priekséjais mélenis spraudzenis s vai z (janorada, ka
z runats tikai varda zvans savienojuma pirms balsiga lidzskana v). Jaat-
gadina, ka literatara sastopami ari ieteikumi lidzskani s- neuzskatit par
zilbes sakuma dalu, bet par pielikumu vai papildinajumu (Goad 2011; Ka-
ring 1996).

Abas bérnu runas parbaudés novérojamas grutibas to lidzskanu savie-
nojumu izruna gan varda sakuma, gan varda vida, kuru sastava ietilpst
sarezgiti izrunajamais vibrants r. Jaatgadina, ka logopédiem domataja ta-
bula ,Fonému producésanas testa teorétiskais pamatojums” (Kuske 2013:
9-12) noradits, ka bérniem vecuma lidz 5 gadiem nav ieteicams macit iz-
runat lidzskani 7, ja bérns to neruna, jo nav vél nostiprinajusies attieciga
muskulatara. Protams, ari atseviska i lidzskana izruna sagada grutibas
(sk. 1., 2., 3., 4. att.). 3-4 gadu vecuma bérniem ir ievérojamas grutibas
izrunat ari lidzskanu savienojumu -sk-.

Ta ka tikai apjomigaja gala parbaudé bija ieklauts lidzskanu savieno-
jums -mb-, kura izruna trisgadigajiem bérniem bijusi visveiksmigaka,
nevaram to salidzinat ar izméginajuma parbaudi. No atseviskajam lidz-
skanu fonémam gala parbaudé tris gadu vecuma 99,9-100% bérnu pre-
cizi izrunajusi lidzskanus m-, (maja), -m- (soma), -t- (bite), -k- (jaka), bet
5;8-5;9 gadu vecuma jau b- (bite), -b- (abols), -b (grab), m- (maja), -m-
(soma), -m (zem), p- (panna), -p- (lipa), -p (cep), t- (taurenis), -t- (bite), -t
(met), d- (dusa), -d- (medus), c- (citka), -] (gul), I- (laci), -dz- (gredzens),
-j (jaka), -j- (maja), -k- (jaka), -s- (krasas), -nn- (panna), -n (skrien). Gala
parbaudé 99,8-100% bérnu vecuma no 5;8-5;9 gadiem precizi izrunajusi
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lidzskanu savienojumus -mp- (lampa), -nt- (lente) un -mb- (bumba), var-
di ar Siem savienojumiem nebija ieklauti izméginajuma parbaudé. Ko-
puma bérnu izrunas precizitates progress vecuma no 3-6 gadiem ir loti
parliecinoss.

Secinajumi

Bérni vieglak izruna lidzskanu savienojumus pozicija starp vokaliem,
nevis varda sakuma, ari atsevisko lidzskanu izruna varda vérojama lidzi-
ga tendence. Gan vecuma no 3 lidz 4, gan no 4 lidz 5 gadiem lielaks skaits
bérnu uzrada labaku lidzskanu ¢, d, ¢, j, k, [, n, $, t, v, z, Z izrunu pozicija
starp vokaliem, nevis varda sakuma.

Bérniem 4-5 gadu vecuma izveidojas labas iemanas izrunat tadus var-
dus, kuru inicialsavienojuma pirmais komponents ir priekséjais mélenis
spraudzenis s vai z.

Kopuma bérni vecuma no 3 lidz 6 gadiem ievérojami uzlabo lidzskanu
savienojumu izrunu, it seviski kr-, sm-, sp-, zv-, ka ari gl-, $k-, sn-, sp- var-
da sakuma un -rn-, -rp-, -$k-, ka ari -tn-, -rv-, -rd-, -lv- starp vokaliem.
Gala parbaudé 99,8-100% bérnu vecuma no 5;8-5;9 gadiem precizi izru-
najusi lidzskanu savienojumus -mp- (lampa), -nt- (lente) un -mb- (bum-
ba), tomér kopuma tiesi lidzskanu savienojumu izruna bérniem padodas
grutak, tadél vinu runa konstatéjama liela izrunas panémienu daudzvei-
diba. Tas batu janem véra, veidojot runas vingrinajumus.

5-6 gadu vecuma vairak neka 79% bérnu ir apguvusi visu parbaudito
fonému un fonému savienojumu izrunu. Kopuma novérotais fonému iz-
runas progress bérniem vecuma no 3 lidz 6 gadiem ir Joti parliecinoss, tas
pierada $i vecumposma nozimigumu bérnu runas attistiba.
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Summary

This article discusses the results of a large-scale cross-sectional articulation
accuracy study based on a gender-balanced sample of 492 monolingual Latvian-
speaking children distributed across 12 age groups (from 3;2 to 5;11). The study was
conducted as a part of the project Latvian Language in Monolingual and Bilingual
Acquisition: Tools, Theories and Applications (LAMBA). The main goal of the article
is to compare the development of singletons and clusters in different prosodic
positions (word-initial, intervocalic, word-final) and in different age groups. We
also compare the results of the study with a pilot investigation involving a sample of
21 monolingual Latvian children.

Prosodic position has a significant effect on articulation accuracy, with both
consonant clusters and certain singleton consonants being produced more
accurately in the intervocalic position than word-initially. Thus, it has been shown
that, as a group, children are more accurate in producing ¢, d, &, j, k, |, n, §, t, v,
z, Z in the intervocalic than word-initial position. This tendency holds both in the
younger (3-4 y.0.) and in the older (4-6) age group. The results also indicate that
clusters with a sibilant C, ([s, z]) are acquired before other types of tautosyllabic
clusters.

The results of both studies indicate that a rhotic trill [r] - regardless of its
prosodic position - is one of the hardest sounds to acquire, both as a singleton and
in clusters. Relatively late development of a rhotic trill has been previously attributed
to the late maturation of corresponding articulatory movement patterns; for this
reason, it has also been suggested that children should not be trained to produce the
rhotic trill before the age of five (Kuske 2013).

As expected, consonants clusters on the average prove to be more challenging
than singleton consonants. However, some important asymmetries are evident
between different cluster types. Thus, heterosyllabic clusters (e. g. -mp- (lampa),
-nt- (lente) and -mb- (bumba)) are acquired considerably earlier than tautosyllabic
consonant sequences. Although it has been shown that the mean proportion of
acceptable productions of clusters increases rapidly over the age and exceeds 90 % in
the oldest group tested.
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LATVIE§U VALODAS EONI::MU IZRUNAS
PARBAUDES MATERIALI: LINGVISTISKAIS
UN LOGOPEDISKAIS ASPEKTS

The Assessment Tools of Latvian Phoneme Pronunciation:
The Aspect of Linguistic and Speech Therapy

DACE MARKUS, BAIBA TRINITE

Abstract. The article introduces to the tools of phonemes pronunciation assessment
used by Latvian speech and language therapists: sets of stimuli pictures, record forms,
and phoneme tests developed by the project LAMBA. There is a comparative analysis
of the current speech sound assessment tools based on the principles that were used for
the development and approbation of the LAMBA project phoneme test. The aim of the
tools developed by speech and language therapists is to assess speech sound pronun-
ciation and to identify children speech disorders. The project LAMBA has a different
aim - to organise the extensive evaluation of speech for the children aged 3 to 6 years
without speech, language, and communication disorders according to the purpose to
determine phoneme development milestones. The results are considered as the norms
of children speech development. The principles of the test development and procedure
of approbation are recommended for further studies and development of speech assess-
ment tools.

Keywords: child language, research projects, comparative analysis

Ievads. Piecu gadu vecuma bérnam vajadzétu izrunat visas dzimtas va-
lodas skanas. Lai novértétu bérna runas attistibu un atklatu skanu izru-
nas traucéjumus, tiek izmantotas speciali veidotas parbaudes, kas ir bal-
stitas uz noteiktiem kritérijiem. Skanu izrunas parbaudé kritérijs ir bérna
spéja spontani izrunat noteiktu fonému noteikta vieta varda: varda saku-
ma, varda vida, varda beigas, ka ari izrunat vairakas $is fonémas viena
varda vai vardos ar sarezgitu skanu un zilbju struktaru. Ja bérns $o kri-
tériju neizpilda, t. i., noteikta fonéma noteiktaja pozicija netiek izrunata,
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tiek iegiits pieradijums par specifisku runas attistibas traucéjumu vai ka-
védanos. Uz kritérijiem balstita runas novértésana var bat un var nebat
standartizéta. Runas novérté$ana var izmantot arl uz normam balstitu
skanu izrunas parbaudes pieeju. Saja gadijuma parbaudes gandriz vien-
meér ir standartizétas. Lidz §im Latvija nav bijusi pétjjumi par standar-
tizétu fonému paradisanos un lietojumu bérnu runa atbilstosi to vecu-
mam. Lidz ar to ari nav bijusi iespéja izveidot parbaudes materialu, kas
batu saistits ar latviesu valodas skanu izrunas vecuma normam. Projek-
ta LAMBA iecere un iegutie rezultati var situaciju mainit un iesp&jams,
ka varétu tikt izveidoti jauni vai parstradati jau esosie instrumenti bérnu
skanu izrunas izpété. Tas butu solis standartizétu bérnu runas parbauzu
ievieSanas virziena!

Sakdami veidot fonému parbaudes materialus projekta LAMBA, iepa-
zinamies ar Latvijas logopédu ieprieks lietotajiem materialiem: dazadiem
attéelu komplektiem un vérté$anas tabulam. Dazi no materialiem bija
vieglak pieejami, pieméram, Lianas Kuskes veidotie komplekti ,,Fonému
producésanas izpétes un fonému uztver$anas vértéSanas un at$kir§anas
testi bérniem vecuma no 3 lidz 6 gadiem” un ,Metodiskas rekomenda-
cijas logopédiem, ka stradat ar fonému uztverSanas un atskir§anas izpé-
tes un fonému producésanas izpétes testiem bérniem vecuma no 3 lidz
6 gadiem” (Kuske 2013a, 2013b). Tuvu projekta beigam uzzinajam ari
par Zigridas Opincanes un Agijas Stakas darbu ,Izruna un ieklausies”
(Opincane, Staka 2007) un Rigas Stradina Universitates Rehabilitacijas
fakultates Logopédijas akadémiskas skolas izstradatu ,Latviesu valodas
fonému parbaudes materialu” (Rutmane et al. 2008), kas izmantojams
audiologopédu sagatavos$ana, savukart pasas projekta beigas ieguvam ari
unikalu profesores Veltas Rukes-Dravinas izveidotu fonému parbaudes
tabulu komplekta ar Kristines Dravinas ziméjumiem. Ta ka pat ne visiem
Latvijas logopédiem ir zinami $ie materiali, radas interese tos savstarpéji
salidzinat, par pamatu izmantojot projekta LAMBA izstradato testu un
testéSanas principus, kas balstiti uz citu valstu zinatnieku atzinam un
projekta jegito empirisko pieredzi. Zinams ari tas, ka logopédi sava ik-
dienas parbauzu darba izmanto vél ari pasu gatavotus individualu uzde-
vumu, attélu un kartisu komplektus.
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Metodes un rezultati

Salidzinama analize balstita uz projekta LAMBA izstradato un par-
baudito testu izveides un testé$anas principiem.

1. Jaapzinas konkrétas valodas specifika (fonémas vai fonému savieno-
juma atra$anas vieta varda, fonétiska apkaime, zilbes struktira, proso-
diskas paradibas, iespéjamas fonému kombinacijas). Sis ir vissvarigakais
princips, bez kura apzinasanas nav iespéjams sakt izrunas testa izstradi
kada valoda. No analizéjama materiala kvantitativi lielakais ir V. Ra-
kes-Dravinas piedavatais, taja ietvertas 106 vienibas (lietvardi, darbibas
vardi, dazi prievardi un skanu atdarinajumi). Tabulai dots virsraksts ,,Fo-
nému parbaude”, tomér at$kiriba no paréjo autoru materialiem taja pa-
redzéta ari fonémas /n/ varianta [n] izrunas parbaude vardos dzungli un
kung! (prognozéjams, ka pédéja vardforma bérniem var izradities svesa).
Pozitivi vértéjams, ka autore piedava parbaudit ne tikai atsevisku lidzska-
nu fonému izrunu, bet ari to savienojumus. Iespé&jams, ka drukas kladas
dé] lidzskanu savienojuma sp- izrunu ieteikts parbaudit gan varda spai-
nis, gan ari varda Spriditis, kura savukart iespéjams parbaudit tris lidz-
skanu savienojuma spr- izrunu, lidzigi ka ieteikts parbaudit lidzskanu sa-
vienojuma skr- izrunu varda skropstas. Tas, ka vardu saraksta ieklauti ne
tikai lietvardi, lauj parbaudit lidzskanu izrunu ari varda beigas.

L. Kuskes materiala fonému producésanas izpétes testa bérniem ve-
cuma no 3-4 gadiem uzraditi 30 parbaudamie vardi, bet vecuma no 5-6
gadiem - 100 vardu, 8 no tiem (aboli, baloni, desa, koks, kakis, lipa, nau-
da, puke) abos sarakstos dubléjas pilniba, bet lietvardam ola vecako bér-
nu grupa pievienota daudzskaitla galotne (ol-as). Nav saprotams, péc kada
principa nav ieklauti vairaki iepriek$éja vecuma grupa parbaudamie vardi,
jo zinam, ka vismaz, pieméram, vardi durvis un cepure dalai bérnu saga-
das gratibas vibranta r izrunas dél. Diemzél kopuma $ie ir pieméri, kuros
vardu skaita palielinasana nepaaugstina fonému izrunas rezultatu ticami-
bu, jo tabulas ievietoti bérniem vairak pazistami vardi, bet netiek noradits,
kuras fonémas konkrétaja varda japarbauda, nav norazu, vai pétama at-
seviskas fonémas vai lidzskanu savienojuma izruna, vai fonémas izruna
pétama varda sakuma, vida vai beigas, netiek prasita izrunas transkrip-
cija. Tadéjadi nevaram analizét testu izveides sistémas atbilstibu latviesu
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valodas specifikai. Vél gan atrodams ari fonému producésanas izpétes tes-
ta PARAUGS bérniem vecuma no 4;5 lidz 6 gadiem, bet taja raditi tikai
dazi pieméri, ka pierakstit iegtto rezultatu (sal. Kuske 2013a, 2013b). Mi-
nétajos materialos ir daudz terminologisku kladu, tomér fonému uztver-
$anas, atskir§anas un producésanas izpétei logopédi te var gut ierosmi.

Z. Opincanes un A. Stakas ,,Izruna un ieklausies” komplekts veidots ka
didaktisks materials ne tikai izrunas pilnveidosanai, bet ari vardu kraju-
ma paplasinasanai. Apsveicami, ka autores izmantojusas skaistas ilustra-
cijas un centusas parbaudit latviesu valodas fonému izrunu dazadas po-
zicijas varda, tomér fonému izvéle nav parliecinosa (par to detalizétak sk.
Taurina 2016: 61-66). Nav ari pievérsta uzmaniba lidzskanu savienojumu
izrunai. Materials primari ir paredzéts skanu izrunas traucéjumu noveér-
$anai logopédiskajas nodarbibas, attéli taja ir strukturéti atbilstosi skanas
pozicijai varda. Komplekta esosas vardu kartes ir vairak piemérotas ska-
nu izrunas skriningam neka padzilinatai skanu izrunas parbaudei. Tas
lieliski var izmantot frontalo parbauzu laika pirmsskolas izglitibas iesta-
dés, neaizmirstot, ka vélak atlasito bérnu runa ir japarbauda, izmantojot
aprobétas un detalizétas parbaudes metodes un lidzek]us.

RSU piedavataja tabula ietvertas 97 fonémas, taja noradits, kada foné-
ma vai lidzskanu savienojums katra varda japarbauda. Loti bagatigi pie-
davati patskanu un divskanu izrunas pieméri, iznemot to, ka nezinamu
iemeslu dé] nav ieklauta divskana au izruna. Iespéjams, ka logopédu dar-
ba nepiecieSams parbaudit katru bérna izrunato latviesu valodas patskani
vai divskani, tomér piedavato vardu sarakstu ir iespéjams saisinat, jo vie-
na varda optimali var parbaudit divu fonétisko vienibu izrunu, pieméram,
lidzskanu savienojums ki- tiek parbaudits, izrunajot vardu klauns, kaut gan
tikpat labi to varétu izdarit ari varda kluci, kura tiek parbaudita tikai -¢- iz-
runa u. tml. RSU piedavataja testa izmantoti lietvardi, ipasibas vards dzel-
tens un skanu atdarinajums pau. Sada vardu atlasé nav iespéjams parbaudit
lidzskanu izrunu varda beigas, jo latviesu valoda lietvardu un ipasibas var-
du nominativa galotnés no lidzskaniem konstatéjami tikai -s un -8, ka ari
lidzskanu savienojumi -ts un -ds, kurus abus izruna ka afrikatu -c. Projekta
LAMBA izstradataja fonému testa vértéanas lapa ietverti 87 vardi: lietvar-
di, darbibas vardi un dazi prievardi. Lidzigi ka V. Rakes-Dravinas mate-
riala te iespéjams parbaudit fonému izrunu ne tikai varda sakuma un vida,
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bet ari varda beigas. Janem véra, ka at$kiriba no paréjiem salidzinamajiem
testiem projekta LAMBA izrunas parbauzu mérkis nav runas defektu kon-
staté$ana, bet gan fonému izrunas normativo datu ieguve, izmantojot ap-
jomigu bérnu runas ierakstu analizi. Si iemesla dél, pieméram, no divska-
niem parbaudes materialos tika ieklauti tikai baltu valodam specifiskie
divskani ie (pieméram, varda griez) un o [uo] (pieméram, varda bloda),
par kuru izrunas gratibam gan latviesu, gan lietuviesu bérnu runa rakstits
jau agrak (Mapkyc, IT'mppsnuc 2011). Tiesa, nepiecieSamibas gadijuma citu
divskanu izrunu varéja konstatét vardos, kuros bija janosaka kada lidzska-
na vai lidzskanu savienojuma izruna, pieméram, vardos auss, gaili, lauva,
taurenis, kleita, spainis u. c. Tika konstatéts, ka ari lidzskana j vokalizacija
varda hokejs [hokeis] bérniem nesagada grutibas. Ta ka bérniem, kuriem
latvie$u valoda ir dzimta un nav runas defektu, ari patskanu izruna lielako
tiesu nesagada grutibas, patskanu izruna atseviski netika parbaudita, bet to
varéja konstatét vardos, kuros parbaudija lidzskanu vai to savienojumu iz-
runu. Ta projekta LAMBA tika konstatétas bérnu problémas $aura un plata
e un € izruna, pieméram, kad bérni plata e [e] vieta vardos dzeguze, gre-
dzens, medus, kepa, cepure, 3. personas formas cep, deg, éd, lec, met izruna-
ja Sauro e, savukart Saura e vieta varda zem un 2. personas formas runaja
plato e [e] (par to vairak sk. Leikuma, Markus, Usane 2016: 81-82). Loti
veiksmigi ir izvéléts projekta LAMBA materialos fonému parbaudei pieda-
vatais lietvards gulta, jo tas noder ne tikai lidzskana g- izrunas parbaudei,
bet ari tipiskas kompenséjosas pagarinasanas konstaté$anai bérnu runa,
kad diftongisko savienojumu -ul- bérni izruna ar garu patskani, t. i, -il-
(galta) un viena gadijuma pat tikai ka garo patskani -i- (giita).

Loti svarigs ir fakts, ka parbaudes materiala tiek ieklauti ari lidzska-
nu savienojumi. Ka liecina jau iegitie rezultati projekta LAMBA, tad tie-
$i lidzskanu savienojumi sagada bérniem vislielakas izrunas gratibas (sk.
ari Markus, Ureka 2016). Diemzél L. Kuskes veidotaja parbaudes mate-
riala $is fakts nav nemts véra.

2. Jaievéro materialu ilustrativa un saturiska atbilstiba (pazistamas rea-
lijas, neparprotami attéli, vélams izvéléties attélus, kas mudinatu bérnu
spontani pateikt izrunas parbaudei nepiecie$amo vardu, pieméram, zakis,
nevis trusis, aste, nevis [ipa u. tml., attélu atbilstibu ieteicams parbaudit
izméginajuma pétijuma ar nelielu bérnu grupu).
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Kopuma autores ir centusas izmantot péc iespéjas izteiksmigakus at-
télus, ziméjumi atbilst autoru iespéjam, projekta LAMBA starptautiska
zim&jumu datu bazé atlasitie attéli ir loti skaidri un izteiksmigi. V. Ra-
kes-Dravinas materiala tadi vardi ka fabrika, taka (biezak lieto deminu-
tivu tacina), flauta, pilsétas bérniem ari plava un vél dazi citi masdienas
ne visiem bérniem var bat zinami. RSU materiala $aubas rada varda dak-
Sas atbilstiba bérnu vecumposmam, mazakajiem bérniem varétu bat svesi
vardi indiani, mérkakis, savukart L. Kuskes materialos ne visiem bérniem
varétu buat zinami vardi trisstiris, Cetrstiris, tpis, knagi, bérni varétu ari
neiedomaties vardus zast, dzel, ielaps, odze, batu interesanti uzzinat §i
testa planotos rezultatus, pieméram, ka paredzéts vértét vardu rupjmaize
(pieauguso izruna - rupmaize), ka ari vardu trijstiris (varda trisstiris
vietd) u. c. Projekta LAMBA gaita tika konstatéts, ka musdienas vaira-
kiem bérniem ir svesi vél ari vairaki citi vardi (sk. Markus, Zirina 2016:
199-210). Neviennozimigs stimula varda attélojums parbaudes materiala
péc batibas nelauj sasniegt parbaudes galveno mérki - izpétit noteiktas
fonémas lietojumu spontana runa dazadas varda pozicijas. Protams, logo-
pédiem un bérnu valodas pétniekiem ir zinami panémieni, ka sasniegt ie-
ceréto mérki. Vini uzdod uzvedinosus, precizéjosus jautajumus, izmanto
nepabeigta teikuma un alternativo atbilzu stratégiju vai ari nosauc attéla
eso$o vardu un ladz bérnu to atkartot, tacu $ajos gadijumos tiek izmai-
nits iecerétais parbaudes dizains un ir ipasi jadoma, ka iegiito rezultatu
(bérna nosaukto vardu) atspogulot parbaudes protokola. Pardomata atté-
lu izvéle parbaudes materialos liecina par materiala ekologisko validita-
ti, t. i., atbilstibu noteiktiem $aja populacija pienemtiem socialas vides un
kultaras standartiem.

3. Japarzina testa piemérotiba vecumposmam (no dazadam fonému
kombinacijam ieteicams veidot divzilbju vardus, nelietot saliktenus, opti-
malais testé$anas ilgums lidz 20 min., katra varda ieteicams parbaudit ne
vairak ka divas potencialas runas problémas).

So principu ir loti griti ievérot pilniba, jo ne visu nepieciesamo foné-
mu un to savienojumu izrunu varda sakuma, vida un beigas iesp&jams
parbaudit vardos, kas nav garaki par 2 zilbém, tadé| visos analizéjamajos
materialos pielautas atkapes no §1 principa. Raugoties no $i aspekta, jaat-
zist, ka RSU piedavataja materiala bérniem parak gari var izradities vardi
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degunradzi, ravéjslédzéjs un fotoaparats, un bérns lidz parbaudamas fone-
mas izrunai var nenonakt. Vardi ravejslédzejs un fotoaparats atrodami ari
L. Kuskes materiala. Skanu izrunas (fonému) parbaude var tikt izmantota
divéjadi: (1) lai atklatu skanu izrunas traucéjumus bérnu runa un (2) lai
novértétu bérna runas attistibas progresu logopédiskas iedarbibas lai-
ka. Otrais uzdevums attaisno sarezgitas konstrukcijas vardu ieklausanu
parbaudes materiala, jo tiek iegiuta informacija par fonému lietojumu
daudzzilbju vardos, kuri netiek biezi lietoti ikdiena. Katram parbaudes
materialam ir jabut pievienotai instrukcijai, kura detalizéti jaapraksta
parbaudes izmantosanas mérkis, gaita un rezultatu pieraksts, ka ari jano-
rada §1 materiala izmanto$anas iespéjas dazados korekcijas darba posmos.

Diemzél nav pieejamas publikacijas, kuras batu atspogulota RSU au-
toru kolektiva un L. Kuskes izveidoto fonému parbauzu materialu apro-
bacijas gaita un rezultati, tapéc nevaram parliecinaties, vai $o materialu
izstradé ir tikusi ievéroti vél kadi citi jaunu parbaudes materialu vai testu
izstradé svarigi principi. Varam tikai atgadinat, ka projekta LAMBA iz-
strades laika tika ievérotas vél ari citas parbaudes materialu izstradé nozi-
migas prasibas:

4. Piedali$anas testé$ana bija brivpratiga, un vecaki rakstiski apliecina-
ja piekrisanu bérna runas parbaudei.

5. Pétijuma iesaistito respondentu skaits un to sadalijjums pa vecuma
grupam tika aprékinats, izmantojot statistiskas datu apstrades metodes
un lidz ar to iegutie rezultati reprezenté Latvijas bérnu populaciju. Testeé-
$anas gaita, datu analizé un uzglabasana tika saglabata anonimitate.

6. Pétjjuma laika tika ievérotas étikas starptautiskas vadlinijas pétiju-
miem, kuros iesaistiti cilvéki. Svarigi zinat, ka katra valsti ir iestades vai
organizacijas, ar kuram jasazinas pirms bérnu vai vinu vecaku aptauju
veik$anas. Latvija dzivojoSo bérnu un vinu vecaku aptauju un testé$anas
materiali un lietojama metodika tika saskanota ar Valsts bérnu tiesibu
aizsardzibas inspekciju, Datu valsts inspekciju, ka arl sanemta Latvijas
Universitates Kardiologijas institata Etikas komisijas atlauja (komisijai ir
starptautisku léemumu tiesibas) lietot izstradatos materialus un metodiku,
veikt runas ierakstus un testéSanu.

7. legutie rezultati tika apstradati, izmantojot datu statistiskas apstra-
des metodes.
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Secinajumi

Latvie$u valodas fonému izrunas parbaudei tikusi lietoti dazadu autoru
sagatavoti materiali, kas lielako tiesu izmantoti logopédu darba, lai parbau-
ditu skanu izrunu bérniem un atklatu iespéjamos runas traucéjumus.

Projekta LAMBA uzdevums ir at$kirigs — veikt loti apjomigu bérnu
runas parbaudi vecuma no 3 lidz 6 gadiem, lai noteiktu vidéjos raditajus
bérniem, kuriem nav specifisku runas defektu.

Tatad projekta LAMBA iegiitos rezultatus varam uzskatit par norma-
tiviem bérnu runas attistibas raditajiem. Vienlaikus projekta LAMBA iz-
stradatie testu izveides un testéSanas metodiskie principi ir izmantojami
ari turpmakos pétijumos un runas parbauzu materialu izstrade.

legutie fonému izrunas normu raditaji pa vecuma grupam ir baze
standartizétu skanu izrunas parbaudes materialu (testu) izveidei latviesu
valoda.

Summary

Linguists, teachers and speech and language therapists are interested in Latvian
children language development. During the realisation of the international
project LAMBA (Latvian Monolingual and Bilingual Acquisition: Tools, Theories
and Applications), we elicited information that speech therapists in Latvia work
with different speech assessment and intervention tools, some of them are made
individually by speech therapists and are not published before. We were interested
in the evaluation and comparison of the tools used for children speech assessment
in Latvia.

The methodological basis for this analysis was patterned by the principles of
test development and approbation used in the LAMBA project. These principles
were based on the international studies and empiric experience of the project of
2015-2017. The following speech assessment tools were compared: (1) Liana Kuske
“The test of phoneme producing and phoneme awareness for the children aged 3 to
6”, “The guidelines for speech therapists of practical implementation of the test of
phoneme producing and phoneme awareness for the children aged 3 to 6” (Kuske
2013a, 2013b); (2) Zigrida Opincane & Agija Staka Izruna un ieklausies (Let’s talk
& listen) (Opincane, Staka 2007); (3) “The assessment tool of Latvian phonemes”
developed by the Speech Therapy Academic School of Riga Strading University
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Faculty of Rehabilitation (Rutmane et al. 2008); (4) “Phoneme assessment protocol”
developed by Velta Riake-Dravina (25.01.1917-07.05.2003) with drawings by
Christina Dravins; (5) inventory for phoneme assessment developed by the project
LAMBA.

The analysis of the compared tools indicates positive inputs, and inaccuracies.
Despite the fact that speech assessment tools are used in practice by speech
therapists and linguists, the authors conclude that there is a different purpose of
application of these inventories. The aim for speech therapists is to assess children
language and determine the presence of speech disorder. The goal of linguists is
to set up the normatives of children speech. The speech recordings and detailed
speech evaluation were provided for the children aged 3-6 without communication
disorders.

The results obtained in the project LAMBA are considered as a milestones of
children speech development. The principles of the test development and procedure
of approbation are recommended for further studies and development of speech
assessment tools. The project LAMBA results will be available for public use
online. It is recommended to parents in order to introduce the standards of speech
development and compare them with their child individual speech development.
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MORFOLOGISKI MA_RI,(I::TA
LONGITUDINALA BERNU RUNAS KORPUSA
IZMANTOSANA VALODAS IZPETE

Use of Annotated Longitudinal Latvian Children'’s
Speech Corpus in Language Research

ILZE AUZINA, KRISTINE LEVANE-PETROVA,
BAIBA SAULITE

Abstract. The aim of this article is to show how the annotated longitudinal
Latvian Children’s Speech Corpus can be used in a wide range of research of children
speech, for example, in grammar and lexical studies. The Corpus is created during
the research project “Latvian Language in Monolingual and Bilingual Acquisition:
Tools, Theories and Applications” and includes orthographically and morphologically
annotated audio recordings of 17 to 44 months old children’s speech.

Keywords: speech corpus, orthographic transcription, morphological annotation

Ievads. Velta Riake-Dravina: ,,..visi més lidziga veida esam macijusies
valodu un iemacijusies runat, bet parasti no §1 maciSanas procesa atce-
ramies tikai nedaudzus sikumus. Valodas pétnieki, kuru galvena interese
saistas ap valodas izveidi un parmainam individa maza, misu dienas siki
seko un izveérté §is mainas un iemeslus. Tadéjadi iegtits visuma labs par-
skats par bérna valodas attistibu, sakot no pirmajiem ménesiem lidz sko-
las vecumam. .. metodes ir dazadas: diendiena, ik ménesi novérojot un at-
ziméjot bérna fizisko, garigo un valodisko attistibu, ieskanot skanu lenté
bérnu sarunas ar pieaugusajiem, bérna monologus, kad vins$ (pieméram,
gulta pirms aizmigSanas) skali sarunajas pats ar sevi, uznemot filma bér-
na nodarbibas, lai kontrolétu runata varda saskari ar kustibaAm un Zes-
tiem” (Ruke-Dravina 1992: 11).



I. Auzina, K. Levane-Petrova, B. Saulite « Morfologiski markéta longitudinala
bérnu runas korpusa izmanto$ana valodas izpété 93

Projekta ,Latvie$u valodas monolingvala un bilingvala apguve: riki,
teorijas un lietojums” (LAMBA)' laika Latvijas Universitates Matemati-
kas un informatikas institata ir izveidots ,Morfologiski markéts longitu-
dinals bérnu runas korpuss”, kura ir ietverti 4 apakskorpusi: 3 monoling-
vali latviski runajosu bérnu runas apakskorpusi un 1 bilingvali - latviski
un krieviski - runajosa bérna runas apakskorpuss. Korpusa ieklauta gan
bérna runa, gan vina sarunu biedra, parasti kada pieaugusa, runa.

Lai pétitu bérnu valodas attistibu, jaunako bérnu runas ieraksti veikti
jau pirms divu gadu vecuma, aptverot valodas attistibas agrino posmu.
Korpusa ievietoti 17-44 ménes$us vecu bérnu runas ieraksti, kas tapusi
18 ménesus ilga laika (2015. gada aprilis - 2016. gada septembris). Parasti
ieraksti veikti bérnu dzivesvieta, vinu rotalu vai ikdienas darbibu laika.
Visbiezak sarunu biedri ir bérnu vecaki. Sasniegtais apjoms ir 134 stun-
das. No tiem atSifréta un ortografiski transkribéta ir aptveni ceturta
dala ierakstu. Ortografiski transkribétie dati ir automatiski morfologiski
markeéti.

Runas ierakstis$anai izmantots diktofons vai mobilais telefons.

Korpusa izveidé ir vairaki posmi (sk. 1. att.):

1) datu ieguve, t. i., audio ierakstu ieguve, parveide atbilstosa formata
(wav formata) un saglabasana datubazé;

2) papildu informacijas (metadatu) pievieno$ana ierakstiem;

3) ierakstu transkribésana, izmantojot ortografisko transkripciju;

4) ortografiski transkribéto datu morfologiska markésana.

Bérnu runas korpusa izveides mérkis ir sagatavot datus ta, lai pétnieki
atri varétu ieglt vinus intereséjo$o informaciju: pétit bérnu vardu kraju-
ma attistibu, gramatisko kategoriju apguvi u. tml.

Pie katra ieraksta tiek saglabatas zinas par runataja dzimumu, vecumu
un dzimto valodu. So informaciju iespéjams izmantot, ja interesents vélas
aplakot, pieméram, noteikta vecumposma bérnu runu vai tikai meitenu
runu.

Korpuss ir pieejams vietné http://lamba.korpuss.lv

! Norvégijas finan$u instrumenta finansétais projekts ,, Latvie$u valodas monolingvala un biling-
vala apguve: riki, teorijas un lietojums” (Nr. NFI/R/2014/53)


http://lamba.korpuss.lv
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Metadati

(informacija par Audio /video
runataja dzimumu, . .
. ieraksti 2
vecumu, dzimto
valodu u. tml.)

Ortografiska valdites [vardites] dzied
transkripcija {xxx}

vardites // valdites dzied
{xxx}
ncfpn5 vmnipt330an xx

Morfologiski
marketi dati

1. attéls. Korpusa izveides posmi
Figure 1. The stages of creating of the Corpus

1. Ortografiska transkripcija

Lai audio datus varétu izmantot pétnieciba, tie ir jaatsifré — japieraksta
t. s. ortografiskaja transkripcija, kas ir burtiska sacita atveide rakstos. Or-
tografiska transkripcija ir pamats talakai runas datu apstradei un anoteé-
$anai, pieméram, morfologiskajai markésanai, fonétiskajai transkripcijai.
Ortografiskas transkripcijas mérkis ir nodrosinat runas korpusa lietota-
jiem vienkarsu piekluvi runas datiem, tadéjadi laujot viegli izgut infor-
maciju, atlasit datus, iegtit biezuma sarakstus u. tml. (Auzina et al. 2016)

Atsifréjot ,Morfologiski markéta longitudinala bérnu runas korpu-
sa” ieklaujamos datus, ir izmantota latviesu valodai radita ortografiskas
transkripcijas sistéma, kas izveidota ,Latvie$u valodas runas korpusu”
(LaRKo) un ,Latvie$u valodas runas atpazisanas korpusu” (Latvian Spe-
ech Recognition Corpus, LSRC) (Pinnis et al. 2014) izstrades laika. Veido-
jot bérnu runas korpusu, ortografiska transkripcija tiek papildinata ar
pazimém, kas lauj atspogulot bérna valodas apguves procesu, pieméram,
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bérna calosanu (ang. babbling), neskaidri izrunatus vardus. Galvenas
markéjuma kodu grupas, aprakstot bérnu runu, ir $adas:

« speciali valodas apguvéju formu markieri, pieméram, speciali apzi-
méjumi bérnu jaundarinajumiem,

« neskaidru / nesaprotamu valodas vienibu kodi,

« nepabeigtu vardu kodi,

o standartizétas pareizrakstibas normas.

Atveidojot mutvardu valodas piemérus rakstu forma, saglabats runas

fakta autentiskums:

« jaundarinajumi, bérna raditas vardformas un skanu kopas tiek
noraditas, pirms tiem rakstot simbolu & un kvadratiekavas dodot
atbilsto$o literaras valodas ekvivalentu, pieméram, &vauva [suns],
&jaja [zakis], &ma [majal;

« neskaidrs teksts tiek likts figairiekavas, noradot iespéjamo vardu vai
varda dalu: {teksts}, {xxx} vai {---}, pieméram, daksu un {tuktoles}; es
nedabuiju {xxx};

« bérna calosanas (babbling) apzimésanai tiek izmantots apzimeé-
jums <b>.

Lielie sakumburti tiek izmantoti tikai ipasvardu pierakstisanai, piemé-

ram, kas bij Muris? Teikuma sakuma lielie sakumburti netiek rakstiti.

Runas pieméri tiek segmentéti, un tiek izmantotas atbilstosas inter-
punkcijas zimes, pieméram, mammu, kul [kur] il [ir] man somina?; a kas
sitas?; tev ieliet kapiju [kafiju]?

Transkribgjot bilingvala bérna runu, tiek noradita parslégsanas no vie-
nas valodas uz citu.

Ortografiskaja transkripcija tiek noraditi ari nepabeigti vardi un izlais-
ti vardi. Par to, vai vards ir nepabeigts, var spriest no konteksta. Nepa-
beigtu vardu atspogulosanai tiek izmantota defise, kas tiek likta izlaista
varda fragmenta vieta, pieméram, ar ko jis spéle- likat to puzli? Savukart
izlaistu vardu apzimésanai tiek izmantota nulle, kas tiek rakstita kopa ar
iespé&jamo izlaisto vardu, pieméram, iet Opie téta. (Auzina et al. 2016)

Korpusa ir markéti ari neverbalie elementi — gan pasa runataja raditas
neverbalas skanas vai troksnis, pieméram, smiekli, klepus, $kaudisana,
kakla iztiri$ana u. tml., gan ar runataju nesaistits troksnis, ko rada, pie-
méram, radio, televizijas parraide, brauco$a automasina.
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2. Korpusa morfologiskais markéjums

»Morfologiski markéta longitudinala bérnu runas korpusa” dati - gan
bérnu runa, gan pieauguso runa - ir automatiski morfologiski marke-
ti. Tas ir pédéjais korpusa izveides posms, kura laika katram vardlieto-
jumam automatiski tiek pievienotas morfologiskas pazimes un pamat-
forma. Pieméram, vardformai vardites tiek pievienotas morfologiskas
pazimes ncfpn5, kur n ir lietvards, ¢ — sugasvards, f - sieviesu dzimte,
p - daudzskaitlis, n - nominativs, 5 — 5. deklinacija. Lai morfologiskas
pazimes varétu automatiski pievienot, ir izmantots jau ieprieks latvie-
$u valodai izstradatais morfologiskas anotésanas standarts un jau esosie
morfologiskas markésanas riki (Paikens et al. 2013). Ir izmantota gandriz
visa eso$a morfologisko apziméjumu kopa* (MULTEXT-EAST), iznemot
dazas semantiskas pazimes adverbiem.

Mekléjot morfologiski markéta korpusa, janem veéra, ka latviesu valoda
ir morfologiski daudznozimiga, t. i., vienai vardformai iesp&jams pievie-
not at$kirigas pazimes (Levane-Petrova 2011: 188), pieméram, vardfor-
mai mdju var bit ne tikai darbibas varda mat tagadnes 1. personas forma,
bet ari lietvarda mdja vienskaitla akuzativa forma. Ta ka morfologiskais
markéjums tiek ieguts automatiski, reizém tiek piedavats neatbilstoss
markéjums.

Esogais morfologiskais markéums ir transforméjams MOR gramati-
ka - programma, kas nodrosina korpusu automatisku markésanas meto-
di CHILD formata.

3. Aptuvena un konkréta meklésana korpusa

»Morfologiski markeéta longitudinala bérnu runas korpusa” ir iespé-
jams meklét nepiecieSamo dazados veidos, izmantojot gan aptuveno, gan
konkréto meklésanu.

Aptuvenaja meklésana netiek izmantotas morfologiskas pazimes vai
pamatforma. Aptuvenaja meklésana ir iespéjams varda dalu aizstat ar

* Latvie$u valodas morfologisko pazimju kopa: http://www.semti-kamols.lv/doc_upl/TagSet.pdf
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kadu simbolu, izveidot vaicajumu, apzinoties, ka atrastie piemeéri biis ma-
nuali jaredigg, tiks atrasts ari tas, kas netiek mekléts (sk. 1. tab.). Pieme-
ram, izmantojot procentu zimi (%), var aizstat neierobezotu skaitu sim-
bolu varda, savukart zemsvitra ( _ ) aizstaj vienu simbolu. Kombinéjot
procentu zimi un slipsvitras, iespéjams meklét vardus, kuru izruna bérnu
runa ir nepreciza, pieméram, izmantojot vaicajumu [mamma//%], tiek at-
rasti vardi mama, mama.

1. tabula. MekléSana izmantojamie simboli
Table 1. Search symbols

Simboli | Raksturojums Piemeéri

% neviens, viens vai vairaki simboli | mamm% — mamma, mammu,
mammamm u. tml.

%a —> a, na, ka, jaja, mamma u. tml.
abol% — abols, abolu, abolins,
abolitis u. tml

viens simbols abol_ — abols, abolu, abola u. tml.
abol_ _ — abolus, abolam u. tml.

%/1% tiek mekléta nepreciza izruna, %//% —> troksna//toksna, tur//tu, ir//
kladaina forma (vispirms tiek il u. tml.
noradita vélama forma, aiz zakis//% — tiek atrasti visi varianti,

slipsvitram — bérna runa lietota) ka bérnu runa tiek saukts zakis

Meklésana iespéjams izmantot informaciju par: 1) runatija dzimu-
mu, 2) vecumu (ierobezojot bérnu vecumu no viena gada un pieciem meé-
nesiem lidz Cetriem gadiem), 3) socialo lomu gimené (bérns, tévs, mate
u. tml.). Pieméram, var meklét intereséjoso informaciju tikai monoling-
valu divu gadu vecu meitenu runa.

Morfologiski markeéta korpusa var meklét daudz precizak un dazados
veidos: péc vardformas, varda pamatformas, péc pievienotajam morfolo-
giskajam pazimém. To var darit, izmantojot regularas izteiksmes — kon-
krétus vaicajumus.

Izmantojot konkréto meklésanu, morfologiski markéta korpusa ir ie-
spéjams atrast, pieméram, visus vienas vardskiras vardus (sk. 2. tab.) vai
visas runa lietotas viena varda formas (sk. 3. tab.).
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2. tabula. Vaicajumi vienas vardskiras vardu meklésanai korpusa
Table 2. Queries for one part of speech searching in the Corpus

Vaicajums | Raksturojums | Komentari

T:n% Tiek mekléti | Tiek atrastas ari skanu kopas, bérnu jaundarinajumi,
lietvardi kas tiek lietoti konkrétas vardskiras varda funkcija,

Tov% Tiek mekleti pieméram, gebt ‘gerbt), kit ‘krit, kausi ‘klausities’
darbibas vardi | Ta ka latvie$u valoda ir morfologiski daudznozimiga,

Tes% Tiek meklati automatiskas markeésanas laika nav iesp&jams pilnigi

saikli pareizi noteikt konkrétas vardformas morfologisko

raksturojumu

3. tabula. Vaicajumi viena varda formu mekléSanai korpusa
Table 3. Word form search query in the Corpus

L:braukt | Tiek meklétas visas darbibas | Piedava ari izrunas variantus, kas

varda braukt formas sastopami bérna runa, pieméram, tiek
L:mamma | Meklé visas lietvarda atrasts ari izrunas variants blauc ‘brauc,
mamma formas blaukt ‘braukt

Izmantojot konkréto meklésanu, var atrast noteiktus teikuma komuni-
kativos tipus, konkréti - jautajuma teikumu un izsaukuma, pamudinaju-
ma vai vélégjuma teikumu.

Korpusa izmantosana leksikas izpété

Korpuss ir érti izmantojams leksikas izpété. Ta ka bérnu runa ir fikséta
ilgaka laika posma - vairak neka gadu regulari ierakstot bérnu un pieau-
gu$o sarunas —, ir iespéjams sekot lidzi tam, ka paplasinas bérnu vardu
krajums.

Korpusa dati vélreiz apstiprina, ka bérnu runas attistiba norit atskiri-
gi: ir bérni, kas divu gadu vecuma sava runa galvenokart izmanto zilbes
vai nepilnus vardus, pieméram, ma ‘mamma’, pii ‘puce’, pipi ‘Péteris’, sa-
vukart citi divgadnieki jau izmanto pietiekami daudz vardu, turklat tos
kombiné teikumos. Bérni, kas divu gadu vecuma jau runa teikumos, iz-
manto dazadu patstavigo vardskiru vardus, mazak partikulas un saiklus.
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Korpusa dati liecina, ka, jau sakot no divu gadu vecuma, kad veikti
pirmie ieraksti, bérni lieto dazadus lietvardus. Tie galvenokart ir ikdiena
lietoti sugas vardi:

o gimenes loceklu nosaukumi, pieméram, mamma, mama, tétis, tete,

vecmamma, vecmamina,

« édienu un dzérienu nosaukumi, pieméram, sula, téja, putra, gala,

o rotallietu (ari priek$metu) nosaukumi, pieméram, masina, lelle,

gramata.

Bérni divu gadu vecuma sava runa izmanto ari ipagvardus: pasa bérna
vards, rotallietu nosaukumi un dazadi iemaciti vardi, pieméram, pilsé-
tas — Valmiela “Valmiera’; Alaksnite; Kaslavina ‘Kraslavina’.

Ar1 deminutivi viniem nav svesi, pieméram, véderins; daudzini ‘drau-
dzini’; abolins ‘abolitis’; ari mazinais véders.

Korpusa dati rada, ka bérni pamazam apgust ipasibas vardus. Sakotné-
ji tiek lietoti vienkarsaki antonimi: liels — mazs; balts — melns. Vini macas
krasas, pieméram, roza, briins, oranzs. Leksika, kas tiek lietota gimené vai
kas paradas gramatas, biezi atspogulojas ari bérnu runa. Tadgjadi jau sa-
lidzinosi agrina vecuma bérnu runa vérojamas ari specifiskas leksémas,
pieméram, tuklus ‘tukls’; nipnies, nips ‘niprs’; Jenganc ‘lengans’; slaugans
‘$Slaugans’, kas gan saistitas ar skanu izrunas gratibam.

Lidzigus secinajumus, aplikojot korpusa datus, var izdarit ari par citu
vardskiru vardiem. Pieméram, lai gan jau divu gadu vecuma bérni sazina
izmanto skaitla vardus (galvenokart — pamata skaitla vardus viens, divi,
tris), vini vél isti nesaprot to leksisko nozimi. Reizém daudzuma, skaita
apzimésanai tiek izmantoti vardu savienojums abi divi, més abi, ari viet-
niekvards abi.

Runajot par vietniekvardiem, divu (24 ménesi) lidz divarpus gadu
(30 ménesi) vecu bérnu valoda visbiezak sastopami noradamie vietniekvar-
di, retak — personu vietniekvardi es, tu, meés galvenokart nominativa, vins,
vina, vini, vinas dazados locjjumos. Personas vietniekvards es biezi tiek lie-
tots arl dativa man. Tas visticamak ir tadél, ka $1 locijuma forma ir sastopa-
ma tadas sintaktiskas konstrukcijas, ka man gribas, dod man u. tml.

Vieni no pirmajiem bérnu leksika paradas lietvardi un funkcionali no-
zimigi darbibas vardi bit, nebiit, ést, gulét, iet, gribeét.
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Korpusa izmantosana gramatikas jautajumu izpéte

Morfologiski markétu korpusu var izmantot gramatikas jautajumu
izpété, konkréti - pétit, ka un kada seciba bérns apgiist gramatiskas
kategorijas.

Skatot, pieméram, nomenu locijumu lietojuma biezumu, apstaklus, ka-
dos tos lieto, var secinat, ka 24-30 ménes$u vecu bérnu runa dominé no-
minativs (sunic ‘sunits’ mazs; maja; mamma) un akuzativs (manu puzli
maju), tomeér vérojami ari citi locijumi - genitivs (zobu biste ‘birste’; zobu
pastas titbinas), dativs (kulam ‘kuram’ to valetu ‘varétu’ uzvilkt; lai Ludi-
tei ‘Ruditei’ nebutu auksti), lokativs (upite; skulstentoveli [skurstentoveri]
‘skurstenT’). Atseviskos gadijumos ir problémas ar lietvarda dzimtes $ki-
rumu, bet kopuma nomeni tiek noformeéti diezgan precizi.

Secinajumi

Iespéja meklét ,Morfologiski markéta longitudinala bérnu runas kor-
pusa” ir pamats talakiem pétijumiem un iegtto datu kvalitativai un kvan-
titativai analizei. Korpusa, izmantojot atbilstoSus korpusa programm-
rikus, analizei nepiecieS$amos datus var atrast atrak un precizak neka
vienkarsa elektronisko tekstu masiva.

Izmantojot morfologiski markétu korpusu, ir iespéjams pétit:

o ka un kada seciba bérns apgust gramatiskas kategorijas;

o ka attistas bérnu vardu krajums, kads tas ir konkréta vecumposma;

o kadas skanas vai skanu kopas bérnu runa noteikta vecumposma tiek

aizstatas ar citam skanam.



I. Auzina, K. Levane-Petrova, B. Saulite « Morfologiski markéta longitudinala
bérnu runas korpusa izmanto$ana valodas izpété 101

Summary

The aim of this article is to show how the Amnnotated Longitudinal Latvian
Children’s Speech Corpus can be used in a wide range of research of children
speech, for example, in grammar and lexical studies. The Corpus is created during
the research project Latvian Language in Monolingual and Bilingual Acquisition:
Tools, Theories and Applications and includes orthographically and morphologically
annotated audio recordings of 17 to 44 months old children’s speech.

Following earlier research on orthographically annotated speech corpora
creation and using previous experience in the development of Latvian Speech
Recognition Corpus (Pinnis et al. 2014) the authors have created a set of rules for
the orthographic annotation. Segmentation of audio into sentence-like chunks. In
cases of deviations from the norm, the correct form is given in square brackets. The
phonological form of an incomplete or unintelligible phonological string is written
out with an ampersand and the correct form is given in square brackets, as in &ma
[m3ja] ‘home’. Some punctuation marks are used in orthographic transcription
to mark a discourse, for example, question mark that indicates the end of an
interrogative utterance.

The Corpus has been automatically annotated using previously developed
morphological tagger and tag set for Latvian. It was decided to use almost full
morphological tag set excluding just some features that are hardly recognisable, for
instance, some features for verbs. Full tag set, except some features for adverb, has
been used.

Since data of the Corpus have been regularly recorded more than a year, it is
possible to follow the development of the children’s vocabulary. Based on the data,
it can be concluded that the language acquisition takes place individually and
is associated with the overall development of each child. Child’s first words are
universal: names of food, animals, family members, toys, vehicles, and clothing.
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NOTEIKTIBAS KATEGORIJAS APGUVE
LATVIESU VALODA: MONOLINGVALU UN
BILINGVALU BERNU RUNAS PIEMERU
ANALIZE

Acquisition of Definite Marking in Latvian:
Evidence from Monolinguals and Bilinguals

OLGA UREK, AGRITA TAURINA, MARIT WESTERGAARD,
ANNA VULANE

Abstract. Language may employ a wide variety of formal markers to encode
indefiniteness/definiteness distinction. This article focuses on the use of certain
referential functions by monolingual and bilingual (Russian-speaking) children
acquiring Latvian, a language that marks specific/non-specific reference by means
of adjectival inflections. Specifically, we investigate the use of indefinite adjectives in
the naming function (i.e. the function that has been previously shown to develop very
early), and the use of definite adjectives in the exophoric function (i.e. the function
that is acquired relatively late). The use of definite and indefinite adjective forms is
investigated in two experimental settings: in the first experiment reported here, only
extralinguistic cues to the target-appropriate form were present, while in the second
experiment both syntactic and contextual cues were given to the participants.

The present study was carried out as part of the project No. NFI/R/2014/053
“Latvian Language in Monolingual and Bilingual Acquisition: Tools, Theories and
Applications” and this paper details methodology of research and findings.

Keywords: adjective, definiteness, language, monolingual and bilingual children,
Latvian, Russian

Kopsavilkums. Noteiktibas / nenoteiktibas kategoriju dazadas valodas meédz
izteikt atskirigi. Tas pamata ir cilveka spéja uztvert apkartéjas pasaules priekSmetus
un paradibas divejadi - ka zinamus, pazistamus resp. noteiktus un ka nezinamus,
nepazistamus resp. nenoteiktus (Ceplite 1967: 133).Vairakas indoeiropiesu valodas
nenoteiktibas / noteiktibas izteiksanai tiek izmantots papildmarkéjums artikula,
nominalo piedéklu veida vai ari izmantojot adjektivisku apzimeétaju ar atbilstosu
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markeéjumu. Latviesu valoda pieder pie otras grupas — uz noteiktibu / nenoteiktibu
tiek noradits tikai ipasibas vardos un adjektiviskajos divdabjos.

Si raksta mérkis ir atklat to, ka monolingvali un bilingvali (latviesu un krievu valo-
da rundjosi) bérni izmanto ipasibas vardus, lai noraditu uz nenoteiktibu vai noteikti-
bu. Publikacija raksturota projekta Nr. NFI/R/2014/053 ,Latviesu valodas monoling-
vala un bilingvala apguve: riki, teorijas un lietojums” veikta pétijuma metodologija
un analizeti rezultati, kas tika iegiti divu eksperimentu laika.

Atslégas vardi: adjektivs, noteiktibas kategorija, monolingvali un bilingvali bérni,
latviesu valoda, krievu valoda

Introduction. Acquisition of determiners presupposes mastery of both
formal and interpretational aspects of their use. The former necessitates
the knowledge of syntactic contexts where certain determiners are
required, and the latter involves the understanding of referential
distinctions that they encode. While both ‘I saw a cat today’ and ‘T saw
the cat today’ are grammatical sentences of English (as opposed to, say,
*I saw cat today’), they differ with respect to their pragmatic
interpretation. In the first case, the animal in question is unfamiliar to
the addressee, as signaled by the indefinite article a. In the second case,
the sentence refers to the entity familiar to the addressee from either the
previous discourse or shared experience.

It has been observed (Karmiloff-Smith 1979: 50-51) that determiners
have a plurifunctional status in the adult language. That is, depending
on the context, the same marker may be used to encode one of the
multiple referential distinctions, or, in other words, realize one of its
multiple referential functions. In this work, we employ the classification
of referential functions proposed in Karmiloff-Smith (1979: 46-50) (see
also Kupisch 2006). For instance, in its nominative (naming) function,
the indefinite article is used to identify the class membership of the
referent, as in “This is a green house”. In the numeral function, the
indefinite article picks out a single member of a given class (e.g. “one/a
car”). In the non-specific reference function, the indefinite article signals
“any non-particular member of a class” (Karmiloft-Smith 1979: 49), as in
“Give me an apple”. In the generic reference function, on the other hand,
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“no concrete instantiation of a class” is implied, as in “Apples are rich in
vitamins”/ “The lion is a dangerous animal”. As for the definite markers,
in the deictic function, they are used as a kind of demonstrative to
identify the referent in a context where several members of the same class
are present, and it is often accompanied by paralinguistic markers such
as pointing (Karmiloff-Smith 1979: 48, Parker 1996, Kupisch 2006), as in
“Give me the/that apple” when several identical apples are present. In its
exophoric function, the definite article is used when a referent is the only
member of its class in the current extra-linguistic context, as in “The red
ball disappeared” vs. “A ball disappeared” (Karmiloff-Smith 1979, Park
1996, Kupisch 2006). In the anaphoric function, the definite article refers
back to the antecedent that has been mentioned previously, as in “Today I
saw a cat. The cat was white”.

The development of referential functions of determiners has been
a subject of a number of naturalistic (Kupisch 2006, Serratrice 2000,
Anderssen 2005) and experimental studies (Karmiloff-Smith 1979,
Maratsos 1976). Research shows that different referential functions of
determiners are acquired gradually and in a certain sequence (Karmiloff-
Smith 1979, Kupisch 2006), with some functions being mastered earlier
and others later. For example, while the use of indefinite articles in the
naming function and definite articles in the deictic function is not
problematic for children already at the age of 3;0, the appropriate use of
definite articles in the exophoric function is not mastered until the age of
6;0, while anaphoric and generic functions are acquired around the age of
8;0 (Karmiloff-Smith 1979).

Although languages may employ a wide variety of formal markers
to encode referential distinctions, the functions of such markers are
“universally expressed” (Karmiloff-Smith 1979: 22). In other words, while
surface markers of specific/non-specific reference might range from word
order to nominal clitics (Kramsky 1972, as cited by Karmiloff-Smith
1979), the distinctions that they realize are language-independent. In
turn, the acquisition of the referential functions of determiners has been
linked to “general cognitive maturation” (Kupisch 2006: 141, Karmiloff-
Smith 1979), which makes it reasonable to expect that acquisition paths
would be qualitatively similar across languages despite the formal
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differences of the surface markers. In other words, we would not expect
the anaphoric function of some marker to develop prior to its deictic
function in any language, etc. Quantitative differences, on the other
hand, are to be expected due to cross-linguistic differences in frequency
and relative saliency of referential markers.

The current study focuses on the use of certain referential functions
by monolingual and bilingual (Russian-speaking) children acquiring
Latvian, a language that marks specific/non-specific reference by means
of adjectival inflections. Specifically, we investigate the use of indefinite
adjectives in the naming function (i.e. the function that has been
previously shown to develop very early), and the use of definite adjectives
in the exophoric function (i.e. the function that is acquired relatively
late). The use of definite and indefinite adjective forms is investigated in
two experimental settings: in the first experiment reported here, only
extralinguistic cues to the target-appropriate form were present, while in
the second experiment both syntactic and contextual cues were given to
the participants.

This article is structured as follows. In Section 2, we briefly introduce
morphological marking of definite/indefinite distinction in Latvian.
Section 3 presents the research questions and predictions of this study.
In Section 4, we introduce our methodology. In Section 5, we present the
experimental results. Section 6 contains summary and discussion.

Definiteness marking in Latvian

In a number of Indo-European languages (mostly Slavonic, Baltic
and Germanic) (see Lyons 1999: 82-85), indefiniteness/definiteness is
marked on adjectives, either in addition to other definiteness markers
(e.g. determiners or nominal suffixes) or as the only marker. Latvian
(and the related Lithuanian language) falls into the second category:
here, definiteness is only overtly marked on adjectives and certain
attributive participles. Thus, a noun phrase can be marked as definite or
indefinite only in the presence of an attributive element. Latvian has a
rather complex morphological system, distinguishing between five cases
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and two genders (masculine and feminine) in the adjectival declension.
Definiteness marking comes in addition to that, such that every adjective
has a definite and an indefinite paradigm for each gender (see Stolz
2010: 237-238 for further discussion and a diachronic overview). In the
nominative singular, definite adjectives are marked by means of the
inflection [-ai-] in masculine forms, and as a lengthening of a theme
vowel in feminine forms, as shown in (1):

@)

a. Meln-@-s kak-i-s
Black-Nom.sg.masc cat-Nom.sg.masc
‘A black cat’

b. Meln-a-@ kraz-e-0
Black-Nom.sg.fem cup-Nom.sg.fem
‘A black cup’

c. Meln-ai-s kak-i-s
Black-DEF-Nom.sg.masc cat-Nom.sg.masc
“The black cat’

d. Meln-a-@ kraz-e-©
Black-DEF-Nom.sg.fem cup-Nom.sg.fem
“The black cup’

The examples in (2) illustrate definite and indefinite paradigms of
the adjective jauns ‘new’. There are three ways in which definiteness
can be marked on the adjective throughout the paradigm, irrespective
of its gender: (i) insertion of the marker /-ai-/ (realized as [-aj-]
prevocalically) before the case-number suffix, as in [jaun-s] ~ [jaun-
ai-s]; (ii) lengthening of the theme vowel, as in [jaun-a] ~[vj25m-a:]; orv(iii)
diphthongization of the case-number suffix, as in [jaun-u] ~ [jaun-uo] or
[jaun-i] ~ [jaun-ie] (see also Stolz 2010: 237-238 for some discussion on
this point and a diachronic overview; see Urek 2016; Halle & Zeps 1966;
Halle 1987, 1992; Steinbergs 1977 on inflectional morphology of Latvian).
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a. Masculine declension
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Decl. Singular Plural
INDEF DEF INDEF DEF
Nom jaun-s jaun-ai-s jaun-i jaun-ie
Gen jaun-a jaun-a: jaun-u jaun-ug
Dat jaun-am jaun-aj-am jaun-iem jaun-aj-iem
Acc jaun-u jaun-uo jaun-us jaun-uos
Loc jaun-a: jaun-aj-a: jaun-uos jaun-aj-uos
b. Feminine declension
Decl. Singular Plural
INDEF DEF INDEF DEF
Nom |jaun-a jaun-a: jaun-as jaun-a:s
Gen jaun-as jaun-a:s jaun-u jaun-uo
Dat jaun-ai_ | jaun-aj-ai_ jaun-a:m jaun-aj-a:m
Acc jaun-u jaun-uo jaun-as jaun-a:s
Loc jaun-a: jaun-aj-a: jaun-a:s jaun-aj-a:s

In the majority of cases, the choice between definite and indefinite
form is determined solely by the intended pragmatic meaning, and
neither form leads to the ungrammaticality (MLLVG 1959: 434-456;
Ceplite 1970; LVG 2015). There is, however, a number of constructions
where either a definite or an indefinite form is required by the syntactic
context. For example, indefinite NPs are strongly preferred in copular
possessive constructions like the one illustrated in (3). In turn, only
definite adjectives are grammatical in possessive NPs, as shown in (4).

(3) a. Ilzei ir sarkans abols
Ilze-DAT is red-indef apple-NOM
‘Tlze has a red apple’
b. 2?2 Ilzei ir sarkanais abols
Ilze-DAT is red-def apple-NOM

‘Ilze has the red apple’
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(4) a. Tlzes sarkanais abols
Ilze-GEN red-def apple-NOM
‘Tlze’s red apple’
b. *1lzes sarkans abols
Ilze-GEN red-indef apple-NOM
‘Tlze’s red apple’

Research questions and predictions

In this study we investigate the use of referential functions of definite
and indefinite adjective forms in monolingual and bilingual preschool
children acquiring Latvian. The study aims to answer the four main
questions formulated in (5):

(5) Research questions

1. Do Latvian-speaking children follow the timeline and the order of
acquisition of referential functions proposed for the languages where
such functions are realized by articles?

2. Are the differences in performance between monolingual and
bilingual children mainly quantitative, or do they follow qualitatively
distinct acquisition paths?

3. How does the amount of exposure to Latvian affect the acquisition of
referential functions of adjectives in bilinguals?

4. Does the presence of syntactic cues in addition to the contextual ones
improve performance for both monolingual and bilingual children?

Our predictions for the study are summarized in (6). To the extent
that the available descriptions of the normative use of definite and
indefinite adjective forms expected from the point of view of the
literary standard (e.g. MLLVG 1959: 434-456, Ceplite 1970, LVG 2015)
accurately reflect the actual use of these forms, we expect that the
adult controls will perform at ceiling in both experiments. Based on
what has been previously found with respect to the development of the
referential functions in children (Karmiloff-Smith 1979, Kupisch 2006),
we predict that monolingual children will not perform equally well
with respect to the use of the two referential functions tested. Given the
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mean age of our monolingual participants (4;0 years in Experiment 1,
4;8 years in Experiment 2), we expect the use of the indefinite adjectives
in the naming function to be (nearly) target-like. At the same time, we
expect that monolingual children will still struggle with the use of the
definite forms in the exophoric function. However, we predict that the
introduction of the syntactic cues in addition to the contextual ones will
have a positive effect on performance.

Although it has been suggested that the development of referential
functions is linked to the general cognitive maturation and is therefore
language-independent, the link between a given function and the surface
marker realizing it has to be learned from the ambient language. It is,
therefore, reasonable to expect that the amount of target language input
will positively correlate with performance. For this reason, we predict
that bilingual participants, as a group, will score lower than monolingual
children across conditions. However, we do expect to find the positive
effect of cumulative exposure to Latvian on their performance.

(6) Predictions

a. At-ceiling performance for the adults with respect to the use of both
referential functions;

b. At-ceiling performance for the monolingual children with respect to
the use of the naming function, but not the exophoric function;

c. Quantitative differences between bilingual and monolingual
children;

d. Positive effect of cumulative exposure to Latvian on performance in
bilinguals;

e. Positive effect of syntactic cues for both groups of children.

Methodology
1.1. Participants
For Experiment 1, we recruited 29 monolingual Latvian-speaking

children aged between 3.2 and 4.8 years (mean age = 4, SD = 0.43) and
19 bilingual Latvian-Russian children aged between 4 and 6.8 years
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(mean age = 5.2, SD = 0.87). For Experiment 2, 18 monolingual children
aged between 4 and 5.9 years (mean age = 4.8, SD = 0.48) and 14 bilingual
children aged between 5.1 and 6.6 years (mean age = 5.8 , SD = 0.4) were
recruited. In addition, ten adult native speakers of Latvian were used as a
control group for each experiment.

All participants were recruited in Riga, Latvia. However, we did not
control for exposure to other languages. Given the demographic situation
in Latvia, exposure to the Russian language must be assumed, and at least
some command of Russian is extremely likely in the adult population
of Riga. All children participating in the study were born in Latvia and
attended kindergartens with Latvian as the only language of instruction.
The monolingual children come from families where both parents speak
Latvian natively, and they do not receive any systematic instruction in
Russian (or any other language). As in the case with the adults, however,
at least some exposure to Russian is to be expected also for this group.

All the bilingual children in our sample have one Latvian-speaking
and one Russian-speaking parent. To estimate the cumulative amount
of exposure to Latvian and Russian in these children, we used the
Utrecht Bilingual Language Exposure Calculator (UBiLEC, Unsworth
2013), a tool that allows us to investigate the language environment
of bi- and multilingual children in detail from birth. For this study,
UBILEC was translated into Latvian and Russian and adapted to be
administered as a questionnaire (as opposed to a parental interview,
which is the original format). The questionnaire was filled out by one
of the parents, who was given a choice between a Latvian and a Russian
version. Parental responses were entered into the UBIiLEC algorithm by
one of the authors, and cumulative and present exposure to Latvian and
Russian was calculated automatically. Although all bilingual children
in our study attend kindergartens where Latvian is the only language
of instruction, the amount of exposure to Latvian and Russian varies
somewhat from child to child, due to factors such as the dominant
language of communication at home, family composition (e.g. number of
grandparents, siblings, etc.), extracurricular activities, input from TV and
other sources, etc.
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1.2. Procedure
1.2.1. Experiment 1

For this experiment, we used a picture-based elicitation task adapted
from Rodina & Westergaard (2013, 2015 a, b). Stimuli used for the study
consisted of 12 masculine and 19 feminine nouns denoting everyday
objects and common animals. Target nouns were evenly distributed
across the five declension classes'. The nouns were selected so as to be
easily picturable and familiar to the children of the target age.

Participants were tested individually in a quiet room by one of the
authors, who is a native speaker of Latvian. Pictures of the target nouns
were presented as Power Point slides on a laptop screen. During each
trial, two identical objects of different colours appeared on the screen.
The name of the objects was introduced to the participant in the lead-in
sentence (e.g. To sauc “abols” “This is called “apple™). To elicit an indefinite
adjective form in the naming function (henceforth “indefinite condition”),
the participant was prompted to name the objects on the screen along with
their colours (e.g. Salidzini péc krasas! | ‘Compare (them) by colour!’). The
response expected from the participant was two indefinite noun phrases
identifying the objects and their colours (e.g. Te ir sarkans abols, un
te ir zils abols | ‘Here is a red apple, and here is a blue apple’). After the
participant had named the objects, the experimenter pressed the button
causing one of the objects to disappear. To elicit a definite adjective in the
exophoric function (henceforth “definite condition”), the participant was
prompted to name the object that disappeared along with its colour (e.g.
Kas tagad pazuda? | ‘What has disappeared now?’). The expected second
response was the definite noun phrase (e.g. Sarkanais abols! | “The red
apple’). The experiment was preceded by two practice trials (one from
each gender), where the children were familiarized with the experimental

! Latvian nouns fall into 6 declension classes depending on their gender and a theme vowel that
they take (Urek 2016, Halle & Zeps 1966, Halle 1987, 1992, Steinbergs 1977). In this study, we in-
cluded 5 nouns of each of the two open masculine declensions (declensions I and IT in traditional
classification) and the two open feminine declensions (IV and V). In addition, six nouns of the
closed feminine declension were also included (declension VI). We did not include any nouns
belonging to the closed declension III (masculine u-stems), because they do not denote easily
picturable objects (e.g. tirgus ‘market’, klepus ‘cough’, etc.).
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procedure. Adult and child participants followed the exact same
procedure. All responses were audio-recorded using a dictaphone and
later orthographically transcribed by three transcribers. Transcriptions
were then verified by one of the authors of this study.

1.2.2. Experiment 2

In Experiment 2, we used the same set of stimuli as in Experiment 1,
i.e. 12 masculine and 19 feminine nouns denoting familiar objects and
animals. However, while in Experiment 1 the pictures were presented
on a laptop screen, in Experiment 2 we used laminated cut-out pictures
placed on an improvised stage. In addition, two dolls - Ilze and Janis -
were introduced.

Unlike in Experiment 1, where only contextual cues to the target-
appropriate form of the adjective were given, in Experiment 2 we also
introduced the syntactic cues. During each trial, two identical objects of
different colours were placed on the stage. The name of the objects and their
possessor was introduced to the participant in the lead-in sentence (e.g.
Janim ir abols/ Janis has an apple’). Just as in Experiment 1, the participant
was then prompted to name the objects along with their colours. However,
this time the participant was asked to name the possessor as well (e.g. Janim
ir zils abols un sarkans abols | ‘Janis has a red apple and a blue apple’). After
the participant named the objects, one of them was removed from the stage.
The participant was then prompted to name the object that disappeared
along with its colour and its possessor (e.g. Kas tagad pazuda? | ‘What
has disappeared now?’). The expected second response was a possessive
construction (e.g. Jana sarkanais abols / ‘Janis’s red apple’). Again, adult and
child participants followed the exact same procedure.

Results

Transcription revealed that some children in our sample still struggle
with maintaining the length contrast between [a:] and [a] in word-
final position. Since it is this contrast that also marks the distinction
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between definite and indefinite feminine adjectives in the nominative
singular, incomplete mastery of the length contrast in vowels obscures
the presence of definite/indefinite contrast in feminine forms. This was
especially evident for children who consistently used target-appropriate
definite/indefinite masculine forms, while at the same time being
inconsistent in their use of definite/indefinite feminine forms. Since
most children in our sample used a certain proportion of non-target-
appropriate forms (both masculine and feminine) in both conditions,
in the majority of cases it was impossible to judge with certainly
whether a given feminine form appears with a short final vowel due to
its being intended as an indefinite form by the participant, or due to the
incomplete mastery of the length contrast. For this reason, feminine
forms were excluded from the final analysis.

1.3. Experiment 1

Figure 1 illustrates the mean proportion of target-like responses
given in each condition by adults, as well as monolingual and bilingual
children. As expected, the adults are essentially target-like in both
conditions, with a mean proportion of correct responses in the definite
condition of 0.9 (SD = 0.11), and a mean proportion of correct responses
in the indefinite condition of 0.88 (SD = 0.27). However, as evident from
the plot, the mean accuracy is quite low for both groups of children,
and the dispersion of individual scores about the mean is large. For
the monolinguals, the mean accuracy is 0.51 (SD = 0.41) in the definite
condition and 0.62 (SD = 0.37) in the indefinite condition. The mean
accuracy for the bilinguals is 0.41 (SD = 0.41) in the definite condition,
and 0.64 (SD = 0.39) in the indefinite condition. Unsurprisingly, a logistic
mixed effects model with “Group” (monolingual adults, monolingual
children, bilingual children) as a fixed effect and “Participant” and
“Item” as random effects revealed that both the monolingual ( = -1.96
(SE =0.38), z = -5.126, p = 2.96e-07) and the bilingual children ( = -2.31
(SE = 0.4), z = -5.775, p = 7.68e-09) score significantly lower than the
monolingual adults.
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1.2

Accuracy

def indef
Condition

(7) Figure 1. Mean
accuracy by condition

Homelang W Adult M Bilingual Latvian

In order to compare the two groups of children with respect to their
performance in the two conditions, a logistic mixed effects model was
fit with “Group” (monolingual vs. bilingual) and “Condition” as fixed
interacting effects, while allowing varying intercepts for participants and
items. The results of the model are summarized in Table 1. The model
revealed that monolinguals score significantly higher than bilinguals in
the definite condition (B = 0.534 (SE = 0.27), z = 1.961, p = 0.0498), while
no difference in performance was found in the indefinite condition (p =
0.318). Condition turned out to be a reliable predictor of accuracy, with
bilinguals scoring higher in the indefinite condition as compared to the
definite condition (B = 0.87 (SE = 0.15), z = 5.8, p = 6.76e-09). The effect
of the condition on monolinguals is slightly smaller, but the difference
between the groups is insignificant (p = 0.1558).
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To investigate whether the bilingual children’s performance is
influenced by their chronological age and cumulative exposure to
Latvian, a separate multilevel logistic regression model was used (see
Table 2). However, the model revealed no reliable effect of either predictor
(p = 0.598 for age and p = 0.472 for exposure).

(8) Table 1. Effect of condition and bilingual status on accuracy

Groups Estimate Std. Error z value p value
Mon. vs. Bil. (def.) 0.534 0.2722 1.961 0.0498
Mon. vs. Bil. (indef.) 0.2506 0.2509 0.999 0.31779
Indef. (Bil.) 0.8747 0.1509 5.797 6.76e-09
Mon.: Indef. -0.2833 0.1996 -1.419 0.1558
(9) Table 2. Effect of age and CLoE on accuracy in bilinguals

Variables Estimate Std. Error z value p value
(Intercept) 0.501 0.794 0.630 0.528
CLoE 0.115 0.159 0.719 0.472
Age -0.007 0.014 -0.528 0.598

Thus, we found that both monolingual and bilingual children score
significantly lower that adults in using definite and indefinite forms
in the relevant contexts, although both groups of children have a
significantly higher proportion of target-like responses in the indefinite
condition. We also saw that the monolingual children perform better
than the bilinguals with respect to the use of definite forms, while
their accuracy in the indefinite condition is at the same level. The large
standard deviation values in Figure 1 suggest a very high degree of
individual variation and warrant a closer look at the distribution of
individual scores. Figure 3 and Figure 4 show the proportion of definite
and indefinite responses in each condition for each participant for
monolinguals, while Figure 5 and Figure 6 illustrate the same data
for bilinguals (where blue bars indicate the proportion of definite
responses, and red bars indicate the proportion of indefinite ones for each
participant).
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(10) Distribution of responses: monolinguals

B-6
B-14
B-37
B-24
G-4
G-15
G-35
B-1
B-34
B-32
B-27
G-7
B-38
B-19
B-26
G-10
G-13
G-8
B-23
G-33
B-25
G-39
B-40
G-11
B-2
B-21
G-20
G-3
G-29

0% 20% 40% 60% 80% 100%

M Indef_responses Def_responses

a. Figure 3. Definite condition

(11) Distribution of responses: bilinguals
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If we consider the distribution of responses in (10) and (11), a rather
curious pattern becomes apparent: many monolingual and bilingual
children demonstrate a strong preference for either a definite or
an indefinite form, and use it across the board in both conditions.
In the most extreme case, only responses of one type are given in
both conditions. Nevertheless, the logistic mixed effects model with
“Condition” as fixed effect and “Participant” and “Stimulus” as random
effects reveals that the condition still predicts the distribution of
responses. Thus, the proportion of definite responses in the definite
condition is significantly higher than the proportion of definite responses
in the indefinite condition (f = 1.67 (SE = 0.17), z = 9.944, p = 2e-16). This
suggests that, as a group, children in our sample tend to use indefinite
forms in the nominative function, and definite forms in exophoric
references when the referent is the only member of its class in a given
setting.

Let us now summarize the results. First, Experiment 1 revealed that
both monolingual and bilingual Latvian-speaking children still struggle
with the target-like use of indefinite forms in the naming function well
after the age of three. This is surprising given the findings of the previous
experimental studies that show that the naming function is acquired very
early (Karmiloff-Smith 1979, Kupisch 2006). One possibility is that this
finding is an artifact of the procedure used here. However, no evidence
for the overuse of definite forms in the nominative function is found in
the study by Rodina & Westergaard [Rodina & Westergaard 2015 a,b],
who, as mentioned above, used a very similar experimental procedure
with Norwegian-speaking preschool children. In Norwegian, indefinite
nouns are marked by an article preceding the noun, e.g. en bil ‘a car’,
while definiteness is expressed by a suffix, e.g. bilen ‘the car’. Rodina
(personal communication) indicates that children in their sample were
essentially target-like in their use of indefinite forms. Another potential
explanation for the apparent late acquisition of a nominative function
can be a relatively low saliency of definiteness/indefiniteness marking in
Latvian as compared to the languages where the distinction is marked
by means of articles and/or nominal suffixes. Since adjectives are
significantly less frequent than nouns, it might take longer for Latvian-
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speaking children to grasp the referential function of adjective forms.
Nevertheless, both groups of children showed a significantly higher
proportion of target-like adjective forms in the nominative function than
in the exophoric function. Experiment 1 also showed that the target-like
use of adjective forms in the exophoric function is not yet mastered at
this age, which could be expected based on previous findings (Karmiloft-
Smith 1979). As expected, bilinguals scored significantly lower than
monolinguals in this condition, which indicates that the problem is lack
of exposure to Latvian.

1.4. Experiment 2

Let us now turn to the results of Experiment 2. Recall that in
Experiment 2, NPs were elicited in lead-in sentences that provided
additional cues to the definiteness/indefiniteness of the adjective. Figure
7 illustrates the mean proportion of target-like responses given in each
condition by monolinguals and bilinguals. As the plot reveals, adults
are essentially at ceiling in both conditions, with a mean proportion of
correct responses of 1 (SD = 0) in the definite condition, and a mean
proportion of correct responses of 0.99 (SD = 0.03) in the indefinite
condition. Again, for children the mean accuracy is comparatively low,
and the dispersion of individual scores around the mean is considerable.
For the monolinguals, the mean accuracy is 0.82 (SD = 0.38) in the
definite condition, and 0.68 (SD = 0.44) in the indefinite condition, while
for bilinguals it is 0.44 (SD = 0.41) in the definite condition, and 0.77
(SD = 0.23) in the indefinite condition. Just as in Experiment 1, a logistic
mixed effects model with “Group” (monolingual adults, monolingual
children, bilingual children) as a fixed effect and “Participant” and “Item”
as random effects showed that both monolinguals (p = -4.69 (SE = 1.098),
z = -4.27, p = 1.96e-05) and bilinguals (§ = -5.49 (SE = 1.126), z = -4.873,
p = 1.10e-06) perform significantly worse than the adults.
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In order to examine whether bilingual status and condition
influence performance, we ran a logistic mixed effects model that
predicted accuracy based on “Group” (monolingual vs. bilingual) and
“Condition”, while including participants and items as random effects.
The results of the model are summarized in Table 3. We can conclude
that monolinguals outperform bilinguals in the definite condition
(B =2.44 (SE = 0.64), z = 3.81, p = 0.000138), while being slightly worse
than bilinguals in the indefinite condition (although this difference is
not significant, p = 0.869). Bilinguals are significantly more target-like
in the indefinite condition (B = 1.738 (SE = 0.193), z = 9.002, p < 2e-16),
but for monolinguals the relationship between accuracy and condition
is reversed (P = -0.8088 (SE = 0.21), z= -3.842, p = 0.000122). A separate
logistic regression revealed that the cumulative exposure to Latvian
positively affects accuracy in bilinguals (p = 0.5734 (SE = 0.23), z = 2.543,
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p = 0.011), while no such relationship was found between accuracy and
chronological age (p = 0.722).

(13) Table 3. Effect of condition and bilingual status on accuracy

Groups Estimate Std. Error |z value | p value
Mon. vs. Bil. (def.) 2.44 0.64 3.81 0.000138
Mon. vs. Bil. (indef.) -0.108 0.619 -0.164 0.869
Indef. Bil. vs. Def. Bil. 1.738 0.193 9.002 < 2e-16
Indef. Mon. vs. Def. Mon. -0.8088 0.2105 -3.842 0.000122
Mon.: Indef. -2.5471 0.286 -8.908 <2e-16
(14) Table 4. Effect of age and CLoE on accuracy in bilinguals

Variables Estimate Std. Error zvalue | p value
(Intercept) -1.7808 2.2637 -0.787 0.431
CLoE 0.5734 0.2255 2.543 0.011
Age 0.1496 0.4205 0.356 0.722

Summarizing the discussion so far, we can state that both bilinguals
and monolinguals perform significantly lower than the adults even
in cases where lead-in sentences provide additional cues to the target-
appropriate form of the adjective. However, monolinguals outperform
bilinguals in the definite condition, which suggests that monolinguals
are more sensitive to the cues provided by possessives than bilinguals are.
We also found that bilingual children with larger cumulative exposure to
Latvian perform significantly better than their peers with less exposure,
while chronological age plays no role for accuracy.

We may also check whether introducing the syntactic cues to definite/
indefinite distinction in addition to the contextual ones significantly
affected accuracy in the two groups of children. For ease of reference, the
results of both experiments are repeated as Figure 8.
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A mixed effects model was fit that predicted accuracy based on design,
condition and language status (controlling for age), while allowing for
varying intercepts for participants and items. The results of the model are
shown in (16).

(16) Table 5. The results of a mixed effects model

Variables Estimate Std. Error zvalue | pvalue
Old vs. new (mon. def.) 1.4250 0.4360 3.268 0.00108
Old vs. new (bil. def.) -0.2109 0.4594 -0.459 0.646
Old vs. new (mon. indef.) 0.04 0.407 0.1 0.92
Old vs. new (bil. indef.) 0.6214 0.4447 1.397 0.1623
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The model revealed that, on average, monolinguals are significantly
more accurate in the definite condition in Experiment 2 (f = 1.4 (SE =
0.43), z = 3.268, p = 0.001) as compared to Experiment 1, which suggests
that for them the possessive noun is a cue to the form of a following
adjective (recall that only definite adjectives are grammatical in
possessive NPs in Latvian). For bilinguals, on the other hand, no such
effect is observed (p = 0.646), indicating that they are not sensitive to
this syntactic context. In the indefinite condition, on the other hand, no
group shows a significant improvement.

Summary and discussion

As expected, the analysis revealed that adult controls perform at
ceiling with respect to the use of naming and exophoric functions in both
experiments. As predicted, both monolingual and bilingual children
scored significantly lower than the adults in the definite condition,
which indicates that they still struggle with the target-appropriate use
of the definite adjectives in the exophoric function at this age. However,
contrary to our expectations, it was found that both groups of children
are not adult-like in their use of indefinite adjectives either. A possible
reason for the apparent late acquisition of the naming function of
indefinite adjectives in Latvian might be the relatively low frequency
of adjectives in the ambient language (as compared, for instance, to the
frequency of nominal articles in languages like English and French). At
the same time, both monolinguals and bilinguals were found to perform
better in the indefinite condition as compared to the definite one, which
supports our prediction that the naming function is acquired before the
exophoric one.

As predicted, we found quantitative differences between monolinguals
and bilinguals in both experiments. However, contrary to our
expectations, the statistically significant difference in performance
was only found in the definite condition, while both groups of
children scored approximately the same in the indefinite condition.
In addition, cumulative amount of exposure to Latvian turned out to
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be a reliable predictor of performance in bilinguals, when controlling
for chronological age. However, the effect was only significant in the
second experiment. As expected, no obvious qualitative differences were
observed between monolingual and bilingual participants. Performance
of both groups was characterized by a high degree of individual variation.
Many children in our sample appeared to be biased towards either the
definite or the indefinite form, which they overused across conditions.
Interestingly, neither form emerged as a clear default, which precludes
any conclusions about their relative markedness.

Turning now to the effect of syntactic cues, a significant improvement
in performance was found for monolinguals in the definite condition of
the second experiment, which indicates that they are sensitive to the fact
that only definite forms are grammatical in possessive NPs (bilingual
children, on the other hand, showed no improvement in the second
experiment). However, no significant effect of syntactic context was
found in the indefinite condition for either monolinguals or bilinguals,
meaning that children of this age are not yet sensitive to the strong
preference for indefinite forms in copular possessive constructions
characteristic of adult Latvian.

In conclusion, the results of our study suggest that while referential
functions of definite/indefinite adjective forms in Latvian are mastered
considerably later than referential functions of articles in languages like
English and French, the claim that referential functions are acquired
gradually and in a specific order is supported by our data. Bilingual
children, as a group, have more difficulties with the adult-like use of
definite/indefinite adjective forms in both referential functions studied,
although cumulative amount of exposure to Latvian positively affects
their performance. While the addition of syntactic cues improves
performance in monolinguals, the effect is limited to possessive NPs.
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PIRMSSKOLAS VECUMA BERNA
STASTITPRASMES PILNVEIDE

Perfection of Preschool Child’s Narrative Skills

ZANE ENGELE, AGRITA TAURINA

Abstract. Nowadays one of the reasons of insufficiently developed child’s narrative
skills is the tendency observed in many families — both children and adults spend a lot
of time watching TV or surfing for information in the worldwide net as well as viewing
the videos or photos instead of communication or telling about what they have seen or
heard.

While interacting with adults, children are not guided to visualise the image of
the narrated event or thing, to listen attentively to the plot of a fairy tale or verbally
characterised object.

The aim of the research is to theoretically and practically cognise the possibilities
of preschool children’s narrative skills in the pedagogical process applying the plot
pictures and picture chains.

Both theoretical research method - the analysis of scientific literature, and
the empiric method - the observation of Riga preschool educational institution
mixed group children aged 4-7 in the pedagogical process, the assessment of audio
recordings, the qualitative analysis of the facts observed are used in the paper.

The promotion of preschool children narrative skills in the pedagogical process
applying the plot pictures and picture chains is updated based on the results of
the empiric research. The experimental methodology of children grammatical and
(morpho)phonological acquirement elaborated by the project LAMBA and the project
No. NFI/R/2014/053 “Latvian Language in Monolingual and Bilingual Acquisition:
Tools, Theories and Applications” have been applied in order to wider study the
reasons of a child’s poor developed narrative skills as well as to assist in gaining
objective viewpoint about the results of the Latvian language acquirement.

Keywords: preschool child, narrative skill, pedagogical process, the native language
acquisition
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Ievads. Runas pilnveide atspogulo bérna visparéjo attistibu un spéju
veidot attiecibas ar vecakiem, skolotajiem un vienaudziem. Ar jautaju-
miem, dazadiem aicindjumiem un noradém bérns apliecina savas intere-
ses, vajadzibas, iegribas. Sie lidzekli tiek aktivi lietoti bérna komunikacija
ar pieaugusajiem, vienaudziem un sniedz informaciju par bérna intelek-
tualo un socialemocionalo attistibu.

Pédéjos gadu desmitos bérnu rotalu vide ir mainijusies, laiks, ko bérni
pavada rotalajoties, ir samazinajies. Musdienas bérna pieredze tiek veido-
ta ar plassazinas lidzekliem. Virtuala realitate aizvieto realo pasauli. Pla-
$ais informacijas klasts televizijas un modernas tehnologijas izmanto$a-
nas procesa pirmsskoléna dzivé nereti veido vidi, kura pieaugusie mazak
sarunajas ar bérnu, maz stasta, jauta un rosina atbildeét.

Pirmsskolas vecuma bérnu audzinasanas produktivitate tie$a veida ir
atkariga no skolotaja profesionalas kompetences, empatijas, vina pras-
mes adekvati uztvert un noveértét bérnu méginajumus, uzdrikstésanos un
riské$anu, pienemt un atbalstit bérnu, vienlaikus sekméjot vina labvéligas
savstarpéjas attiecibas ar vienaudziem un pieaugusajiem dazadas saskar-
smes situacijas.

Pirmsskolas vecuma bérna stastitprasmes pilnveides zina batiska ir
vecaku un pedagogu prasme saskarsmé ar bérnu sekmigi istenot komu-
nikaciju un attistit bérna valodiskas spéjas. Skolotajs ir nozimigs bérna
valodas apguves veicinatajs pirmsskolas izglitibas iestadé, un $is darbs ir
atkarigs ari no ta, kada ir pasa skolotaja valoda, vai ta ir bagata, preciza.
Ir jasaprot, ka bérna runa attistas ari atdarinasanas procesa. Atdarinot
pieauguso, bérns apgust runas kultiras paraugus, vin$ parpem valodas
izteiksmes lidzeklus, runas tempu, balss emocionalo nokrasu.

Tiesi tapéc vecaku un skolotaju loma bérnu valodas un komunikativas
attistibas zina, tapat ka citas bérnu audzinasanas jomas, ir loti batiska.
Lai bérns apgiitu prasmi runat un sazinaties, vinam nepiecieSams pozi-
tivs, sekmigs piemeérs.

Skolotaji un vecaki ir vieni no galvenajiem, kas var uzlabot bérnu spé-
ju risinat problémjautajumus. Vini demonstré bérniem, ka visveiksmi-
gak atrisinat problémas un ka uz tam reageét. Pilnvértiga valodas apguve
ir pamats bérnam aktivai pasaules izzinasanai. Bérna runu ietekmé vide,
kura vins uzturas, ari vecaku un skolotaju valoda un izturésanas.
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Peétijuma merkis: teorétiski un praktiski izzinat pirmsskolas vecuma
bérnu stastitprasmes sekmé$anu pedagogiskaja procesa, lietojot sizeta
attélus un to sérijas. Lai plasak izzinatu bérna maz attistitas stastitpras-
mes iemeslus, ka ari palidzétu rast objektivu viedokli par latviesu valodas
apguves rezultatiem, tika lietotas projekta Nr. NFI/R/2014/053 ,Latviesu
valodas monolingvala un bilingvala apguve: riki, teorijas un lietojums”
(LAMBA) izstradatas bérnu gramatiskas un (morfo)fonologiskas apguves
eksperimentalas metodikas.

Pétijuma metodes: Pétijjuma teorétiskas pétniecibas metode - zinat-
niskas literatairas analize — un empiriska metode — Rigas pirmsskolas iz-
glitibas iestades jaukta vecuma grupas (4;0 -7;0) bérnu novéros$ana peda-
gogiskaja procesa, novéroto faktu kvalitativa analize.

Pieauguso un bérna saskarsmes raksturojums
dzimtas valodas apguves konteksta

Pieaugu$o un bérnu komunikacija ipasa loma ir jautajumiem. Ir ie-
teicams uzdot produktivus jautajumus, kas sekmé bérna komunikativo
kompetenci - valodas sistémas, leksikas pilnveidi un komunikativo pras-
mju apguvi.

Produktivi un rosinosi jautajumi aicina bérnu domat vai darit, tie ak-
tivizé partneri, pauZz interesi par savu stavokli, ierosina sarunu biedru
apdomat savas atbildes, bérns jatas brivaks, jo pats var izvéléties, kadus
faktus, idejas, informacijas pieaugusajam sniegt (Dzintere, Stangaine,
Augstkalne 2014: 133; Figers 2005).

Skolotaja prasme Istenot runas attistibas uzdevumus dazadas dienas
darbibas bérnam ir loti svariga un nozimiga pieredze. Tiesi tapéc saruna
ar bérnu ir batiska vienmér, un ir ieteicams labi saredzét tas situacijas,
kuras iespéjams istenot runas attistibas uzdevumus.

Zenta Anspoka skaidro, ka musdienu bérniem loti svarigi, lai ari valo-
das maci$anas process butu tikpat dinamisks ka dzive, lai valodas teksts
papildina un precizé to pieredzi, kas ieguta kustigas vai statiskas vizualas
informacijas veida, lai pasi bérni var piedalities macibu uzdevumu izvir-
zi$ana, lémumu pienemsana, lai runasana ir nevis maksliga, bet dabiska,
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lai sadarbibas vide starp skolotaju un bérniem ir tada, kura nav bailu ru-
nat, lai ir savstarpéja uzticésanas, brivas un vienlidzigas izpausmes iespé-
jas, lai bérns saprot, ka netiek $kirots péc ta, kads ir vina visparéjas attis-
tibas vai valodas attistibas limenis (Anspoka 2013: 11).

Liela nozime valodas apguvé un runas attistiba ir pirmsskolas pos-
mam, $aja vecuma galvenokart tas ir dialogs un monologs, kura attistas
ne tikai bérna runa, prasme uzdot jautajumus, bet ari prasme izsacit at-
bilstodu domu atbilstosa vieta un laika.

Prasme jautat un atbildét, ievérot dialogrunas kultiru nodrosina cil-
vékam dzives laika daudz jaunu iespéju, ta ir prasme, kura masdienu sa-
biedribas konteksta ir arkartigi nozimiga. Dialogs ir mutvardu runas pati
dabiskaka forma. Ta ir runa, kas sastav no replikam, reakciju virkném.
Runas situacija ir ta, kura adresats (runatajs, rakstitajs) un adresants (uz-
tveréjs, lasitajs) savstarpéji sazinas (Anspoka 2008: 309; Plaveniece, Skus-
kovnika 2002).

Lingvodidaktikas terminu, valodniecibas pamatterminu un logopédi-
jas terminu skaidrojosaja vardnica dialoga forma veidota saruna definé-
ta ka dialogruna, kam raksturigi isi izteikumi, vienkarsa nepilna sastava
teikumu dazadiba, atkapes no normativajam, sintaktiskajam konstrukci-
jam, plass neverbalo lidzek]u lietojums, runas situacijai atbilsto$a valodas
lidzeklu izvéle un specifiska runas uzvediba (LTSV 2011: 25; Lise, Milti-
na, Tabele 2012: 75; VPSV 2007: 90).

Savukart monologs ir vienas personas runa, ko veido saméra apjomigs
noteiktas kompozicijas teksts, uz kuru sarunas dalibnieki ipasi negaida
tas biedra vardisku reakciju.

Monologa forma veidotu runu sauc par monologrunu, kam raksturi-
ga cen$anas pladi izvérst noteiktas tematikas stastijumu gramatiski no-
formétas konstrukcijas ar iestarpinajumiem, siZetiskas linijas atkapém
(Lase, Miltina, Tabele 2012: 196; VPSV 2007: 238).
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Stastitprasmes attistibas likumsakaribas
un vértésanas kritériji

Velta Rake-Dravina ir pirma, kas aizsakusi latvieSu bérnu valodas pé-
tjumus. Vina uzsver, ka zinatnu nozarés, kam sakars ar cilvéka psihi,
ir vél daudz nezinamu faktu. V. Rike-Dravina skaidro, ka ar cilvékbér-
na iedzimtajam potencialajam spéjam un smadzenu parveido$anos péc-
dzemdibu perioda saistas ari jautajums par optimalo vecumu vai kritisko
punktu, 1idz kuram bérns var viegli iemacities apkartnes valodu. Jopro-
jam nav viennozimigas atbildes uz jautajumu, vai to, kas nokavéts pir-
majos trijos etros gados, vélak var pilnigi kompensét. Arvien vairak ne
tikai valodnieki, bet ari psihologi un sociologi uzskata mazbérnu gadus
par visnozimigako posmu personibas izveidei un visam talakam miazam
(Rake-Dravina 2017: 61). Valodas apguve ir ciesi saistita ar personibas
intelektualo, socialemocionalo un fizisko attistibu. Tapéc pedagogi, kuri
isteno kompetences pieeja balstitu izglitibu un ir ieintereséti virzit bérna
izaugsmi pirmsskolas izglitibas iestadé, veic nozimigu darbu bérna stas-
titprasmes pilnveides sekmésanai.

Dace Markus akcenté, ka pieaugusajiem ir tik daudz iespéju palidzét
bagatinat bérna valodu, macot vérot apkartni, sarunajoties ar vinu, lasot
skali, stastot un tadéjadi veicinot bérna vélésanos izzinat apkartéjo pa-
sauli, iedvesmojot vinu dalities savos pardzivojumos ar citu cilvéku, ra-
dinot nekautréties no emocionalitates izteikumos, skaidrojot vardu tiesas
un parnestas nozimes, to nianses, dzejas, folkloras un novada runatas
valodas specifiku (Markus 2003: 77). Jautajums ir par to, ka tiek isteno-
ta saskarsme gimené un pirmsskola, lai sekmétu 4-7 gadus vecu latvie-
$u bérnu sasniegumus stastijumu veido$ana, kas ietekmé stastitprasmes
pilnveidi? V. Rake-Dravina skaidro, ka baltu valodas tiek raksturotas ka
konservativas, kas ilgos gadu simtenos maz mainijusas savu skanu sasta-
vu, un parasti to skaidro ar pienémumu, ka baltu tautas nav parak talu
celojusas no kadreizéjas indoeiropie$u kopdzimtenes. Vina norada, ka
viens no iemesliem varétu but ari noturiga paraza uzticét bérna audzi-
nasanu pirmajos miza gados vecakajai paaudzei, kas palidzéja saglabat
senas tradicionalas formas ari valoda (Rike-Dravina 2017: 62). Diemzél
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musdienu gimenu pieredze ir saistita ar aizvien lielaku radinieku attali-
nasanos un paaudzu saiknes mazinasanos, kas rada apgratinajumu sa-
darbibas nodrosinasanai ar mazbérniem un tradiciju saglabasanai.

Pedagogi un zinatnieki valodas pétnieciba norada, ka runas attistiba
intensivi norit agras bérnibas posma, tomér monologrunas pamatvei-
dus - atstastljumu un stastijumu - bérni spéjigi apgut vidéja un vecakaja
pirmsskolas posma, kad runa tiek vairak apzinata un izpauzas ka apzinas
forma (Kanepéja 2012; Markus 2003).

Valoda ir neatnemama cilvéka dzives sastavdala, jo ar tas palidzibu cil-
veks sniedz talak informaciju, savu pieredzi, ka ari uzzina daudz jaunas
informacijas, pilnveido savu redzéjumu. Viens no informacijas nodosanas
veidiem ir runasana, kas sevi ietver stastiSanu un atstastiS$anu dialogu un
monologu veida. Jau pirmsskolas posma ir vélams pievérst uzmanibu lo-
giskai, secigai domu izklasta veido$anai, saistitas runas attistiSanai. Tiesi
saistitas runas veido$ana, saturiski sakartota, logiska un organizéta runa
atklajas bérnu runas un intelektualas attistibas kopsakaribas. Lai varétu
pastastit, ir skaidri jaiedomajas stasta objekts (priekSmets, notikums), ja-
prot analizét, atlasit galvenas ipasibas un pazimes, noteikt dazadas (célonu,
seku, laika) sakaribas starp priek§metiem un paradibam. Vélams ir atrast
piemérotakos vardus, veidot vienkarsus paplasinatus un saliktus teikumus,
izmantojot dazadus teikumu un teikuma dalu saistis$anas lidzeklus. Saisti-
tas runas attistiba atklajas runas un estétiska aspekta mijiedarbiba. Saistits
izteikums atklaj, cik liela méra bérns ir apguvis dzimtas valodas bagatibu,
tas gramatisko uzbuvi, tas vienlaicigi atspogulo ari bérna garigas, estétis-
kas, emocionalas attistibas limeni (Rike-Dravina 1992).

Marina Aleksejeva un Valentina Jasina skaidro, ka atstastijums ir li-
terara teksta apzinata parstastiSana. Ta ir sarezgita darbiba, kura akti-
vi darbojas bérna domasana, atmina un iztéle. Lai apgttu atstastiSanas
prasmi, ir jaapgust prasme klausities priekslasijumu, iegaumét teksta
secibu, uztvert ta saturu, autora teksta izklastu un péc tam meéginat ie-
gauméto atstastit. Ka uzskata ,Dzimtas valodas apguves un pirmsskolas
vecuma bérnu runas attistibas metodikas” autores, atstastiSana sekmeé
bérna prasmi izteiksmigi runat (Anexceesa, Smmna 2000).

Vasilijs Konovalovs un Svetlana Konovalova norada, ka stastijjuma vei-
dosana ir sarezgitaka neka literara darba atstastiS$ana, jo bérnam pasam
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jarada jauns izvérsts teksts ar noteiktu saturu - tas var bat apraksts, vésti-
jums, parspriedums vai jaukta tipa teksts. Bérni var stastit par to, ko redz,
dzird, vai ari par ieprieks piedzivoto, ka ari fantazét, iztéloties, sacerot ra-
dosus stastus (Konosanenko, Konosanenko 2003).

Pedagoge Ruta Kanepéja ir izdalijusi Cetrus stastijuma veidus (sk. 1. att.).

Stasts par attélu

Apraksts ka stastijjuma veids

Pieredzes stasti

Radosie stasti

1. attéls. Stastijuma veidi (Kanepéja 2012: 148-150)
Figure 1. The ways of narrative

Lai gan 1. attéla satura autore R. Kanepéja ir centusies izveidot ieda-
lijumu par pirmsskolas vecuma bérniem raksturigajiem stastijuma vei-
diem, tomér vélams tos nosaukt par stastijuma veidiem, nevis stasta
veidiem.

Sarmite Tubele un Irina Cupere uzsver, ka, lai attistitu stastitprasmi,
ir nepiecie$ams nodro$inat bérniem attistosu vidi, plasu runas praksi un
atbalstu katra bérna radoSumam. Pirmsskolas vecuma bérniem jaapgust
dazadi stastitprasmes veidi: atstastjjums, stastijums un stastijums ar ra-
dosas darbibas elementiem, kas veicina bérna saistitas runas attistibu.
Stastitprasmei jabut labi attistitai, jo ta ir nepiecies$ama, lai istenotu ver-
balo saskarsmi (Ttbele, Cupere 2013: 251).

I. Cupere ir izveidojusi stastitprasmes limenus bérniem ar valodas sis-
témas nepietiekamu attistibu. Kopuma tiek izdaliti pieci limeni: 1. lime-
nis — bérns saistito runu neparvalda (ir loti zems stastitprasmes limenis);
2. limenis - stastijums tiek veidots ar uzvedino$o jautajumu palidzibu.
Izteicienu secigums ir ievérojami traucéts. Pétnieks atzimé teksta da-
las izlaidumus, jédzieniskas kladas. Ir izteikuma seciguma traucéjumi.
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Pétnieks atzimé lietoto valodas lidzeklu nabadzibu un vienveidigumu;
3. limenis - bérns izmanto atkartotus uzvedino$os jautajumus. Pétnieks
atzimé atseviSku darbibas momentu vai vesela fragmenta izlaidumus,
vairakkartigus izteikuma saistibas traucéjumus, atsevisku jédzienu neat-
bilstibu; 4. limenis - stastijums tiek izveidots ar pieaugusa palidzibu (uz-
vedino$i jautajumi, pamudinajumi). Bérns pilnigi izstasta teksta saturu.
Pétnieks atzimé atsevis$kus saistita teksta reproducésanas traucéjumus,
nav makslinieciski stilistisku elementu, atsevi$ki teikuma struktaras
traucéjumi; 5. limenis — bérnam ir attistita saistita runa (laba stastitpras-
me). Stastijums ir veidots patstavigi, atstastita teksta saturs ir atveidots
pilniba, tiek ievérots stastjjuma logiskums un secigums. Izmantojamie
valodas lidzekli ir daudzveidigi, saistiti ar teksta saturu. Tiek ievérotas
dzimtas valodas gramatikas normas (Cupere 2015: 71). Vértéjot limenu
raksturojumu, ir jaatzist, ka liela uzmaniba ir veltita stastitprasmes ap-
gratinajumu, valodas apguves problému detalizétam skaidrojumam.

Savukart Antra Randoha un Agrita Taurina, analizéjot stastitprasmi,
izmanto tris kritérijus - runas saturigums, logiska skaidriba, stastijuma
secigums. Vinas skaidro, ka stastijumi par ziméjuma saturu ir apjoma
zina nelieli, dominé vienkarsi paplasinati un nepaplasinati teikumi, visas
piedavatajas situacijas bérni demonstré ieinteresétibu, ka ari stastijumi
par ziméjuma saturu ir veidoti patstavigi. Varam konstatét, ka bérni zi-
meéjuma tie$am ienes savas dzives aktualitates, ilgas, viedokli par pagat-
nes pieredzi. Stastos ir konstatéjama bérna darbibas dinamika, aktivitate,
pieredzes vértésana. Katrs bérns ir neatkartojams, individualitate. Vis-
svarigaka ir bérna aktivitate, vina tiek§anas péc radosajiem mekléjumiem
un pieaugusa iecietiga, smalkjitiga attieksme pret bérna iesakto darbibu,
ka ari atsauciba uzklausit bérna stastijumu par ziméjuma saturu (Ran-
doha, Taurina 2014:145).

Balstoties uz teorétiskajam atzinam, Zane Engele un Agrita Taurina ir
izstradajusas $adus empiriska pétijuma vértésanas kritérijus un raditajus
(sk. 1. tabulu).
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1. tabula. Bérnu stastitprasmes vértésanas kritériji
Table 1. The assessment criteria of children’s narrative skills
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Limeni

Kriteériji Zems Videjs Augsts
1. Prasme Netiek iegauméta Notikumu seciba Notikumu seciba
secigi atstastit | notikumu seciba, ta | tiek ievérota daléji, tiek ievérota, uztver
literaro darbu | sastav no atseviskiem | atstastijums tiek teksta galveno

teksta fragmentiem. |veidots, balstoties uz | domu, patstavigi

skolotajas izvirzitajiem | tiek veidots
jautajumiem. atstastijums.

2. Prasme Neveidojas vienots, | Stastijums neaptver Stastijuma tiek
ievérot secigs stastijums, pilnigi visus attélotos | aptverti visi attéli, to
stastijuma netiek uztverta elementus. Stastijums | elementi. Patstavigi,
logiku saikne starp attéla | virzits uz skolotajas logiski tiek veidots
(sérijveida redzamajiem jautajumiem. stastijums, ievérojot
atteli) elementiem. notikumu secibu.
3. Prasme Tiek lietoti vienkarsi | Tiek lietoti vienkarsi | Tiek lietoti
veidot nepaplasinati paplasinati teikumi, gramatiski pareizi
gramatiski teikumi, atseviski neliels vardu krajums. | teikumi, plass vardu
precizus vardi, vardu krajums.
teikumus savienojumi,

nepietiekams vardu

krajums.
4. Skanu Vairakas skanas vai | Vienu skanu vai vienu | Preciza skanu
izruna vardos |vairaku skanu grupas | skanu grupu artikulé | izruna.

artikulé nepareizi. nepareizi.

Empiriskais pétijums par bérna stastitprasmes
pieredzi pirmsskola

Ruta Kanepéja skaidro, ka, lai stastiS$anas un atstastiSanas procesu pa-
daritu aizraujosaku, ieteicams pedagogiskaja procesa izmantot dazadus
uzskates lidzeklus:

o Sizetu sériju kartites. Atstastot literaro darbu, tas saliek pareiza se-
ciba, péc satura izklasta un notikumu secibas. Lai veicinatu izpratni
par literaro darbu, bérniem tiek uzdoti jautajumi par pasakas téliem,
notikumiem.
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o Nakamaja literara darba stastiSanas reizé bérni pasi saliek sizeta sériju
kartites pareiza seciba un censas atstastit pasaku.

« Skolotaja, vienlaicigi, stastot literaro darbu un radot literara darba te-
lus, iepazistina bérnus ar secigu notikumu izklastu (Kanepéja 2012).

Nemot véra uzskates lidzek]u lieto$anas nepiecieSamibu, pedagogis-
kaja darba stastitprasmes sekmésanas aspekta tika atlasiti sizeta attéli un
to sérijas. Saja raksta analizésim bérnu prasmi atstastit V. Sutejeva pasa-
ku ,,Zem sénites”, aplikojot sizeta attélu. Pedagogiskaja procesa bérniem
tika piedavati ari sérijveida attéli par darbiem darza dazados gadalaikos.

Izmantojot empiriska pétijuma vértésanas kritérijus un raditajus, tika
veikta bérnu stastitprasmes audio ierakstu analize un iegutie rezultati
transkribéti (sk. 2. tabulu).

Lai precizak izzinatu bérnu gratibas stastijumu veidosana, tika izver-
téta bérna prasme izrunat visas latviesu valodas skanas. Pétnieks lietoja
projekta Nr. NFI/R/2014/053 ,Latvie$u valodas monolingvala un biling-
vala apguve: riki, teorijas un lietojums” LAMBA fonétikas metodiku, ie-
guva audio ierakstus, tos transkribéja un noteica latviesu valodas skanu
izrunas gritibas, kas ietekmeé bérna prasmi veidot stastijumu. Lai varétu
analitiski vértét skanu izrunu, tika izzinata bérna prasme izrunat skanu
varda dazadas pozicijas un lidzskanu savienojumos. Pétijjuma tika kon-
statéta bérnu nepietickama ieinteresétiba lietot ipasibas vardus, lidz ar
to ari attélos redzamas situacijas $aja aspekta netika pietiekami precizi
raksturotas. Lai sekmétu bérnu ieinteresétibu un prasmi plasak stasti-
jumos lietot Ipasibas vardus, pedagogs noléma praksé lietot projekta Nr.
NFI/R/2014/053 ,Latviesu valodas monolingvala un bilingvala apgu-
ve: riki, teorijas un lietojums” LAMBA izstradato bérnu gramatiskas un
(morfo)fonologiskas apguves eksperimentalo metodiku. Ta tika sekmé-
ta bérnu prasme ipasibas vardu saskano$anai dzimté, skaitli, locjjuma,
prasme lietot noteikto un nenoteikto ipasibas varda galotni, kas savukart
nodrosinaja iespéju mainit bérna poziciju, ieinteresét bérnu precizak rak-
sturot attéla atveidoto pieredzi (sk. 2. tabulu).
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2. tabula. Audio ierakstu rezultati
Table 2. The results of audio recordings

Bérna
vards/
vecums

Stastijuma

. Bérna stastijums
veids

Sakas lietus, ja. Tad atnaca skudina, vina teica: ,Ku man pa-
slépties? Ja? Tad vina atada séniti: ,Zem lietus Seit aizie$u,
ja?” Skolotaja: Kas notika talak? Bet tad tu pienaca tauenis, ja?
Vins teica: ,lelaidiet mani, es esmu izmicis!” Skudina teica:
»Bet tev nepietiks vietas” Tad tauenis teica: ,,Ladzu, ielaidiet!”
Tad skudina atlava. Ja? Tad tu naca pelite: ,,Es esu izmicis, nu
ielaidiet mani!” Skudina teica: ,,Bet mums te visiem nepie-
tiks vietas!” Tad naca zvibulis. Vins$ teica: ,Ielaid, es esu viss
Katrina | Stastijums | izmicis!” Skudina vinu ielaida. Péc tam éé gaja zakitis. Vins
(6;6) ar rados$iem | teica: ,lelaidiet mani, man dzenas pakal lapsa” Skolotdja: ,, Ko
elementiem | darija skudra?’ Skudina atlava zakim paslépties. Un tad jau
atnaca lapsa. Vina teica: ,Vai Jas nemanijat te zakiti?” ,Ng,
més nemanjjam.” Un tad lapsa teica: ,Vai vina paslépés aiz
sénites?” Vini teica: ,Né, més nemanijam, vina nav te paslé-
pusies.” Tad lapsa noputas un aizgaja. Tad beidzas lietus. Né.
Tad vini visi teica: ,,Ka mums te visiem pietika vietas?” Tad
beidzas lietus un vini & un tad pienaca vade un sméjas éé
visa balsi. Skolotdja: ,Kapéc visi sméjas?” Vini sméjas, jo vini
nezinaja, ka vini ielida, kad sénite izauga.

Reiz pa meZu bija skudla. Saka lit lietus. Ielaudzija séni.
Skudla paslépés zem sénites. Skolotdja: ,, Kas notika talak?”
Tad pielidoja taulenis. Plasjja: ,,Palaidiet mani sausuma!”
Skudla teica: ,,Te, ta¢u nav vietas.” Tad vini ielaida. Tad naca
pelite un jautaja: ,,Ielaidiet mani ali iek§a!” ,,Bet $eit nav vie-
tas” Lietus saka vél spécigak lit. Tad lidoja putnin$ un vins

Stastijums | teica: ,,Ielaidiet mani ali iek§a!” Atbildéja, ka nav vietas. Sko-
ar radosiem | lotdja: ,,Kas atbildéja, ka nav vietas zem sénites?” Bet ielaida.
elementiem | Tad leca zakis un vins teica: ,lelaidiet mani iek$a.” Skolotaja:
»No ka muka zakis?” No lapsas. Tad vinu ielaida ieksa. Lap-
sa plasa: ,Jas esat ledzé&jusi zaki?” Vini atbildéja, ka zakis
$eit nav, jo Seit nav vietas. Lapsa aizmuka plojam. Skolotdja:
»Kas notika talak, kad lapsa aizmuka projam?” Tad vini iz-
lida ala. Skolotaja: ,Kas lietus laika ari séniti bija noticis?”
Palika slapja. Skolotaja: ,, Lietus laika sénite izauga un visiem
dzivniekiem zem tas bija vieta kur patverties.”

Karlis
(455)
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Bérna -
_ Stastijuma _ -
vards/ veids Bérna stastijums
vecums
Vija vietus, naca skudra. Tad vidoja putnin$ un ieraudzija
Stastijums | séniti. Tur nebija vietas. Skolotdja: ,,Ko darija putnins?” Pa-
Santa ) ) Yy hja putniy
(5:3) ar radoiem | svépés zem sénites. Tad zaclis skréja. Skolotaja: ,,No ka zakis
’ elementiem | muka?” Eé no lapsas. Tad spidéja sauve un atnaca varde.
Skolotaja: ,,Kas notika ar séni lietus laika?” Séne aug vieta.
- Skolotaja: ,Paskaties, lidzu, attélus un pastasti, ko bérni
_ Stastijums BTy s _ n 1o
Elina _ dara!” Pimaja vini iebe séklas bediteés, lai izaugtu pukes. Te
par attéla . . . - . LT
(652) saturu vini aplaista augus, lai izaugtu kaposti. Tad vini izauj kapos-
tus un ved uz majam, lai éstu.
Skolotaja: ,Paskaties, Indzu, attelus un pastasti, ko bérni
- Stastijums | dara!” Béni kaut ko lok. Vini audzé pukites. Te vini audzi-
Janis ) ’ pus ;
(5 5) par attéla | na tas pukites. Skolotdja: ,, Ko dara meitene?” Meitene lok
’ saturu zemg, lai puisis valétu nolaistit, lai izaugtu. Skolotdja: ,Ko
dara puisis?” Te puisis glib savakt kapostus.
Skolotaja: ,Paskaties, Indzu, attélus un pastasti, ko bérni
dara!” Te bérni rok zemi. Skolotdja: ,, Kapéc vini rok zemi?”
Lai iesétu kapostus bedrités. Skolotaja: ,, Kura gadalaika bér-
- ni séj kapostus?” Pavasarl. Skolotaja: ,,Kapéc tu ta doma?”
. Stastijums o . . o .
Vita ar attéla Tapéc, ka es redzu, pucites un putninus, tas nozimé, ka ir
(6; 8) P pavasaris. Te vini aplej augus, lai $eit izaugtu kaposti un
saturu - - - e 10w =
pucites. Skolotdja: ,Kura gadalaika tas notiek?” Vasara, jo
tapéc, ka te ir lielas puces, saule, un te ir at$¢iriba, te nav
saules, te ir putni. Tad vini panem kapostus un liek. Tas ir
rudens.
Stastiiums Skolotaja: ,,Paskaties, lidzu, attélus un pastasti, ko beér-
Marks jur ni dara!l” Stada puces. Skolotaja: ,Kura gadalaika stada
par attéla > 7 _ . . . . -
(5:2) pukes?” Eé vasara. Te vini aplaista puces un te vini rok ka-
saturu . . 15 » s
postus. Skolotaja: ,, Kur vini vedis kapostus?” Uz majam.
Ta ir taule. Skolotaja: ,,Ko ar to var darit?” Spélét. Skolotaja:
Gita Apraksts ka | , Paradi, ka var spélét tauri!” Sita (pus tauré gaisu). Skolotdja:
(5:2) stastijuma | ,Kada tai ir krasa?” Dzeltena. Skolotdja: ,Kadas vel krasas
’ veids Tu redzi?” Te vél il &é salkana, zila un gaisi zala. Skolotdja:

»Kada taurei ir forma?” Gala, nu tada (rada uz tauri).
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Bérna -
_ Stastijuma _ -
vards/ . Bérna stastijums
veids
vecums
Aa, ta ir taure. Mana mamma mak pust tauri. Es pamégi-
. Apraksts ka | nasu ari (puas tauri). Skolotaja: ,Vai Tev majas ir tada pati
Adrians - > N2 pm o il L _ g
(6:6) stastijuma | taure?” Ng, ta ir lielaka, spidigaka. Skolotaja: ,Kada krasa
’ veids ir §7 taure?” Dzeltena, te ir sarkanas, zilas un zalas podzinas,
$ita ir spélu taure, nav ista.
_ | Tas ir abols. Man darSo aboli. Skolotaja: ,Kada krasa ir
Bruno | Aprakstska | N _ . _ . »
oo abols?” Sartana. Skolotaja: ,,Kada forma ir abolam?” Apala,
(5;4) stastljuma - _. . .. _ o
veids ovahda._Skolota]a: ,Vai Tu zini, kura gadalaika aboli nogata-
vojas?” Eé vasara?
Oskars | Apraksts ka | Tas ir kaposts. Skolotaja: ,Kada krasa ir kaposts?” Zaja. Sko-
(5:2) stastijuma | lotdja: ,Kada kapostam ir forma?” Apaja, vins ir liels. Skolo-
veids taja: ,Vai Tev garso kaposti?” N&, vini ir negarsigi.
Kaposts. Skolotaja: ,,Vai Tev garso kaposti? Ja, mamma taisa
) Apraksts ka p_. ota)a: »Var 26V &6 P - } - )
Artars - sautéjumu, bérnudarza ari taisa. Skolotaja: ,,Kada forma ir
stastijuma _ » . iy =
(5;9) veids kapostam?” Apala, te ir lapas, zalas gaisi. Skolotaja: , Kur aug
kaposti?” Zemé stada mazus, tad izaug lieli.

Lai izvértétu un raksturotu bérnu stastitprasmes limenus, tika veikts
rezultatu apkopojums atbilstosi izstradatajiem kritérijiem (sk. 2. att.).

Prasme secigi atstastit literaro darbu

Prasme veidot gramatiski precizus teikumus

Prasme ievérot stastijuma logiku

Skanu izruna vardos

M Augsts Viduvéjs W Zems

2. attéls. Bérnu stastitprasmes limenu apkopojums
Figure 2. The levels of children’s narrative skills

Izvértéjot iegutos rezultatus péc izstradatajiem kritéjiem, var secinat,
ka visaugstak noveértéta prasme ir secigi atstastit literaro darbu, viduvéjs
limenis ir 5 bérniem - tiek ievérota notikumu seciba, tomér atstastijums
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tiek veidots, balstoties uz skolotajas jautajumiem. 6 bérni ir sasniegusi
augstu limeni, atstastot pasaku, tiek ievérota darbibu seciba un atstasti-
jums tiek veidots patstavigi. Pietiekami augsta ir ari prasme ievérot stas-
tijuma logiku, viduvéji to isteno 3 bérni, stastijums neaptver pilnigi visus
attélotos elementus, augstu limeni $aja kritérija sasniegusi 8 bérni - stas-
tijums tiek veidots patstavigi, logiski, ievérojot notikumu secibu. Pras-
me veidot gramatiski precizus teikumus ir viszemak noveértétais kritérijs,
5 bérniem ir zems limenis, tiek lietoti vienkarsi nepaplasinati teikumi, uz
jautajumiem tiek atbildéts ar vienu vardu, 6 bérniem ir viduvéjs limenis -
tiek lietoti vienkar$i paplasinati teikumi, tomér vérojams neliels vardu
krajums, kas mazina iespéju izteikties. Pétijuma iesaistitajiem bérniem
vérojami skanu izrunas traucéjumi, 10 bérniem ir fonétiski fonematis-
kie traucéjumi, kas izpauzas ka substitiicija. Santa un Bruno aizstaj divus
lidzskanus: Santa — skanu / aizstaj ar skanu v, skanu k aizstaj ar skanu ¢
Bruno skanu k aizstaj ar skanu ¢, skanu g aizstaj ar skanu d. Vél 8 beér-
ni aizstaj vienu skanu, bet 2 bérniem konstatéjama visu skanu preciza
izruna.

Secinajumi

Atsaucoties uz pieaugusa precizéjosajiem jautajumiem, dazadiem aici-
najumiem, ieteikumiem, bérns veiksmigak raksturo novérojumus, klast
vérigaks un precizak atdarina pieauguso lietotos izteicienus, patstavigi
veido stastijumu.

Dazadu veidu attélu izmanto$ana siZeta stastijuma un atstastiSanas
sekmésanai nodrosina iespéju precizak atveidot informaciju, sekmé bér-
na ieinteresétibu monologruna.

Lai izzinatu 4-7 gadus vecu bérnu stastitprasmi, lietoti Cetri kritéri-
ji: prasme secigi atstastit literaro darbu, prasme ievérot stastijuma logi-
ku, prasme veidot gramatiski precizus teikumus un skanu izruna vardos.
Atbilstigi izvirzitajiem kritérijiem tika noteikts stastitprasmes limenis un
analizéti rezultati.

Var secinat, ka visaugstak novértéta prasme ir secigi atstastit litera-
ro darbu, pietieckami augsta ir ari prasme ieverot stastijuma logiku, bet
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prasme veidot gramatiski precizus teikumus ir viszemak noveértétais kri-
térijs. Pétijuma iesaistitajiem bérniem ir ari skanu izrunas neprecizitates.

Lai iegatu precizu informaciju par skanu izrunu un ipasibas vardu lie-
toSanu, pétijjuma tika izmantota projekta Nr. NFI/R/2014/053 ,Latviesu
valodas monolingvala un bilingvala apguve: riki, teorijas un lietojums”
LAMBA izstradatas bérnu gramatiskas un (morfo)fonologiskas apguves
eksperimentalas metodikas.

Summary

It is advisable to apply various teaching aids in the pedagogical process in order
to accomplish the narrative and retelling process more captivating. The plot pictures
and picture chains application for the promotion of a child’s narrative and retelling
skills are evaluated in this article.

The adults’ skills to excite curiosity in the communication with a child, to specify
questions, provide different offers and suggestions assist to characterise a child’s
observations more precisely, to become more attentive as well as to more successfully
imitate the adults’ expressions and to form a narration more independently.

The aim of the research: to theoretically and practically cognise the possibilities
of preschool children’s narrative skills in the pedagogical process applying the
plot pictures and picture chains. The experimental methodology of children
grammatical and (morpho)phonological acquirement elaborated by the project
No. NFI/R/2014/053 Latvian Language in Monolingual and Bilingual Acquisition:
Tools, Theories and Applications in general have been applied in order to wider study
the reasons of a child’s poor developed narrative skills as well as to assist in gaining
objective viewpoint about the results of the Latvian language acquirement.

The research methods: Both theoretical research method - the analysis of
scientific literature, and the empiric method - the observation of Riga preschool
educational institution mixed group children (aged 4;0-7;0) in the pedagogical
process, the assessment of audio recordings, the qualitative analysis of the facts
observed are used in the paper.

The teacher and child’s cooperation in viewing the pictures and the
implementation of narrative skills have been evaluated. Four criteria and adequate
three level characteristics were developed in order to clarify a child’s skills to
narrate.

It was concluded that teachers were provided with the possibility to analytically
assess the sound pronunciation difficulties, to cognise a child’s skills to precisely
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pronounce the existant sounds in different positions of the word and consonant
clusters while applying the experimental methodology of children grammatical and
(morpho)phonological acquirement elaborated by the project No. NFI/R/2014/053
Latvian Language in Monolingual and Bilingual Acquisition: Tools, Theories and
Applications.

The coordination of the adjectives in gender, singular or plural and case, the skill
to inclusively apply the adjectives with the definite or indefinite endings provide
the possibility to more precisely comprehend a child’s interest or its insufficiency to
accurately characterise the objects in the picture as well as to listen attentively to a
teacher’s instructions and comply with them.
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DIGITALA TEHNOLOGIJA UN BERNA
VALODAS ATTISTIBA

Digital Technologies and Child’'s Speech Development

TIJA ZIRINA

Abstract. Children’s language reflects each individual’s interaction with
environment, it demonstrates children’s experience, characterises comprehension of
the ongoing processes as well as indicates the current processes in the contemporary
society. A child’s language development is affected by the interrelation both with
parents and peers. However, our century provides another important devices which
affect children’s language development and have integrally become a daily part
of children’s life - they are a variety of digital technologies, such as touch-screen
telephones, Ipads, laptops and others.

Children’s vocabulary is influenced by their language experience. The more
an adult communicates with a child, the faster a child acquires new words and
supplements vocabulary. This condition should be observed in the process of activities
with digital technologies. Technologies can be either a child’s developing or obstructive
factor depending on their application. It should be taken into account that they have
to learn to agree with them as well as digital technologies must not interfere with the
development of a child either emotionally, or physically or socially.

Though nowadays children face digital technologies already at preschool age,
parents have to reconsider the way children operate them, taking into consideration
both technology content and their duration use.

Although the speech development is particularly impetuous at preschool age, it
cannot be denied that digital technologies essentially affect the communication at
primary school and teen age. At this age, digital technologies are significant resources
in the process of communication since they are energetically used both sending
messages and writing reports as well as the popular application Whatsapp. The
mentioned technologies impact on students and teenagers’ written communication.

Keywords: digital technologies, children’s speech, communication
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Ievads. Bérnu valoda atspogulo katra individa mijiedarbibu ar apkar-
téjo vidi, ta parada bérna pieredzi, raksturo izpratni par apkartné notie-
ko$o, ka ari ir lieciba dazadiem sabiedriba aktualiem procesiem. Bérna
valodas attistibu ietekmé gan saskarsme ar vecakiem, gan ari ar vienau-
dziem. Tomér masu gadsimts piedava vél vienu Joti svarigu lidzekli, kurs
ietekmé bérnu valodas attistibu un neatnemami ir kluvis par daudzu bér-
nu ikdienas sastavdalu, - tas ir dazadas digitalas ierices, pieméram, ska-
rienjutigie telefoni, plansetdatori, klépjdatori u. c. Ari pirmsskolas vecu-
ma bérni veiksmigi prot tas izmantot. Par to parliecinajamies, Norvégijas
finansu instrumenta 2009.-2014. g. finanséta projekta nr. NFI/R/2014/053
LAMBA fonému testa izpildé izmantojot klépjdatoru.

Vél pagajusa gadsimta vida neviens pat iedomaties nevaréja, ka pienaks
laiks, kad dazi bérni varétu dot prieksroku nevis komunikacijai ar apkar-
téjiem gimenes locekliem un rotalam, bet gan centisies atrak rast iespéju
darboties ar elektroniskajam iericém ilgstosi, pat nepacelot acis. Diemzél
ta ir realitate daudzas gimenés. No $ejienes ari ir radies musdienu sabied-
riba lietotais trapigais teiciens ,sédét telefona”, kas loti precizi parada $is
darbibas butibu - sédét un iedzilinaties informacijas satura, ko piedava
skarienjutigais telefons. Lai gan bérniem ir jabut saskaré ar laikmeta pie-
davatajam novitatém, tomér gan vecakiem, gan pedagogiem ir jaapzinas
riski, ko sniedz parmeériga aizrausanas ar digitalo vidi. Nevar ari noliegt,
ka minétas ierices var kalpot bérnu attistibas veicinasanai, lidz ar to va-
ram secinat, ka ar piedavatajam tehniskajam iespéjam jamacas sadzivot,
t. i, ir jaapzinas gan riski, gan ieguvumi, ko tas sniedz pilnvértigai bérna
attistibai.

Pétijuma merkis: pétit digitalas tehnologijas ietekmi uz bérnu valodas
attistibu un atspogulot tas pozitivos un negativos aspektus bérnu un pus-
audzu saskarsmes veido$anas procesa.

Pétijuma metode: arzemju pedagogu un psihologu izstradato teoriju
analize par bérnu runas attistibu un digitalas tehnologijas izmantosanas
iespéjam pedagogiskaja procesa.
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Bérnu individualas atskiribas leksikas attistiba
ASV profesores Erikas Hofas (Erika Hoff) skatijuma

Valodas pieredze ietekmé bérnu vardu krajumu. Jo vairak pieaugusais
runa ar bérnu, jo atrak bérns apgiist jaunus vardus un papildina savu
vardu krajumu. Pieaugu$o komunikaciju ar bérnu ietekmé bérnu dzim-
$anas seciba un gimenes sociali ekonomiskais statuss, kas saistits ar ve-
caku izglitotibas limeni. Bérnam, kur$ ir pirmdzimtais, ir prieksrocibas
komunikacijas procesa ar vecakiem, jo saskarsme notiek biezak un bérns
vairak sanem vecaku nedalitu uzmanibu. Profesore E. Hofa norada, ka
vecaki ar augstaku izglitibas limeni parasti sarunajas ar bérniem vairak,
jo noverteé saskarsmes nozimi bérna runas attistiba, un tapéc bérnu vardu
krajums ir lielaks. Tapat buatisks bérnu runas attistiba ir pieauguso runas
télainums. Jo vairak sinonimu, epitetu, salidzinagjumu u. tml. pieaugu-
$ie izmantos saruna ar bérnu, jo vina vardu krajums atrak pieaugs, bet,
ja pieauguso runas paraugs sniegs vienkarsSotus izteikumus, tad ari bérnu
vardu krajums papildinasies 1énak. Protams, to nedrikst parspileét.

Bérna vardu krajuma pilnveidé liela nozime ir mates atsaucibai, ka ari
bérnu individualajam rakstura iezimém. Ekstravertiem bérniem bas no-
vérojama straujaka valodas attistiba, jo viniem ir izteiktaka vélme péc sa-
skarsmes un runa var attistities tikai saskarsmes procesa.

Vardu apguvé butiska ir fonologiska atmina. Ta nodrosina bérnam
prasmi atceréties nepazistamu skanu secibu, kas palidz ne tikai uztvert,
saprast vardu, bet ari iemacities/apgit ta nozimi. Meitenes valodas apgu-
vé nereti apsteidz zénus, un tas ir skaidrojams ar to, ka meitenes gan zi-
daina, gan ari agras bérnibas vecumposma attistas atrak neka zéni.

Apgiustot valodu, viena no problémam, ar ko saskaras bérns, ir atse-
vi$ku vardu saklausi$ana runas pladuma. Pieméram, situacija, kad kads
saka: ,Tairkraze.” Valodu apguvusajam ir skaidrs, ka $aja teikuma ir
tris atseviski vardi, bet bérnam $adas pieredzes vél nav, tapéc rodas gra-
tibas izdalit atsevi$ku vardu. Lai iemacitos, ko nozimé kriize, bérnam ir
jasaklausa kriize ka atsevisks vards. Rakstot vardus atdalam citu no cita,
bet rundjot ne vienmeér skaidri ievérojam pauzes starp vardiem, tapéc
bérnam tas jaatrod pasam, un to sauc par runas segmentésanu. Lai bér-
nam butu vieglak noteikt varda robezas, pieaugusie censas jauno vardu
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uzsvért un pateikt teikuma beigas, pieméram, ,Tas ir abols”. Ta bérns
vieglak varés saklausit jauno vardu un atrak veidosies izpratne par to
(Hoff 2005).

Profesore E. Hofa loti precizi ir raksturojusi nosacijumus, kuri ir batiski
bérna valodas attistiba. Tapéc talakaja pétijuma gaita tiks izklastita digita-
las tehnologijas ietekme bérna runas veidosana dazados vecumposmos.

Digitalas tehnologijas izmantosana
pirmsskolas vecuma

Mausdienas aktuals ir jautajums par vecumposmu, no kura bérni varé-
tu sakt darboties digitalaja vidé, jo ta ir saistita ar redzes sajatas nobrie-
dumu. ASV profesors Deivids Elkinds (David Elkind) uzsver, ka agras
bérnibas vecuma (lidz 2 g. v.) nav nekada zina ieteicamas $adas darbi-
bas, jo bérna redze vél nav pilniba attistijusies (Elkind 1998: 45, NAEYC
2012). Profesors uzskata, ka priekslaiciga koncentré$anas redzes sajttu
attistibai varétu nelabvéligi ietekmét paréjo sajutu attistibu, pieméram,
taustes, dzirdes sajutas pilnveido$anos (Elkind 1998: 45).

21. gadsimta darbosanas ar elektroniskajam iericém ir dzives neatne-
mama sastavdala gan pieaugusajiem, gan bérniem (Brooks-Gunn and
Donahue 2008; Hatch 2011). Pirmsskolas vecumposma loti daudzi bérni
jau ir apguvusi prasmi lietot elektroniskas ierices, pieméram, skarienju-
tigos telefonus vai plansetdatorus. Projekta LAMBA laika to varéjam no-
vérot ne vienu reizi vien, jo, pildot fonému testu, bérni ar lielaku intere-
si iesaistijas aptaujas uzdevumu veik$ana tad, ja attéli tika demonstréti
elektroniska veida, izmantojot klépjdatoru, nevis papira formata. Vinus
intereséja ari tas, ka tiek ierakstits teiktais, véléjas paklausities savu runu.
Tatad bérni 3-6 gadu vecuma prot lietot $is ierices un tas vinu ikdiena
nav nekas jauns. Varétu rasties jautajums - kapéc tas $aja vecumposma
tik sekmigi ir noticis? Uz $o jautajumu atbilde nav ilgi jameklé, jo bérns
$aja vecuma cen$as atdarinat vecakus, kuri vinam ir galvena autorita-
te un paraugs. Lielaka dala pieauguso savu dzivi nevar iedomaties bez
skarienjutiga telefona izmanto$anas, tas ir kluvis par neatnemamu misu
ikdienas sastavdalu un infrastruktiras elementu. Lidz ar to ari bérns
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pamazam apgust digitalo ieri¢u lietosanu, it ipasi tad, ja pieaugusie biezi
piedava plansetdatoru vai telefonu tados gadijumos, kad bérns ir par kaut
ko satraucies.

Digitalas ierices varétu but labs paligs bérna attistibas veicinasana tikai
taja gadijuma, ja bérns tas izmanto kopa ar pieauguso. Vérojot attélus, ska-
toties video, $iem lidzekliem ir nozimiga loma bérnu vardu krajuma papla-
$inasana, bet vecakiem ir loti daudz jaskaidro un kopa ar bérniem japar-
runa redzétais. Lidzigi ka gramata, ari digitalas ierices kalpo bérna runas
attistiba labi tad, ja ir ka sadarbibas veicinasanas lidzeklis starp bérnu un
pieauguso. Abiem $iem lidzekliem izmanto$anas iespéjas ir bezgaligas, un
vislabak tas notiek, ja bérns un pieaugusais darbojas kopa. Pirmsskolas ve-
cumposma digitalas ierices veiksmigi var izmantot, attistot bérnu:

o stastitprasmi,

o lasitprasmi,

o rakstitprasmi.

Pedagogiskaja procesa pirmsskola digitalo ieri¢cu izmanto$ana veél nav
parak izplatita. Tomér $o tehniku izmanto vecaki un ta veiksmigi varétu
noderét bérnu stastitprasmes pilnveidé, ja vien tiek lietota atbilstosi bér-
na vecumposma attistibai. Visieteicamaka sadarbibas forma vecakiem un
bérniem butu kopiga darbosanas ar kadu no digitalajam iericém. Pieme-
ram, skarienjutigo telefonu var lietot, gan skatoties videoklipus, spéléjot
spéles, vérojot attélus, tatad ta izmanto$ana ir daudzfunkcionala. Un ta
ir lieliska iespéja, kada veida vecaki, skaidrojot bérnam attéla redzamo,
varétu bagatinat bérna runu, gan papildinot bérna vardu krajumu, gan
ari veicinot bérna stastitprasmi, uzdodot jautajumus un palidzot veidot
teikumus. Bérni Joti labprat stasta par to, ko ir redzéjusi, ja $1 pieredze ir
bijusi emocionali piesatinata. Tiesi tas ir lielisks veids, ka ieteikt digita-
lo iericu izmanto$anu saskarsmes procesa ar pieauguso. To ari varéjam
redzét projekta LAMBA fonému testa izpildes laika, jo bérni loti labprat
piedalijas piedavata uzdevuma veiksana, kas notika ar datora palidzibu,
dazreiz pasi véléjas mainit attélus datora, savukart pieaugusa pedagoga
paskaidrojums par attélu veicinaja komunikacijas procesu.

Diemzél nereti bérns aizrautigi nodarbojas ar plansetdatoru vai ska-
rienjutigo telefonu vienatné. Tada gadijuma tas noteikti neveicinas bérna
runas attistibu, jo bérnam pietrukst aktiva sarunbiedra, kuru nevar aiz-
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stat nekadas tehniskas ierices. Redzam to, cik loti nozimiga ir vecaku
kopabtsana ar bérnu, darbojoties vienatné, bérna runas un saskarsmes
prasmju attistiba netiek veicinata.

Saskarsmes prasmju attistiba ir loti ciesi saistita ar bérnu runas attisti-
bu, un pirmsskolas vecuma $is prasmes tiek nostiprinatas, lai sekmigi tas
izmantotu vélak skolas vecuma, ka ari esot pieaugusam. Tapéc ir svariga
tiesa komunikacija ar pieauguso, ko nevar aizstat ar digitalo aukli (Plow-
man and McPake 2013). Projekta LAMBA fonému testa laika novérojam
dazadus jautajumus, uz kuriem bérniem bija grati atbildét, pieméram,
bérni varéja nosaukt diezgan maz putnu sugu. Iespéjams, ka $i testa pa-
pildmaterialos varétu ievietot dazadus isus video vai attélus, kurus pieau-
gusais bagatinatu ar savu stastjjumu, palidzétu buatiski paplasinat bérna
redzesloku, pieméram, par noteiktam putnu sugam, kopigi tas apliakojot.

Butisks ir ari jautajums par saturu, ko bérns skatas, jo digitalas vides
piedavajums no saturiska viedokla ir bezgaligs, tapéc tas ir japielago at-
bilstosi bérna vecumposmam (Brooks-Gunn and Donahue 2008).

Digitalaja vidé gutos iespaidus bérni var ari izspélét rotalas. Veiksmigs
lidzeklis bérnu stastitprasmes sekmésana var bat digitalas fotografijas, ku-
ras atspogulo kadu bérnam svarigu notikumu. Fotografijas vértiba ir ta, ka
gan vecaki, gan pedagogi tas var izmantot atkartoti un ta katru reizi sniedz
bérnam emocionalu pardzivojumu. Lidz ar to bérnam fotografijas ir per-
sonigi nozimigas un vin$ par tajas redzamajiem notikumiem labprat runa.

Pirmsskolas vecuma digitala tehnologija var noderét ari rakstitpras-
mes apguvé. Vecakaja pirmsskolas vecuma (5-6 g.) bérni apgust pras-
mi stradat ar klaviataru, lidz ar to vienlaicigi notiek burtu apguve, bet
6-7 gadu vecuma bérni var nosatit vienkarsas elektroniskas véstules vai
zinojumus socialajos tiklos, tikai $eit atkal bas nepiecieSama pieauguso
klatbutne, lai palidzétu bérnam orientéties Saja vidé un apgut pareizrak-
stibas normas. Bérns ir ieintereséts apgiit rakstitprasmi, jo rakstit, izman-
tojot klaviattiru, ir daudz vieglak neka to darit ar pildspalvu (Hatch 2011).

Digitalo ieri¢u lietosana palidz bérnam apgut ari lasitprasmi. Ta ka
bérna interesi saista viss ekrana notieko$ais, tad bérns ievéro ari burtus,
dazkart burti tiek izdziedati, izspéléti lomas, un rodas motivacija tos
apgut. Lidz ar burtu apguvi un lasitprasmi bérnam paveras daudz plasa-
kas iespéjas tehnologijas izmanto$ana.
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Digitalo iericu lieto$ana motivé bérnu kaut ko vairak uzzinat, iemaci-
ties, tapéc to izmanto$ana reizém var bat loti noderiga. Te gan japiezimé,
ka tehniskie lidzekli var bat ka metodisko materialu papildinajums, bet
ne to aizstajéjs (Hatch 2011).

Tehnologijas izmanto$ana var bat gan bérna attistibu veicino$s, gan
kaveéjoss faktors atkariba no to lietojuma. Ar tehnologiju ir jamacas sadzi-
vot un janem véra, ka digitala tehnologija nedrikst traucét bérna attisti-
bu ne emocionali, ne fiziski, ne sociali (NAEYC 2012). Miasdienu pasaulé
meés nevaram noliegt tehnologijas butisko nozimi, jo ta gan pieauguso,
gan bérnu dzivé ir ienakusi uz palikSanu. Nekad vairs nebus ta, ka bija
pagajusaja gadsimta, un vienigais veids, ka pielagoties, ir censties atrast
vislabako lietojumu digitalajai tehnologijai dazados vecumposmos. Sada
virziena stradajusi ari projekta LAMBA autori, izmantojot tehnologiju
gan fonému izrunas apguves, gan gramatikas eksperimentalo testu izstra-
dé un lietojuma.

Digitalas vides izmantosana skolas vecuma

Digitalas vides plasajam izmanto$anas iespéjam lidzi nak ari dazadas
negativas iezimes valodas lietojuma, kuras visspilgtak izpauzas jaunaka
skolas vecuma bérnu un pusaudzu digitalaja sazina.

Viena no digitalas sazinas pozitivajam ipasibam ir tas atrums, jo $adi isa
laika perioda var nodot informaciju. Tomér skolénu sarakste lidz ar to klast
loti attalinata no valodnieciba pienemtajam normam, jo jauniesi raksta loti
isus tekstus un pamazam rodas problémas rakstveida izvérst savu domu.
Interesanti ir tas, ka loti populari ir paspilgtinat savu uzrakstito ar emociju
vai dazadiem citiem attéliem, tomér ari $is ir viens no faktoriem, kas kavée
emocijas aprakstisanu vardos. Turklat skoléni digitalaja vidé raksta parak
atri un neuztraucas par kliadam, jo vinu sazina tas ir kluvis pagsaprotami,
tiek uzskatits, ka kopé&jo zinojuma saturu var nojaust, kas ir pietiekami, lai
zina buatu uztverta. Nereti skoléni nespéj saskatit kladas pasu uzrakstita-
ja zinojuma, jo tekstu vienmeér labo datorprogramma. Tie ir batiski riska
taktori pareizrakstibas pilnveidé, jo skolénam pasam nav jacensas, lai butu
viss uzrakstits saprotami un pareizi. Problémas rodas tad, kad dators vairs
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neveic labosanas funkciju, jo tomér visam pamats ir pasa individa zinasa-
nas, nevis tehnologiju sniegta palidziba.

Izmantojot digitalo vidi, skoléni priek$roku vairak dod sazinai
rakstveida, nevis mutvardos. Lidz ar to ari vinu rakstu valoda ir vérojami
dazadi saisinajumi, lai informaciju varétu atrak nodot. Piemérs:

Kur satiekamies ?

Lkm pie vrtm.(Laikam pie vartiem.)
Kpc tur ? (Kapéc tur ?)

Diem?zél, sazinoties digitalaja vide, skoléni par vértibu uzskata sazinas
atrumu, nevis pareizrakstibu un precizitati, turklat gandriz pavisam tiek
piemirsts pieturzimju atbilstoss lietojums. Interesanti ir tas, ka komuni-
kaciju digitalaja vidé (iszinas, elektroniskas véstules, Whatsapp zinoju-
mi) skoléni un jaunies$i neuzskata par istu rakstiS$anu (Lenhart, Arafeh,
Smith, Macgill 2008), ta vairak tiek uztverta ka informacijas apmaina, un
te jebkura sazinas forma tiek pienemta. Tomér pozitivi ir tas, ka skoléni,
izmantojot internetu un citas digitalas iespéjas, tiek stimuléti veiksmigi
apgut svesvalodas.

Musdienu digitalais laikmets piedava dazadus izaicinajumus, kurus
pirms daziem gadu desmitiem nevaréja paredzét ne pedagogi, ne valodnie-
ki. Lidz ar to gan vecakiem, gan ari skolotajiem ir regulari jaseko lidzi teh-
nologijas un tehnikas straujajai attistibai un bérnu darbibai digitalaja vide.

Secinajumi

Digitala vide veido un uztur attiecibas, bet ta nekada gadijjuma ne-
var aizstat saskarsmi, pieméram, sarunas starp diviem cilvékiem. Tapéc
loti batisks faktors ir pieaugusa klatbutne, jo tas ir veids, ka bérns iegast
informaciju par redzéto, un vienlaikus ari palidz bérnam pilnveidot ru-
nas prasmi pirmsskolas vecuma. Sarunajoties ar vecakiem, bérns apgust
epitetus, salidzinajumus, sinonimus, kuri palidz veidot bérna runu télai-
naku, uzlabojas bérna stastitprasme.

Janem véra arl nosacijums, ka digitalas ierices pasas neko nenodro-
$ina, svarigs ir veids, kada tas tiek lietotas. Veiksmigi digitalas iespéjas
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tika izmantotas testu izstradé un testéSana pétniecibas projekta LAMBA,
gan tie§a kontakta ar bérniem, gan lai attalinati iegttu informaciju par
8-36 ménesus vecu bérnu valodas attistibu, apkopotu un analizétu datus,
ka ari lai izveidotu longitudinalu bérnu runas korpusu.

Gan vecakiem, gan pedagogiem jaapzinas, ka tad, ja bérni ilgstosi dar-
bosies ar viediericém vienatné, vinu runa pirmsskolas vecuma nevarés
pilnvértigi attistities, jo pietriiks pieaugusa runas parauga, kas ir galve-
nais nosacijums bérna runas attistibai, savukart digitalo iericu izmanto-
jums uzdevumu un testu papildinasanai var dazadot izmantotos pané-
mienus un piesaistit bérnu interesi.

Ta ka musdienas bérni saskaré ar digitalo vidi nonak jau pirmsskolas
vecuma, tad vecakiem ipasi rupigi ir japardoma veids, kada bérns lieto
dazadas digitalas ierices, nemot véra gan piedavato saturu, gan ari to iz-
mantosanas ilgumu.

Pedagogiskaja procesa skola butu ieteicams nodro$inat iespéju vingri-
naties dazadu Zanru tekstu rakstis$ana. Nereti skolas uzdevumi ir vieni-
gie, kuri veicina prasmi planveidigi un gramatiski pareizi izteikt domu
rakstveida, jo digitalaja sazina izmantota skolénu rakstu valoda ir loti at-
talinata no visparpienemtajam pareizrakstibas normam.

Summary

The era of modern digital technologies offers various challenges which could be
predicted neither by teachers nor by linguists some decades ago. Although children
should be in contact with the new era novelties, both teachers and parents have to be
aware of the risks being preoccupied with digital technologies.

It cannot be denied that these technologies can serve as a tool to promote
children’s development, so it can be concluded that technologies have to be agreed
with, i.e., we must be aware of both risks and benefits they provide to a child’s
wholesome development.

Children’s speech formation is affected by the application of digital technologies
at preschool age. Children’s communication skills development is dependent on
interaction with the environment where the speech is exceedingly important.

The aim of this research is to study digital technology impact on children’s
language development as well as to reflect both positive and negative aspects in the
process of children and teenagers’ interaction.
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The research method is the analysis of the theories by foreign teachers and
psychologists on children’s language development possibilities and digital
technology facilities in the pedagogical process.

Digital technologies can be of great assistance in promoting a child’s
development only if they are used together with an adult. Watching pictures and
videos plays an important role in enlarging children’s vocabulary. Therefore, parents
have to clarify and discuss everything together with their children. Similarly, digital
technologies serve as children’s speech developers as well as a means of promoting
cooperation between children and adults. The possibilities of both these means
application are endless if a child and an adult better work together. At preschool age
digital technologies can successfully be applied developing a child’s

« narrative skills,

o reading skills,

o writing skills.

When explaining a picture to their child, parents could enrich and supplement
the child’s vocabulary and promote narrative skills by asking questions and
helping to build sentences. This aspect we could observe also during phoneme test
in the project LAMBA because children were very interested in looking at pictures
on laptop screen and conversation with the adult was excellent facilitator of
communication process. During this process we could observe not only children’s
interest in technologies, but also possibilities for educator to use these technologies
as excellent tool in language acquisition. Children willingly tell about what they
have seen if this experience has emotionally been saturated. In the project LAMBA
children were very interested to tell about items which they use at home, in family.
This is important for them because this experience is emotionally saturated and
facilitates language development.

At preschool age digital technologies can serve to acquire writing skills. At the
older preschool age (5-6 years old) children are able to acquire the skill to work on
the keyboard simultaneously acquiring letters.

Digital technologies assist to acquire reading skills as well. Whereas a child’s
interest is captivated by what is happening on the screen, a child notices the letters,
so complying to learn them. Consequently, the letter knowledge and reading skills
open broader facilities in technology application.

However, the broad application of technologies comes along with various
negative features in the language use which is cardinally apparent in primary
school-age children and teenagers’ digital communication. One of the most positive
digital communication feature is its speed, since information can be sent in a short
period of time. Yet, students’ correspondence has altered to exceedingly distant
from the linguistic standards for the reason that young people text very shortly, as a
result, problems to expand their written ideas are gradually growing.
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In the pedagogical process it would be advisable to provide opportunities in
practising composition and essay writing because the school tasks are frequently
the only ones which promote expressing the written opinions systematically
and gramatically appropriately while students’ written digital communication is
exceedingly distant from orthography standards.
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AUG§ZI§MNI_EKU DIALEKTA PAZIMES
LATVIESU BERNU RUNA

The Features of High Latvian Dialect in the Speech of
Latvian Children

LIDIJA LEIKUMA, DACE MARKUS

Abstract. The observations and analysis of children’s speech in the long-run are
the basis of this article as well as the current project LAMBA enables to elicit new
conclusions. The methodological basis of the article is structured by the conclusions
of linguists and speech therapists according to pronunciation of distinct sounds in
the language acquisition process. This time our attention will be converted to several
features of High Latvian dialect such as hearing for the reason that children’s speech
researchers have been stimulated to search for the responses about the dialect impact
on speaker’s distinctive sound articulation formation at an early age. However, as the
researches illustrate, deviations from the so-called literary sound pronunciation can
conceal themselves in natural sound articulation which does not include speaker’s
origin or residence. The authors’ particular attention was associated with widely used
nasal occlusives [n] and n [n] and their supplementation with [t], when inadequate
literary language pronunciation is formed at the end of the word - -nc [nts] and -n¢
[n1. Although this phenomenon is acknowledged by dialectologists, it is insufficiently
reflected by speech therapists and orthoepists. The article has been written to
considerate theoreticians and practicians’ additional attention to dialect aptitude and
children’s language data analysis.

Keywords: child language, articulation, dialect, supplementation with [t]

Ievads. Raksta pamata ir ilgaka laika posma veiktie bérnu valodas ve-
rojumi un analize, ka ari $obrid notiekosais pétijumu projekts LAMBA,
kas lauj iegtt jaunus secinajumus:

1. RPIVA kopa ar UiT Norvégijas Arktisko universitati, Oslo Universi-
tati, LU MII un LU Humanitaro zinatnu fakultati strada EEZ un Norveé-
gijas finansu instrumenta 2009.-2014. g. konkursa finanséta pétniecibas
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projekta ,Latvie$u valodas monolingvala un bilingvala apguve: riki,
teorijas un lietojums” (ligums nr. NFI/R/2014/053). Tiek pétita bérnu
runa vecuma no 8 lidz 36 ménesiem un ari vecumposma no trim lidz se-
$iem gadiem.

2. Valsts pétijumu programma ,Letonika”, kura ar asociativa ekspe-
rimenta palidzibu bérnu valodas specialisti péta dazadas Latvijas vietas
dzivojo$u bérnu asociacijas un to izpausmi valoda.

3. Notiek novérojumi un tiek veikti individuali pétijumi dazadas Lat-
vijas augstskolas.

Raksta metodologisko pamatu veido valodnieku un logopédu atzinas
par atsevisku skanu izrunas gratibam valodas apguves procesa. Soreiz
uzmanibu pievérsisim dazam aug$zemnieku dialekta pazimém, ka sa-
klausis$ana bérnu runas pétniekus ir rosinajusi meklét atbildes par dia-
lekta ietekmi uz runataja skanu artikulacijas bazes izskirigo formésanos
agrina vecuma. Tomér, ka rada pétjjumi, atkapes no t. s. literaras skanu
izrunas var slépties pasu skanu artikularaja daba, kam ar runataja izcel-
smes vai dzives vietu tie$a sakara var ari nebdt.

Jautajuma vésture un rezultati

Dazadas dialekta pazimes atgadino$as paradibas latvie$u bérnu runa ir
aprakstitas jau agrak, tas skatits ari, pieméram, $§adas projekta dalibnieku
publikacijas:

1. Daces Markus un Aleksa Girdena raksta ,®ononorus nudToHros
lie] n [uo] B peum marblmicKuX M MUTOBCKUX ferelr, kura salidzinats
divskanu ie un o [uo] lietojums latvieSu un lietuviesu valoda (Mapkyec,
Guppsauauc 2011), bérnu runa saklausita monoftongizacija ie > 7 un o
[uo] > @ un lidziga paradiba aug$zemnieku dialekta dzilajas latgaliskajas
izloksnés.

2. Solveigas Ceiranes un Daces Markus raksta (Markus, Ceirane 2013),
kura analizéti divu masu runatie lidzskani k un ¢, artikulacija salidzina-
ta ar pieauguso izrunu un aug$zemnieku dialekta saklausamajam para-
dibam, kad k vieta tiek runats ¢ un ¢ vieta - dz. Noradits, ka So paradibu
skaidro logopédi (Hadanenoka et al. 2000). Izdarits secinajums — minétas
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aizstasanas pamata ir fonétiska lidziba - visi Cetri lidzskani ir sléedzeni: k
un ¢ - eksplozivie, ¢ un dz - afrikativie, k un ¢ ir vidéjie méleni, ¢ un dz -
priekséjie meéleni.

3. Daces Markus, Lidijas Leikumas un Evijas Usanes raksta ,Dialek-
ta ietekme vai tomér izrunas grutibas” (Markus, Leikuma, Usane 2016)
analizétas izmainas plata isa patskana e [@] un plata gara patskana é [e]
izruna latviesu valoda. Projekta ,Latviesu valodas monolingvala un bi-
lingvala apguve: riki, teorijas un lietojums” jeb LAMBA pétijumu gaita
atklajas, ka pastav parsteidzosi daudz atkapju no latviesu literaras valo-
das ortoepijas normam, resp., gaidama plata e [&], € [&:] vieta respondenti
biezi ir izrunajusi $auros patskanus. Sadu novirzu célonis parasti mek-
lets dialekta ietekmé, visbiezak — aug$zemnieku dialekta izloksnés, kuras
konstatéjama lidziga paradiba. Papildaptauja par vecaku saistibu ar dia-
lektu tomér parliecinaja, ka minéto at$kiribu célonis ir fonému artiku-
laras ipatnibas un ka $auro patskanu e un é [e:] un plato patskanu e [%]
un ¢ [e:] fonologiska opozicija ne vienmeér ir loti stingra.

Veicot plasaku bérnu runas ierakstu analizi projekta LAMBA (D. Mar-
kus, L. Leikuma), 2015.-2017. gada konstatétas vél vairakas runas ipatni-
bas, kas atgadina aug$zemnieku dialekta saklausamos fonétiskos proce-
sus. Atseviski varétu runat par beigu balsigo lidzskanu nebalsigu izrunu
(grap, nevis grab), tapat nebalsigo troksnenu nepagarinasanu zilbes robe-
7a (saka, nevis sakka) u. c. Ipasi uzmanibu saistija plasi lietojamais nazalo
slédzenu [n] un # [n] papildinajums ar [t], veidojoties literarai valodai ne-
atbilsto$ai izrunai varda beigas - -nc [nts] un -n¢ [nff], pieméram, aptauja
ieklautajos vardos apelsins > apelsinc, burkans > burkanc, gredzens > gre-
dzenc, zvans > zvanc, ka ari vairakos citos, ko bérni lietoja sarunas laika.
Si paradiba dialektologiem ir labi zinama, bet to nepietiekami atspogulo-
jusi logopédi. Par literarai izrunai neatbilstosam galotnu afrikatam par-
steidzo$i maz ir latviesu ortoepijas specialistu rakstu. Analizgjot izloksnu
dotumus un projekta datus plasaka konteksta, klast skaidrs, ka minétais
jautajums ir pelnijis praktiku un teorétiku papildu véribu. Ta dél tapis $is
raksts.

Izrunai [-ns] un [-ng] varda beigas Vidzemes rietumu izloksnés savas
pirmajas dialektologijas ekspedicijas jau pirms vairak neka 100 gadiem
uzmanibu pievérsusi ievérojamie latviesu valodnieki Karlis Milenbahs
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un Janis Endzelins, atziméjot: vienc, vin¢ Aloja, zénc [plats é] Sveiciema,
vilcin¢ Lédurga u. tml., iesprausto ¢, ka dél $§ada izruna rodas. Saklausito
paradibu valodnieki méginajusi ari definét, pie konsonantisma Ipatnibu
parskata minédami ka pirmo un lieko lidzskani ¢ nosaukdami bargi - par
parazitu (Endzelins, Milenbahs 1971 [1901]: 169).

Gatavojot izdo$anai Mazsalacas zemnieka Adama Purmala autobiogra-
fisko stastijumu un pétot taspuses lauzu runas pierakstus, saisto$u rakstita
un runata saskanosanas pieméru
Ziemelvidzemé atradusi folkloriste
Sanita Bérzina-Reinsone. Lidzskana
t iespraudums varda ciemins ‘cie-
min$ (> ciemints) piezimju auto-
ram A. Purmalim licies tik logisks,
ka radits ari rakstiba (sk. 1. att.).

oA STASTS

Fore et Respektéjot autora izvéli, ,Adama
1. attéls. A. Purmalis ,Adama stasts’ stasta” publicégjuma ,nepareizais
Figure 1. Adams' Story by A. Purmalis rakstijums paturéts (Leikuma, Rein-

sone 2011: 182-183).

Konstatéta un acimredzot par
plasi izplatitu atzita izlok$nu ipatniba ietverta pirmaja latviesu sagatavo-
taja izlok$nu materialu vaksanas aptauja — Jana Endzelina izstradé ,,Pro-
gramma izlok$nu aprakstiem”, kur 23. jautajums formuléts $adi: ,Vai
starp n, u, [, [ un s jeb § izruna neierodas lieks ¢, piem., vardos: gans, vins,
gals, pilséta, cels, celsu, celsi, malsana, balss?”. (Endzelins 1974: 412) No
$a ir skaidrs, ka ,lieka” t paradi$anas latviesu dialektologus interesé ari
skankopas -Is, -[s. Ta ka projekta ,,Latviesu valodas monolingvala un bi-
lingvala apguve: riki, teorijas un lietojums” bérnu runa pédéja minéta
ipatniba neparadas, raksta runajam tikai par -nc (< -nts) un -nc (< -nts).

Ka raksturiga izloksnu paradiba ns, ns > nc, n¢ uzradita un daudzreiz pie-
meros iekluvusi J. Endzelina sagatavotaja latviesu valodas lasamgramata ar
bagatigiem rakstu valodas un izlok$nu paraugiem - hrestomatija ,,Lettisches
Lesebuch” (1922). Taja no vidus dialekta izloksném t iespraudums redzams
Vidzemé (Mazsalaca, Evelé, SuntaZos, TiniiZos, Lielvardé) un Kurzemé (Prie-
kule, Kalétos, Rucava, Barta), bet vél plasak — augszemnieku dialekta séliska-
jas un neséliskajas izloksnés (Endzelins 1979 [1922]: 253-266; 286-302).
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Pétot jautajumu sikak, ar izbrinu nakas konstatét, ka par $adu rakstu
valodai neatbilstosu izrunu latviesu valodas pareizrunas un pareizrak-
stibas kopéji izsakas skopi. Tikai retais, ka, pieméram, Augusts Balodis
»Rakstibas vadoni” pamaca: ,s vai ¢? akmens, gans, remdens, rudens,
sals, sarkans, suns, adens, uguns. Vienskaitla nominativa péc |, n jaraksta
s, bet ne ¢.” (Balodis [b. g.] 25) Par -nc vai -n¢ neliterarumu nekas netiek
minéts, pieméram, pirmskara Latvija popularaja J. Endzelina un P. Smi-
ta izdevuma ,Izrunas un rakstibas vadonis”, kas iznaca septinas reizes
(1921-1930) (sal. Paegle 201: 25-40) u. tml.

Tuvak latvie$u izlok$nu paradibas ieceréts iepazit péc valodnieces
Veltas Rikes sagatavotas izstrades ,Programma izlok$nu aprakstiem”
(1940). Tas noluks bijis ,,sekmeét izlok$nu pétisanu un palidzét veidoties
izlok$nu aprakstiem tada virziena, lai tie derétu par érti izmantojamu
materialu ari plasakiem parskatiem par kadu paradibu latviesu valo-
da” (Rake 1940: 3), tatad batu izmantojami salidzinajumam ari latviesu
bérnu runas pétijumos.

V. Rike programma rada ,rakstu valodas apgabalu”, to ieziméda-
ma ari karté (sk. 2. att.). $a un citu apgabalu jautajums par t iespraudu-
mu programma jau ir dalits, resp., detalizéts vairak, un skan $adi: ,,Vai
starp n, n un s, § tiek iesprausta ¢- skana? ganc, vin¢ Marmuiza VR: -ns
Sloka LeGr 115. §.” (Rake 1940: 15) Lidzigi jautajums tiek formuléts pie
noskaidrojamam aug$zemnieku dialekta konsonantisma paradibam
(38. Ipp. par ,augszemnieku izloksném” 61. Ipp. par séliskajam izlok-
sném), tapat pie libiska dialekta (79. Ipp. par Vidzemes libiskajam izlok-
sném, 97. Ipp. - par Kurzemes tamnieku izloksném, pie pédéjam jautajot
vairs tikai par tadiem vardiem ka kalns, melns). Neraugoties uz acimre-
dzot parliecino$am atbildém par lidzskana t plaso izplatibu skankopas
-ns, -n$, V. Rukes apkopotaja, papildinataja un redigétaja ,,Latviesu valo-
das pareizrakstibas vardnica” (1944) nevienas piezimes par iespéjamo ne-
literaro -nc un -n¢ izrunu nav. Nav tadu ari agrakajas citadi teicamajas iz-
stradés skolai — ne J. Endzelina, K. Milenbaha macibu gramatas ,,Latviesu
valodas maciba” 13 izdevumos (1907-1939), ne V. Bérzinas vidusskolas
kursa ,Latvie$u valodas gramatika” (pirmoreiz iznakusi 1942. gada, péc
tam vairakkart Latvija un trimda).
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2. attéls. V. RUkes veidota
Latvijas dialektu un rakstu
valodas apgabala karte
Figure 2. The map of
Latvian dialects and written
language territories by

V. Ruke

Péckara Latvija, 1954. gada, naca klaja jauna - plasaka un citadi struk-
turéta - ,Latvie$u valodas dialektologijas atlanta materialu vak$anas
programa” (LVDAP 1954). Taja pie konsonantisma paradibam, lidzigi ka

Lidzskanu pielikums
un iespraudums

97. Vai sastop vardus ar lieku s varda
sakuma?
kaste: shkaste; kandze: skaudze;
krasts: skrasts; krakis: skrukis;
trepes: strepes; tupele: stupele.
. 98. Vai sastop vardus ar lieku &?
iss; thss, maiss: maikss; suviesis:

swvleksts.
99, Vai starp n, g un s, § tiek iesprausis
i
gans: ganc ...; vins: vipc . ..

100. Vai starp /, / un s, § tiek iesprausts £?
gals: gale; mifs: mijc.
Garie lidzskani
101. Vai sastop garus pladenus un na-
senus?
stallis: stalis; kerra. . .; kemme.. .
kanna . . .

52

3. attéls. Fragments no 1954. gada izdotas
,LatvieSu valodas dialektologijas atlanta
materialu vak$anas programas”

Figure 3. A passage from Latviesu valodas
dialektologdijas atlanta materialu vak$anas
programas (A programme of compiling
material for the atlas of Latvian dialects)
published in 1954

V. Rukes 1940. gada programma,
ietverts atsevisks jautajums par -ns
un -n§ parveidojumu par -nc un
-n¢ (sk. 3. att. 99. punktu).

Ka rada 2013. gada iznakusais
»Latvie$u valodas dialektu atlants.
Fonétika” (Sarkanis 2013), atbildés
uz minéto 99. jautajumu (atspogu-
lo LVDA-F 112. karte un tas pama-
ta materials, kas sniegts 132. lpp.)
ieguti vel citi izlok$nu pieméri,
kuros vardi beidzas lidzigi. Te re-
gistréti ne tikai jautatie vardi gans
un vins, bet ari: manc, vienc, sunc,
bernc, remdenc (Seit un turpmak
saglabata rakstiba, kada ir origi-
nalavota), kas minéti ari no lite-
raras valodas vairak atskirigas
formas: ganc, $kounc, pinc; tapat
kalniné, mdziné un ari deminu-
tiva formas bez lidzskana n mik-
stindgjuma: celinc, vilciné, zarinc.
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B -ns, -ns
[T -nc (-nts), -né& (-nt$)

gl L H
] . . . . P e |
Lidzskana t iespraudums skanu kopa -ns, -ns : gans, vins o W.rﬂ |

4. attéls. LatvieSu valodas izloksnu karte
Figure 4. The map of Latvian dialects

Tadéjadi literarai valodai neatbilstosu lidzskanu savienojumu -nc un -n¢
izplatibu Latvijas izloksnés atlants rada plasi un uzskatami (sk. 4. att.).
Salidzinot $os datus ar t. s. rakstu valodas apgabalu (sal. 2. un 4. att.),
klast skaidrs, ka dala rakstu valodas teritorijas aplikojamas skanu ko-
pas tiek runatas neliterari.

Tatad - nebutu jabrinas par -ns un -ns parveidojumu par -nc un -n¢, kas
bagatigi saklausams projekta LAMBA novéroto daudzu atskiriga vecuma
bérnu runa. Nemot véra dialektologu publicétos datus, skaidrs ir arf tas, ka
konkréta izrunas ipatniba nav saistama tikai ar kadu aug$zemnieku dia-
lekta izloksni. Paliek jautajums, cik liela méra $ada izruna uzskatama par
neliteraru, ja tik plasi ta runa t. s. rakstu valodas apgabala, ipasi Vidzemeé
(sal. 4. att.)? Latvie$u pedagogu metodiskaja literatiira $ai konsonantisma
paradibai literaras pareizrunas apguves konteksta tiek pievérsta uzmaniba
gramata ,,Latgalisu abece (lementars)” (Cybuls, Leikuma 1992, 2. d.: 34-35);
taja isi raksturotas ari citas aug$zemnieku un lejzemnieku runas neatbil-
smes (turpat, 25-61). Minétas iestrades butu jaturpina.
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Ko par $o jautajumu saka valodnieki - fonétikas lietpratéji? Afrikatas
¢ [ts] rasanos varda beigas plasak ir aprakstijusi Alise Laua gramata ,,Lat-
vie$u literaras valodas fonétika” (1997), noradot, ka ,,Pozicionala afrikata
[c] rodas saknes vai piedékla un galotnes [s] sadura, ja galotnes prieksa
ir sledzeni [t], [d], piem.: [pac] pats, [pirc] pirts, [buzec] budzets, [nakc]
nakts, [celc] celts, [gaidic] gaidits, [citac] citats, citads, [gac] gads, [savac]
savads. Lidzskani [ds] asimiléjas ari balsiguma zina. Afrikatas [c] rasanas
izskaidrojama ar kopigiem elementiem slédzenu [t], [d] un spraudzena [s]
artikulacija. Asimilaciju veicina pozicija - starp slédzeni un spraudzeni
nav zilbes robezas. Pareja no slédzena uz spraudzeni notiek bez eksplo-
zijas, un rezultata rodas nebalsiga afrikata [c]. Sada afrikatas [c] rasanas
latviesu valoda ir Joti parasta un biezi izplatita” (Laua 1997: 80), ta tiek
uzskatita par literaru. Atgadinam, ka A. Lauas darbu citéjumos saglabata
ta laika fonétiska transkripcija.

Turpinot A. Laua skaidro ari izloksnés saklausamo parveidojumu:
»Latvie$u valodas izloksnés plasi izplatita ir pozicionala afrikata vardos
ar nazalo slédzeni [n] galotnes [s] prieksa, piem.: [Gdens] > [adenc], [ak-
mens] > [akmenc], [slavens] > [slavenc]. Lai atvieglotu pareju no naza-
las skanas uz oralu, starp nazalo slédzeni [n] un spraudzeni [s] tiek ie-
sprausts orals slédzenis [t]. Talak seko literarajai valodai parastais [t] un
[s] sapladums afrikata. Izruna ar [nc] varda beigas ir neliterara. Lidzigs [t]
iespraudums izloksnés vérojams ari starp [n] un [§] varda beigas. Tada ga-
dijjuma rodas divcentru afrikata [¢], piem.: [vin$] > [vin¢]. Ari$ada izruna
ir neliterara” (Laua 1997: 80-81).

Rasmas Grisles popularzinatnisko rakstu izlasé ,,Spékildze” (Grisle
2005) lasams autores bridinajums: ,,Pat dazi doktori un skatuves mak-
slinieki nereti runa vardu beigas -ns vieta -nc un -»s vieta -n¢ (ar vai bez
mikstinajuma), pieméram, manc, vienc, mikrofonc, Reiganc, viné, cieminc,
Martiné u. tml. Tads ¢, ¢ir s, § vietda dzirdams ari daudzas izloksnés un
ne tikai aiz n, n, bet dazos apvidos ari aiz [, [ un turklat ari varda vida:
ganc, Ancis ‘Ansis’, délc, mil¢, malcana ‘malsana’ (par ko Endzelins Lvgr.
115. §). Tik plasi, par laimi, $is izlok$nu ¢, ¢ gan vél nav kultaras darbi-
nieku runa ieviesies. Bet — nezales ir izplatigas!” (Grisle 2005: 110). Ari
R. Grisle lidzigi A. Lauai $o runas paradibu skaidro ar ¢ iespraudumu
un norada: ,Tas notiek ta: méles gals aizkavéjas n, n izrunas stavokli pie
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cietajam auksléjam pacelts un piespiests, kad jau tiek palaista gaisa strava
s, § izrunai un kad méles galam vajadzéja bat jau nolaistam uz leju. Tadeé-
jadi aiz n, n (tapat aiz [, [) rodas liekais t, kas, sapluzdams ar sekojo$o s, s,
rada afrikatu ¢, ¢ (piem.: mans > mants > manc; vins > vints > vinc)” (tur-
pat). Pievienojoties fonétikei A. Lauai, izloksném raksturigo konsonantis-
ma parveidojumu varda beigas R. Grisle vérté loti bargi: ,,..nule apraditais
t iespraudums ir ne vien lieks un nekoptai runai raksturigs, bet ari kai-
té sazinas skaidribai — mazina vardu vélamo atskiribu. Proti, at$kirigas
varda beigas klast izruna vienadas: -ns vienads ar -nts vai -nds un isteni
ari ar -ncs, tapat -n$ ar -nés (turpat). R. Grisle min ari vardu parus, kuri
aprakstitas izrunas dé] varétu izklausities gandriz vai pat pilnigi viena-
di, piem.: pans : pants, grans : grants, fons : fonds, rauns ‘launs, viltigs’ :
raunds, tapat uzvardus Arens : Arents, Ivans : Ivants, Serdans : Serdants,
Leimans : Leimants, Lins : Linds, Volans : Volands u. tml.” (Grisle 2005:
110-11).

Protams, minéto izrunas variantu sakritibas atspogulojums rakstiba
varétu radit lielas jukas, tadél nebatu pielaujams, tomér izrunas vienkar-
$o$anas panémieni, pieméram, dazada asimilacija, afrikatas ¢ rasanas
savienojumos -ts un -ds, latvieSu valoda ir parasti. Vél daudzveidigaki
ir bérnu valoda saklausamie izrunas vienkarSo$anas veidi. Respektéjot
projekta LAMBA iegiitos bérnu runas materialus un latviesu dialektu
lidz$ingjos pétijumus, biutu aktualizéjams kads senak izteikts un velak
aizmirsts latvie$u fonétikes Annas Abeles vél 1948. gada' formuléts atzi-
nums, ka, ta ka neesot principialas at$kiribas starp izrunu tdc, kdc < tads,
kads jeb kats un manc < mans, viné < vins, pédéjas varétu legalizét ari
kopvaloda (Abele 1992: 12). Minéta izrunas paradiba ir saistita ar to, vai
laika tiek izdarita pareja no nazalas skanas uz spraudzeni, ja to neizda-
ra laika, pareja veidojas ¢ skana. Tas nav apzinati iesprausts lidzskanis,
bet skana, kas rodas, ja nekoordiné runas organu kustibu secibu. Sada

! Si A. Abeles manuskripta un publikacijas liktenis vie§ zinamas bibliografiskas neskaidribas.
Raksta citéta krajuma ,,Valodas jautajumi” (1992) satura raditaja ir norade, ka raksts, kas tapis
1948. g., nemts no rakstu krajuma ,,Celi” 10. nr., kas iznaca Lunda 1961. gada, tomér minétajos
»Celos” §is publikacijas nav; nav ari atbilsto$as norades ,,Celu” nakamaja nr., kur sniegta A. Abe-
les darbu bibliografija, ko péc autores noradijjumiem sastadijis Karlis Dravin$ (sal. ,,Celi” XI
(1963), 59.-63. Ipp.).
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izruna var bat vieglaka, jo nav ipasi jakoordiné, tomér ari par literaru at-
zita izruna ir apgastama. Par literara izruna pielaujamiem fonétiskiem
variantiem, pieméram, mans kaimins un manc kaiminc, batu nepieciesa-
ma plasaka diskusija, tomér jaatzist, ka tad, ja -nc un -n¢ lietojums netik-
tu uzskatits par izrunas kladu, gan bérnu vecaki, gan logopédi to drosi
vien uztvertu pozitivi.

Secinajumi

Projekta LAMBA padzilinatie bérnu valodas pétijumi parada vairakas
runas Ipatnibas, kas atgadina aug§zemnieku dialekta saklausamos fone-
tiskos procesus. No §im paradibam raksta ipasi analizéts nazalo slédzenu
[n] un n [n] papildinajums ar [t], kas veido literarajai valodai neatbilstosu
izrunu varda beigas -nc [nts] un -n¢ [nff], kas ir pelnijis praktiku un teore-
tiku lielaku veéribu, jo tiek saklausits gan bérnu runa, gan izlok$nu runa-
taju un t. s. rakstu valodas apgabala dzivojo$o runa.

Sada izruna var bat vieglaka, jo nav ipasi jakoording, tomeér jaatzist, ka
arl par literaru atzita izruna ir apgtstama. Par literara izruna pielauja-
miem fonétiskiem variantiem ir nepiecie$ama plasaka diskusija, tomer ja-
atzist, ka tad, ja -nc un -n¢ lietojums netiktu uzskatits par izrunas kladu,
bérnu vecaki un logopédi to drosi vien uztvertu pozitivi.

Summary

Some children’s phonetic phenomenon formal correspondence to High Latvian
dialect has been described previously. While analysing children’s speech recordings
within the project LAMBA (D. Markus, L. Leikuma) in 2015-2017, more speech
peculiarities resembling the High Latvian dialect phonetic processes were stated.
It might be the voiced and voiceless consonant pronunciation (grap, not grab) as
well as prolongation of voiceless explosives within two syllable words (saka, not
sakka) and others. A specific attention was drawn to widely used nasal occlusive
supplementation with [t], when inadequate literary language pronunciation is
formed at the end of the word - -nc [nt5] and -n¢ [ngf]. Although this phenomenon
is acknowledged by dialectologists, it is insufficiently reflected by speech therapists.
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Surprisingly, Latvian linguists have written few articles about insufficient literary
pronunciation ending affricates. Analysing dialect aptitudes and the project
LAMBA data in a wider context, it is explicitly assumed that the above mentioned
problem has deserved additional attention of practicians and theoriticians. That is
the reason of this article.

The significant Latvian linguists Karlis Milenbahs and Janis Endzelins focused
on the pronunciation of [-nts] and [-nff] at the end of the word of Vidzeme west
subdialects in their first expeditions more than a hundred years ago. Others have
subsequently mentioned this phenomenon. Augusts Balodis, Velta Ruke, Alise
Laua, Rasma Grisle as linguists and pronunciation specialists have described this
phenomenon. A large amount of such pronunciation samples were published in
The Atlas of the Latvian Dialects. Phonetics in 2013. If we look at the map of Latvian
dialects, it appears that sound groups are not literary pronounced in a part of the so-
called written language territory, too. The question is — while it is widely spoken in a
written language region, to what extent is it considered not to be standard language?
This consonantism phenomenon in the context of literary correct language has
already been focused on by Latvian educators in their methodological literature in
the book Latgalisu abece (lementars) (Cybuls, Leikuma 1992, 2. d.: 34-35), but the
above mentioned studies should be continued.

Respecting the acquired materials of the project LAMBA and Latvian dialect
previous studies, once expressed and later forgotten opinion by Latvian phonetician
Anna Abele in 1948 should be updated — that there are no essential differences
between the pronunciation tdc, kdc < tads, kads or kats and manc < mans, vinc <
vins, the latter could be legalised in the common language as well (Abele 1992: 12).
The mentioned pronunciation phenomenon is linked with transition from nasal
sound 7 or # to fricative s or ; if it fails in the transition, the sound ¢ is formed. It is
not consciously inserted consonant, but the sound created by non-coordination of
speech organs coherence. This pronunciation might be easier since it should not be
specially controlled, however, standard pronunciation has to be acquired. A wider
discussion about permissible phonetic varieties, for instance, mans kaimins and
manc kaiminc, in the literary pronunciation would be convinced as the necessity,
however, it has to be admitted that if -nc and -n¢ usage is not considered to be an
error, both parents and speech therapists would consider it to be a positive tendency.
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